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Hunter College Self-Study Design  
Draft -- September 18, 2017 

 
I. Institutional Overview 

 
Brief History.  Founded as a teacher’s college for women in 1870 by the City of New York, 
Hunter College is one of the oldest public colleges in the country and has been continuously 
accredited by the Middle States Commission on Higher Education since 1921.  The founding 
president, Thomas Hunter, removed barriers to enrollment and set the College on a distinctive 
path still followed in many respects.  He insisted the new college be open to any woman who 
could pass the entrance exam and further insisted that science be part of the required curriculum, 
marking an area of excellence that persists to this day.  Hunter is the only college that can claim 
two female Nobel laureates among its alumni.  To ensure the best preparation for prospective 
teachers, Hunter College conferred bachelor’s degrees beginning in the 1890’s—granting only a 
teaching certificate up to that point—but did not admit men until after the Second World War 
and even then restricted them to the Bronx campus (now Lehman College, another CUNY senior 
college) until the 1960’s. The campus is as diverse as New York City itself, drawing students 
from every walk of life and from every corner of the world. 

From the days of open enrollment at CUNY, Hunter has become a highly selective institution 
with a national reputation that continues to grow.  A dozen years ago, Hunter was ranked 87th by 
U.S. News & World Report among 672 public and private institutions. In the most recent report, 
we moved into a tie for 42nd position (up from 47th the previous year) among the North's 
Regional Universities, and 11th among the Top Public Regional Universities in the North.   

Hunter remains the top first choice of CUNY applicants (with 9.780 first choice applications, 
nearly 22% above the nearest competitor), second choice, and third choice among all CUNY 
schools (with 28,510 applications), and the top choice of applicants for the highly prestigious 
and competitive Macaulay Honors program.   

The six-year graduation rate has moved from 36% in 2001 to better than 50% over the last three 
years. We have raised the high school academic average of incoming freshmen from 82.3 in 
2001 to 88.0 in 2016, and the average SAT from 1005 to 1174 over the same period.  We're 
proud that U.S. News has listed us among the Top 10 Schools in the nation for Ethnic Diversity.  
Thus, selectivity has not come at the expense of diversity. 

Curricula and Enrollment.  In addition to many liberal arts programs in the School of Arts and 
Sciences, Hunter offers programs in its professional Schools of Education, Nursing, Social 
Work, Health Professions, and Urban Public Health.  There are master's programs in nursing, 
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nutrition, biomedical laboratory management, accounting, education, speech-language pathology 
and in liberal arts disciplines, plus a number of accelerated and advanced certificate programs.  
We have exceptional strength in the fine arts, with nationally recognized master’s programs in 
creative writing, studio art, integrated media arts and playwriting.  Professional doctorates are 
available for Physical Therapy, Nursing Practice, and Instructional Leadership. With the 
authorization in 2008 for doctoral degrees in biology, biochemistry, and physics, Hunter became 
a PhD-granting institution, jointly with the CUNY Graduate Center.  A common Mission and 
Strategic Plan bind together and integrate the varied components of the college. 

Today, we are the largest four-year college in the City University of New York.  An outstanding 
full- and part-time faculty of more than 1,800 serves students pursuing undergraduate and 
graduate degrees in 170 areas of study.  More than half (56%) of the entering undergraduates are 
transfer students, and about 40% are the first in their families to attend college.  Enrollment has 
remained fairly constant over the last five years, at around 23,000 undergraduate and graduate 
students across six schools: 

Table 1:  Enrollment, Full-Time and Part-Time, 2012-16 

 2012 2013 2014 2015 2016 
Undergraduate 16,708 16,689 16,879 16,550 16,723 
Graduate 6,297 6,330 6,233 6,368 6,270 
Total 23,005 23,019 23,112 22,918 22,993 
 

The most popular major by far is Psychology, followed by strengths in the natural sciences, 
humanities and pre-professional programs.  

Table 2:  Top Ten Most Popular Majors in Fall, 2016  

Department/Program Majors in 2016 
Psychology    2361 
English 798 
Sociology 654 
Chemistry (including Biochemistry) 617 
Nursing 528 
Biology 479 
Accounting 453 
Computer Science 450 
Media Studies 427 
Economics 348 
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A Dispersed Campus.  Most programs and departments are housed at the main campus at 
Lexington Avenue and 68th St., but other units are located as follows: 

Table 3:  Locations of Units Away from Main Hunter Campus 
See Map on Page 5 

Unit Location 
Silberman School of Social Work 119th St. and Third Avenue 
Hunter-Bellevue School of Nursing/School of 
Health Professions 

Brookdale Campus, 425 East 25th St. 

MFA in Studio Art, Program and Gallery 205 Hudson St. 
Roosevelt House Public Policy Institute 47-49 East 65th St. 
Belfer Research Lab 413 East 69th St. 
Science and Health Professions Building—
under construction with Memorial Sloan-
Kettering 

74th St and FDR Drive 

Hunter College Campus Schools (Secondary 
and Primary) 

East 94th St., between Park and Madison 
Aves. 

Manhattan Hunter Science High School 66th St and Amsterdam Ave. 
Casa Lally 132 East 65th St. 
“450 West”/Special Programs Building 450 West 41st St. 
92nd St Residence Hall 1395 Lexington Ave. 
97th St Residence Hall 1760 Third Ave. 
Brookdale Residence 425 East 25th St. 
 

The Hunter Mission.  The College last revised the Mission Statement in 2011 in conjunction with 
the creation of a new Strategic Plan for 2012-2020.  With a nod to tradition, the statement joins 
the importance of “expanding opportunity” with commitments to leadership, personal 
development, critical thinking, post-graduate success, and civic and intellectual engagement, the 
latter especially focused on New York City.   
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Institutional Learning Outcomes.  We are in the process of revisiting Institutional Learning 
Outcomes. An ad hoc committee has developed the following proposed outcomes (see Appendix 
for full proposal) scheduled for discussion in a fall campus-wide exchange:  
 

● Acquire Broad and Specialized Knowledge 
● Think Critically and Creatively 
● Research and Communicate Effectively   
● Value Diversity and Pluralism, and Global Awareness  
● Promote Civic Engagement and Social Responsibility   

Hunter College Mission Statement 
“The Care of the Future is Mine” 

Hunter College of the City University of New York, a distinguished public-- 
university, values learning in the liberal arts and sciences as a cornerstone of 
individual development and a vital foundation for a more just and inclusive 
society. Continuing our long tradition of expanding opportunity, we seek students 
from all backgrounds to engage in a rigorous educational experience that 
prepares them to become leaders and innovators in their communities and in the 
world.  Hunter also contributes to intellectual discourse by supporting excellent 
scholarship and creative activity by its accomplished faculty. Hunter 
undergraduate, graduate, and professional curricula challenge students to think 
critically - to approach problems from multiple perspectives, distinguish the 
questions each raises, and recognize the kinds of evidence each values. The 
College's academic programs stress the significance of human diversity, 
emphasize research and artistic creation, and invite students to extend their 
education beyond campus. We cultivate the qualities our graduates need to 
thrive in their chosen careers and make a difference as active citizens.  We 
embrace our setting at the heart of New York City - we seek to draw on its 
energy, capitalize on its remarkable resources, weave it into the fabric of our 
teaching, research, and creative expression, and give back to it through our 
service and citizenship. 
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Distinguishing Characteristics.  Hunter stands out in a number of ways, including:  highly 
successful fund-raising; a college-wide emphasis on the arts; our engagement with local 
institutions and neighborhoods; and opportunities for student achievement.   

Fund-raising.  Any institutional overview for recent years must start with the strength of fund-
raising and its consequences for building the institution.  Adding together all the philanthropy we 
have raised for student scholarships, faculty programs, named chairs and capital improvements, 
the fundraising total for the 16 years of President’s Raab’s tenure totals $353 million.  The result 
has proved transformative first and foremost in terms of new facilities.  Major changes include 
the  

● renovation and reopening of the historic Franklin and Eleanor Roosevelt House, which is 
now the Roosevelt House Public Policy Institute at Hunter College;  

● purchase and renovation of a building on the main campus exclusively for the Theatre 
Department, accomplished with a  $15 million gift;  

● construction of Silberman School of Social Work supported with $30 million donation; 
● modernization of the main library, named after Leon and Toby Cooperman in 

acknowledgment of their $25 million contribution;  
● Silverstein Student Success Center that now occupies the seventh floor of the library and 

consolidates important academic support services;  
● planned renovation of Assembly Hall—supported by a $10 million donation--in 

anticipation of its serving as the New York Philharmonic’s home for two years;  
● purchase of the fourth floor of the Belfer Research Building at Weill Cornell Medical 

College for use by Hunter faculty and students; and the 
● purchase and renovation of Casa Lally on East 65th St., made possible by two donations 

totaling $11 million. 
 

Other recent single gifts for purposes other than facilities include $9 million for a student 
engagement program in public policy and human rights at Roosevelt House, as well as 
scholarships and internships, and $10 million for scholarships, faculty salaries, and research 
grants for the Hunter-Bellevue School of Nursing.  A $2 million gift enabled us to establish a 
named professorship for the Music Department Chair (and over the years fund-raising has been 
instrumental in developing and sustaining our nationally recognized programs in the arts.)  Last 
year alone, the Hunter College Foundation invested nearly $22 million in private funds from 
many sources in academic programs, student scholarships, faculty research and travel grants, and 
infrastructure improvements.  Aggressive development efforts—called for as Strategic Goal V of 
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the Strategic Plan—have allowed us to thrive through some financially very challenging years in 
public higher education generally and in CUNY in particular.   

The Arts at Hunter.  With a stellar faculty, our academic programs in the arts have a 
longstanding reputation for excellence.  Branden Jacobs-Jenkins, a Master Artist-in-Residence in 
the Rita & Burton Goldberg MFA in Playwriting and recipient of numerous awards for 
playwriting, was named a 2016 MacArthur Fellow.  Another Master-in-Residence, Annie Baker, 
has won a Pulitzer Prize for Drama, an Obie Award, and a Drama Desk award, among many 
others.  Peter Carey, Distinguished Professor and Executive Director of the MFA Creative 
Writing Program, is a two-time Booker Prize awardee, and he won the 2015 London Sunday 
Times Award for Literary Excellence.  The American Academy of Arts and Letters recently 
inducted Colum McCann, National Book Award winner, bestselling author, and faculty member 
in the Creative Writing Program.  Gregory Mosher has just left Columbia to join the Hunter 
faculty as Chair of the Theatre Department.  Prof. Mosher has won virtually every major 
American theatre award, including two Tonys and the Drama Desk Special Award.  The artistic 
talent at Hunter is extraordinary. 

Our continuing commitment to the arts is evident in the creation of the first free-standing dance 
department in CUNY; in the purchase of a building for the exclusive use of the Theatre 
Department; in the renovation of a major dance studio; and in the new home on East 65th Street, 
“Casa Lally,” for the “Artist’s Institute,” a research center and exhibition space for contemporary 
art.   

It is especially significant that the commitment to the arts is for all students, not only for majors.  
The “Arts Across the Curriculum” program, supported by a grant from the Mellon Foundation, 
aims to make the arts a central part of every student’s life, drawing on both the extraordinary 
quality of the arts at Hunter and the immense opportunities New York City offers.   

To keep the arts front and center for all students, a new Office of the Arts promotes our 
partnerships with New York’s cultural institutions and offers special access to performances, 
exhibitions, and internships.  The Office also arranges opportunities for students to meet leading 
artists, writers, performers, and other arts professionals.  Faculty can receive advice on group 
trips from the Office and funds to support out-of-class activities around the arts.  The Office of 
the Arts is always there to promote opportunities in the arts, both on and off campus.  

Institutional Collaborations.  Another distinctive aspect of Hunter is the intentional engagement 
with local institutions and neighborhoods.  The greatest educational resource for our students is 
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the surrounding City of New York, and the Mission Statement recognizes its importance both as 
resource and opportunity for giving back “through our service and citizenship.”   

We have developed relationships with several important institutions that complement our 
interests in scientific research and community development.  As part of the Clinical and 
Translational Science Center (CTSC), Hunter joins with Weill Cornell Graduate School of 
Medical Sciences, New York-Presbyterian Hospital, Memorial Sloan-Kettering Cancer Center, 
Cornell University, and the Hospital for Special Surgery in a world-class consortium of scientific 
institutions coordinated by Weill Cornell.  In 2014 we acquired an entire floor in the Belfer 
Laboratory at Weill Cornell, and eleven Hunter researchers--from the Departments of Biological 
Sciences, Chemistry, and Medical Lab Sciences--are now doing cutting-edge health-related 
research in that facility, along with over 100 Hunter undergraduate/master students and 
approximately 25 Ph.D. students.  The collaboration has had a significant impact on the quality 
of science accomplished at Hunter and together the two institutions aim to move research from 
the lab into communities.  Hunter scientists find support for multi-disciplinary research, for data 
management, for identification of collaborators and research subjects, and much more.  The new 
Dean of Weill Cornell Medical School recently noted the growing relationship and described 
Hunter as “a vital partner in our Clinical and Translational Science Center.”     
 
We have ambitious plans for a new science and health professions building, under joint 
development with Memorial Sloan-Kettering Hospital.  Located at 74th St near the East River, 
the building is currently under construction, although work on the Hunter Tower is temporarily 
suspended pending funding confirmation.  The building will house the School of Nursing, the 
Ph.D Program in Physical Therapy, as well as the Departments of Chemistry, Biology, and 
Physics/Astronomy. 
 
We engage the City in many ways, but we enjoy a special relationship with East Harlem.  
Formally established in 2014, the “All in East Harlem” initiative had its practical beginning in 
2011 when the Silberman School of Social Work and School of Urban Public Health moved to 
119th St. and Third Avenue with a commitment to address the health, education, and economic 
challenges of the neighborhood.  The project has blossomed with over 75 faculty-led 
collaborations launched over the past six years, dedicated to bringing enduring improvements to 
the community, while providing students from all schools with exciting and important fieldwork 
projects.  Four in particular stand out.  The first is a strong collaborative relationship between 
New York City School District 4 and the School of Education which has resulted in a new focus 
on the arts in P.S. 7.   In another collaboration, the Office of the Manhattan District Attorney has 
partnered with Hunter on a prisoner reentry project to connect “Navigators” to guide formerly 
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incarcerated people to social services.  The Department of Urban Policy and Planning is 
developing a proposal to re-make the Harlem River Esplanade through one of its graduate 
“studios” this fall.  Earlier studio projects focused comprehensively on East Harlem as graduate 
students applied their classroom learning to a real community.  Finally, as partners in the CTSC, 
Hunter is working on health issues that affect urban populations like those in East Harlem, which 
suffers from some of the worst health indicators in New York City.  The East Harlem embrace is 
lasting and consequential with over 150 fieldwork- and internship-placements in local 
organizations.    
 
Focussed on East Harlem and beyond, the Mental Health Service Corps is another recent 
example of a partnership with the City of New York.  Drawing on $100 million of City funding 
over three years, a team at our Brookdale Campus coordinates the hiring, training, and 
supervision of early career social workers to fill long-neglected gaps in the mental health 
services provided by the City. 

Student Success Opportunities.  Every school is interested in student achievement, but Hunter 
has enjoyed uncommon success in opening opportunities for students, and students have been 
quick to take advantage as the growing list of awards and graduate school acceptances shows.  
This past year there was a Marshall winner, a CUNY Salk Award winner, and a record eight 
Fulbrights offered to Hunter-educated candidates.  There are six new winners of Graduate 
National Science Foundation Research Fellowships.  Building on an already enviable record of 
student achievement, a new Office of Prestigious Scholarships nurtures students with the 
patience and talent to prepare themselves for coveted honors like the Marshall Scholarship, 
Rhodes Scholarship, Goldwater Scholarships, Mitchell Scholarship, Fulbright Grants, Truman 
and others.   

Our students are recruited by the top law schools in the country and 83.3% were admitted this 
year.  Hunter graduates this fall will matriculate at Harvard, Yale, Emory, Fordham, UVA, USC, 
Vanderbilt, and Duke.  Hunter pre-med students will head for Yale, Johns Hopkins, and 
Columbia, and for veterinary school at Purdue and Cornell. 
 

We consistently support students with their success in mind.  Entering students may qualify for 
one of eight special “scholars” cohorts that represent about 10% of each entering class and that 
provide an exceptional entrée to college life with merit scholarships, learning communities, 
mentoring, meetings with the President, and sometimes a matching co-curricular program.  

Financial resources are often the key to student success, and we use our aid strategically to 
enhance retention and completion.  For example, summer scholarships have increased from 
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$30,000 to $200,000 over the last two years.  We target the dollars to those particular situations 
where they will have a decisive impact on moving a student to completion.  Overall, Hunter 
allocates $4 million annually to student financial aid. 

Bringing students into working relationships with faculty is a key strategy for student retention 
and development.  The student/faculty research in the Belfer lab is a good example.  There is 
financial support for faculty across the campus to engage students for lunch, receptions, 
seminars, award ceremonies, film screenings, colloquia, or field trips.  Faculty can access 
funding for students who attend professional conferences with them and who present their 
research.  Increasing student success and engagement is a goal of the current Strategic Plan. 

Strategic Priorities for the Self-Study.  In the Self-Study we intend to evaluate several closely 
related lines of development against relevant parts of the seven standards:   

Enhance Hunter’s Academic Identity as a Research Institution.  In line with long-standing 
expectations from CUNY—and reinforced in the recently released “CONNECTED CUNY:  
Affordable Access, Academic Excellence and Student Success in the 21st Century”—we have 
prioritized research, certainly among the faculty, and increasingly among students.  The Hunter 
Strategic Plan 2012-2020 cites the “research imperative” as the first of seven themes, and the 
2011 Hunter College Strategic Plan for Science saw a path to becoming “a research-intensive 
institution of prominence in NYC and nationally…”  Toward that end, we offer robust financial 
support to underwrite an agenda for research and other creative work; in 2015-16, the College 
provided over $2 million for research, for faculty travel, and for startup and faculty retention 
funds independent of lab renovations.  An emphasis on research extends across all schools, 
liberal arts and professional. We persistently rank a strong number two within CUNY in terms of 
annual grant and contract awards, and number one this year. An upward trend is evident too in 
the data from the Performance Management Process report where we see the “average number of 
pieces of scholarship/creative activity” rise from 1.5 in 2011 to 2.1 in 2015, second among 
CUNY Senior Colleges for the latter year.  Challenges going forward include a broader 
distribution of faculty research awards and a greater engagement of students with original 
research.   

The Self-Study should point to new ways for evaluating and promoting success in creating a 
stronger research institution, especially with regard to student research with faculty. 

Foster Interdisciplinary Learning and Scholarship.    Collaboration and interdisciplinary work 
have become hallmarks of the academic experience at Hunter.  Roosevelt House, one of the 
nation’s preeminent public policy centers, is home to major areas of interdisciplinary learning 
and research in Human Rights and Public Policy.  It is also home to the Eva Kastan Grove 
Fellowship program for talented undergraduates committed to public service, public policy, and 
human rights.  Grove Fellows work with other students to complete an interdisciplinary project 
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that advances public policy and human rights, locally, nationally and globally.  Programming at 
Roosevelt House features a rich array of programs, from a discussion on the future of 
investigative reporting to an exhibit on the New Deal in New York City and a conversation on 
women, diversity and leadership.   
 
From the recent Mellon grant that featured “Arts Across the Curriculum” to participation in the 
CTSC, Hunter promotes creative thinking at the intersection of disciplines.  The vision of the 
Strategic Plan for Science foresaw interdisciplinary collaborations as “a key focus of Hunter 
education and research.”  At the “research retreat” marking two years of the Belfer relationship 
between Hunter and Weill Cornell, the Program Director of the CTSC, Julianne Imperato-
McGinley, M.D., remarked “…you can feel the cumulative effect of the collaboration breaking 
barriers of disciplines and institutions.”   
 
Interdisciplinary learning and research often means joining existing disciplinary programs or 
units, but more commonly it will come to mean integrated learning within existing programs. In 
terms of impact on students, the potential for expansion of interdisciplinary learning and teaching 
is perhaps greatest within academic departments as they develop integrative capstone courses, 
seminars, and experiential learning.   
 
In addition to evaluating the larger institutional projects based on interdisciplinary work, the 
Self-Study should assess “interdisciplinarity” as it applies to the experience of the typical 
student.   
 
Broaden Opportunities for Student Success (described under “distinguishing characteristics”) 
 
We expect the Self-Study to evaluate the extent to which students broadly engage student 
success opportunities.  To what extent do such opportunities affect the student population as a 
whole? 
 
Expand and deepen engagement with New York City neighborhoods and institutions (described 
under “distinguishing characteristics”) 
 
In addition to evaluating community engagement to date, the Self-Study should explore ways to 
evaluate potential relationships with community partners.  What outcomes should Hunter seek 
for itself and for its partners, on the assumption that one cannot engage every opportunity?  
Choices must be made in the allocation of time and funds but on what basis? 
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All part of our Strategic Plan, the four Strategic Priorities individually move the agenda for 
institutional improvement; collectively they help integrate the various components of the college 
through college-wide participation in a set of common projects.  Indeed, one of the themes of the 
Self-Study is better integrating and connecting not only disciplines, but also Hunter’s Schools, 
faculty and students, and Hunter and its neighboring communities and institutions--to forge a 
more unified college better able to fulfill the single mission that ties our various components 
together.  The College has achieved considerable success in this respect, but it is on ongoing 
project, and the Self-Study provides a perfect opportunity to think as an integrated whole. 

 
Steps taken to date to prepare for Self-Study 
 
In April 2017, the President and Provost appointed three individuals to serve as co-chairs of the 
Self-Study Steering Committee:  James Llana, Associate Provost; Shannon Salinas, Assistant 
Vice President and Associate Dean for Student Affairs; and Partha Deb, Professor and Director 
of Graduate Studies, Economics department.  In consultation with the President and Provost, the 
co-chairs assembled a representative steering committee, which had its first meeting on April 26, 
2017.  Subsequent meetings occurred on May 5 and May 15 to review activities for the summer 
and early fall.   

Seven working groups have been formed to address each of the seven MSCHE standards and the 
Requirements of Affiliation.  The Steering Committee with support from Academic Affairs staff 
will address compliance with accreditation-related Federal regulations.  

 

 

II. Intended Outcomes of the Self-Study 
The Steering Committee has developed a list of intended outcomes for the Self-Study process as 
follows:   

1.  Demonstrate that Hunter College currently meets Middle States standards and has processes 
in place to assure continuous improvement for each of the Standards’ criteria. 

2.  Develop forward-looking recommendations to be used as preparation for the next Strategic 
Plan. 
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3.  Increase awareness of and engagement with strategic objectives and initiatives throughout the 
Hunter College community. 

4.  Deepen and extend the use of evidence-based assessment and planning, especially with regard 
to the “strategic priorities” of the Self-Study. 

5.  Identify paths toward a higher level of integration among the units and programs of the 
College and between the College and communities of New York City. 

 

III. Organizational Structure of the Steering Committee and Working Groups 
The Middle States Steering Committee consists of 17 members appointed by the President and 
Provost.  Fourteen members of the Committee are co-chairs for the seven Workgroups. The 
seven working groups will each address one of the seven Middles States standards for 
accreditation. Three members of the Steering Committee serve as Co-Chairs of the Committee. 
The membership and charges to the working groups are as follows: 
 
 

Steering Committee 

Co-chairs: James Llana, Associate Provost; Shannon Salinas, Assistant Vice-President and 
Associate Dean for Student Affairs; and Partha Deb, Professor and Director of Graduate Studies, 
Economics department.   

Members: 

Workgroup I: Mission and Goals 

Co-chair: Charles Tien, Professor, Political Science 
Co-chair: Kevin Nesbitt, Asst. Dean for Student Affairs 
Members: 

Howard Singerman, Professor and Chair, Art and Art History 
Jill Bargonetti, Professor, Biology 
Marshall George, Olshan Professor, Curriculum and Teaching 
Erica Chito-Childs, Professor and Chair, Sociology 
Anita Nirenberg, Professor, Nursing 
Marina Lalayants, School of Social Work 
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Khursheed Navder, Professor and Department Chair, Nutrition 
Stephen Lassonde, Director, Prestigious Scholarships 
Terri Rosen Deutsch, Director, External Affairs 
Nicholas Adamo, Student 
Munira Choudhury, Student 
 

Workgroup II: Ethics and Integrity 

Co-chair: Konstantino Krampis, Associate Professor of Biological Sciences 
Co-chair: John Rose, Dean for Diversity & Compliance 
Members:  
 
Jonathan Kalb, Professor, Theatre 
Michael Hoyt, Assoc. Prof., Psychology 
Frank Flammino, Associate Dean, Nursing 
Elise Jaffe, Director, Roosevelt Scholars and Pre-Law 
Karlene Roberts, Project Associate, Research Administration 
Joe Foelsch, Director, Public Safety and Security 
Galia Galansky, Director, Human Resources 
Jason Williams, Associate Director, Student Communications 
Colleen Barry, Director, Office of Student Conduct 
Justin Garson, Professor, Philosophy  
Tasnia Ahmed, Student 
Juliana Pepaj, Student 
 
Workgroup III: Design and Delivery of the Student Learning Experience 

Co-chair:  Angela Haddad, Senior Associate Dean for Academic Affairs, School of Arts and 
Sciences 
Co-chair: Vanya Quinones, Associate Provost for Student Engagement 
Members:  
 
Victor Bobetsky, Professor, Music 
Daniel Hurewitz, Professor, History 
Michael Steiper, Professor and Program Director for Human Biology, Anthropology 
Eric Schweitzer, Lecturer, Computer Science 
David Connor, Professor and Department Chair, Special Education 
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Stephanie Margolin, Asst. Professor, Library 
Norma Hannigan, Clinical Professor, Nursing 
Kemile Jackson, Director, Pre-Health 
Mitch Ahlbaum, Director, ICIT 
Lev Sviridov, Director, Macaulay Honors College 
Demi Moore, Student 
Muhammad Farooq, Student 
 
Workgroup IV: Support of the Student Experience 

Co-chair: Sarah Ward, Assistant Professor, Hunter College Libraries 
Co-chair: Brian Maasjo, Asst. Dean for Student Affairs 
Members:  
Sissel McCarthy, Distinguished Lecturer, Film and Media Studies 
Paul McPherron, Professor and ACERT Director (Teaching/Learning Center), English 
Ben Ortiz, Professor, Biology 
Gess LeBlanc, Associate Professor and Department Chair, Educational Foundations 
Lori Janowski, Director, Admissions Office 
Paula Wicklow, Internship Coordinator, Career Development 
Dzelika Daniel, Director, Financial Aid 
Hui Min Zhuo, Student 
Elly Bergen, Student 
 
Workgroup V: Educational Effectiveness Assessment 

Co-chair: Wendy Hayden, Associate Professor of English and Director of Freshman 
Composition 
Co-chair: Maureen Erickson, Director of Assessment 
Members:  
 
Geoffrey Burleson, Professor, Music 
Paolo Fasoli, Professor and Chair, Romance Languages 
Kirsten Grant, Clinical Professor, Chemistry 
Jennifer Tuten, Assoc. Prof, Education 
Caroline Hewitt, Nursing 
Rob Cowan, Asst. Dean, School of Arts and Sciences 
Brian Buckwald, Director, Scholars Program 



16 
 

Veshno Kumar, Student 
Iqraa Naeem, Student 
 
Workgroup VI: Planning, Resources, and Institutional Improvement 

Co-chair: Randall K. Filer, Professor of Economics and Chair, Senate Finance Committee 
Co-chair: Patricia Ketterer, Assistant Vice President for Budget and Finance 
Members:  
 
Kathleen Isaac, Distinguished Lecturer, Dance 
Christa Acampora, Professor, Philosophy 
John Chin, Professor, Urban Policy and Planning 
Wayne Harding, Professor, Chemistry Dept. 
Robert Buckley, Director, Research Administration 
Andy Silver, Acting Assistant Dean, School of Social Work 
Gilbert Giannini, Director, ICIT 
Sarah Farsad, Director, Enrollment Management 
Aylin Brandon, Registrar 
Marquisele Mercedes, Student 
Lyn McCann-Delgado, Graduate Student 
Sangitaa Ragoonath, Student 
 
Workgroup VII: Governance, Leadership, and Administration 

Co-chair:  Joseph Lao, Lecturer, Psychology 
Co-chairs:  Malkie Schwartz, President’s Office 
Members: 
 
Der-lin Chao, Professor, Classics (Chinese Studies) 
Miesha Smith, Director of Student Life, Student Affairs 
Steve Einheber, Associate Professor and Chair, Medical Laboratory Sciences 
Devra Golbe, Professor and Chair, Economics 
Gary Mallon, Professor and Associate Dean, School of Social Work 
Anthony Browne, Professor and Chair, Dept. of Africana and Puerto Rican/Latino Studies 
Nancy Eng, Associate Professor and Chair, Speech Language Pathology 
Harold Holzer, Director, Roosevelt House Public Policy Institute 
Lara Miranda, Administrative Executive Associate, Faculty Senate 
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Isidora Echeverria, Student 
 
 
IV. Charges to the Workgroups and Guidelines for Reporting 
The overall task of each Workgroup is to use available data where possible--and to generate new 
data and analyses where necessary--in order to evaluate Hunter’s effectiveness in meeting the 
standards and Requirements of Affiliation.  Workgroups will have to use both the 
Documentation Roadmap and the analysis of the Strategic Priorities to demonstrate compliance.  
The emphasis in the narrative will be analysis, not description, and recommendations will follow 
where appropriate.  Workgroups should consult one another to coordinate overlapping 
investigations. 

Workgroup I:  Mission and Goals.  The workgroup must principally demonstrate that the mission 
and goals are clearly defined, collaboratively developed, and guide decision-making relative to 
institutional planning, resource allocation, curricular development, student learning, and  
research.  

The workgroup will analyze and evaluate: 

• the relevance of the Mission and Strategic Plan to the development of select College 
programs and priorities, including the development of research programs, scholarly and 
creative activity; the emphasis on interdisciplinary approaches to research, teaching, and 
learning; collaboration with other institutions and departments; opportunities for students; 
and engagement with New York City and neighborhoods 

• the contributions of constituents to the development of Mission and Goals  
• the role of Mission and Goals in promoting student learning and institutional 

improvement 
• efforts to assess the ongoing relevance of the Mission and Goals  
• Requirement of Affiliation number 7 and 10 
 

Workgroup II:  Ethics and Integrity 

The workgroup should address questions of equity and fairness in dealing with staff, faculty, and 
students, as well as honesty and openness in internal and external communications.  Honoring 
commitments and complying with government and Commission regulations are institutional 
expectations.  Compliance with many of the criteria in Standard II will be through the 
Documentation Roadmap. 



18 
 

The workgroup will analyze and evaluate:  

• the practices of publicizing student and faculty awards and recognitions of all kinds, to 
ensure the broadest possible access and truthfulness in advertising 

• the distribution of awards, grants, financial aid, and student opportunities with respect to 
adherence to published criteria 

• relationships with community partners and organizations with regard to responsiveness, 
ethical behavior and compliance with any contracts or memoranda of understanding 

• the state of academic freedom, in both teaching and research 
• the student “right-to-know” policies and their application 
• processes related to hiring, evaluation, promotion, and discipline to ensure fair and 

impartial practices 
• efforts to promote a climate of respect for all on campus 
• the process for soliciting and acting on grievances or complaints, to ensure effectiveness 

and responsiveness 
• the effectiveness of IRB compliance in the context of an expanding agenda for research 
• compliance with the Requirements of Affiliation 
• the record of substantive change applications to Middle States, their timeliness and 

completeness 
• policies and practices aimed at assessing institutional integrity and ethical behavior 
 

Workgroup III:  Design and Delivery of the Student Learning Experience 

The workgroup will evaluate the integrity of the curricula across all levels and modalities, and 
the effectiveness of instruction as indicated by the qualifications, roles, and professional support 
of faculty.  The analysis will include an assessment of General Education and learning 
opportunities for graduate students in the School of Arts and Sciences. 

Workgroups will analyze and evaluate: 

• the character of interdisciplinary or multi-disciplinary programs to ensure adequate 
faculty and support   

• special learning opportunities, including research with faculty, clinical practice, 
internships, and experiential learning in general  

• programs that offer students the opportunity to conduct research with faculty, to ensure 
proper support, accessibility, and growth 
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• programs that offer experiential learning to students, to ensure accessibility, rigor, and 
integrity 

• effectiveness of General Education program 
• graduate education in terms of opportunities for research, scholarship, and independent 

thinking 
• teaching, learning, and research in the context of relationships with other institutions, 

such as Weill Cornell Medical College and Rockefeller University 
• significance of interdisciplinary teaching and learning for students and faculty 
• the periodic evaluation of programs designed for student learning 
• Requirements of Affiliation numbers 8, 9, 10 and 15 

 
Workgroup IV:  Support of the Student Experience 

The workgroup will demonstrate the effectiveness of student support policies and practices, 
beginning with admission policies and continuing through programming and infrastructure 
designed to scaffold student learning and success. 

The workgroup will analyze and evaluate: 

• the Enrollment Management Plan with regard to admission standards that ensure a 
“reasonable expectation for success” 

• student support services, including advising, the Library, counseling, career services, and 
learning centers 

• financial aid policies in terms of accuracy, dissemination, and completeness 
• effectiveness of cohort programs, including Macaulay Honors Program, as student 

support practices 
• support for experiential learning, including student research with faculty  
• transfer policies and processes, with regard to effectiveness and comprehensiveness 
• policies and procedures for maintenance of student information and records 
• effectiveness and extent of extra-curricular activities  
• assessment programs for student support functions and offices 
• Requirements of Affiliation 8 and 10 
 

Workgroup V:  Educational Effectiveness Assessment 

The task for this workgroup is to demonstrate the effectiveness of assessment processes for 
student learning.   
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The workgroup will analyze and evaluate: 

• relationship of Mission to institutional learning outcomes, program outcomes, and related 
educational opportunities  

•     assessment reports from academic units for   
o level of participation among academic departments 
o evidence of closing the loop and institutional or program improvement 
o use of template or equivalent and completeness of assessment data 
o wide dissemination and transparency 

• progress on establishing a “culture of assessment” 
• management and support of student learning:  links between assessment and resource 

allocation 
• periodic assessment of assessment 
• Requirements of Affiliation 9 and 10 
 

Workgroup VI:   Planning, Resources, and Institutional Improvement 

The need in Standard VI is to demonstrate effective and rational planning aimed at institutional 
improvement, which implies the alignment between financial resources and planning and the 
reliance on evidence-based assessment to guide decisions, including decisions on resource 
allocation.   

The workgroup will analyze and evaluate: 

• selected major planning exercises (Strategic Plan, Strategic Plan for Science, “All in East 
Harlem,” Institutional Learning Outcomes) to analyze the use of assessment results, 
alignment with budgeting, and constituent participation in shaping them 

• facilities planning for scientific research to discover alignment between budget and 
planning processes 

• capital planning (facilities, infrastructure, technology) and alignment with budgeting and 
assessment  

• program planning, budgeting, and assessment for student success 
• strategic planning for technology, especially instructional technology 
• results of A-133 audit by KPMG 
• strategies to assess adequacy of resources and their efficient use 
• assessment of planning, resource allocation, and institutional renewal processes 
• Requirements of Affiliation 8, 10, and 11 
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Workgroup VII:  Governance, Leadership, and Administration 

Standard VII requires a demonstration that the governance body and administration provide 
effective leadership so that the institution can realize its goals and fulfill its mission.   

The workgroup will analyze and evaluate:  

• working relationship between CUNY Board of Trustees and the campus operation 
• position of President relative to CUNY Board of Trustees and Chancellor  
• authority of President within CUNY bylaws 
• administration:  reporting relationships; size; credentials and professional experience; 

work with faculty and students 
• periodic assessment of effectiveness of governance, leadership, and administration 
• Requirements of Affiliation 12 and 13 
 

The Strategic Priorities will permit at least partial coverage of the criteria in the standards as 
indicated in the following table:  

Table 4:  Strategic Priorities as Applied to Each Standard 

Initiatives Standard 
I 

Standard 
II 

Standard 
III 

Standard 
IV 

Standard 
V 

Standard 
VI 

Standard 
VII 

1:Enhance 
identity as a 
research 
institution 

X X X  X X  

2:Foster student 
engagement and 
success 

X X X X X X X 

3:Enrich 
interdisciplinarit
y and 
collaboration 

X X X X X X  

4. Expand and 
deepen 
engagement with 
neighborhoods 
and institutions. 

X X X  X X  

 

The Co-Chairs will update the Steering Committee on the progress of the Workgroup.  Each 
workgroup will meet as early as possible in the fall, 2017, to discuss their charge, and any areas 
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they believe will merit special focus. They will inform the Steering Committee of documents to 
include in the Roadmap, so that these documents can be made available when work begins. 

Workgroups will submit a first draft report no later than January, 2018. Second drafts are due no 
later than April, 2018, following comments by the Steering Committee. The first complete Self-
Study draft will be available at the beginning of fall, 2018, and posted on the campus Middle 
States website for public comment.  

Working groups should contact the Office of the Provost for logistical support or access to 
documents that are not readily available. Requests for institutional data may be made to 
Associate Provost Llana. 

Guidelines for Reporting 

The reports of the Working Groups should address the following issues: 

● An overview of the group’s charge, defining the scope of its tasks and responsibilities in 
relation to its assigned Standard for Accreditation. 

● Explanation of how the Documentation Roadmap and analysis of Strategic Priorities 
collectively demonstrate compliance for each Standard. 

● Discussion of the connection of the group’s charge with those of other groups, and of any 
collaboration between groups that took place. 

● Analytical discussion of the data reviewed and the inquiry undertaken, and the group’s 
conclusions, including strengths and challenges. 

● Explanation of how the group’s conclusions relate to the assigned Standard for 
Accreditation. 

● Recommendations for ongoing institutional improvement. 
Specific references to the Intended Outcomes are also recommended. 

 

V. Organization of the Final Self-Study Report 
 
In accord with MSCHE requirements, the final Self-Study report will be approximately 100 
pages in length, exclusive of appendices, and organized as follows: 

Executive Summary: Brief (~5 pages) description of the major findings and recommendations of 
the Self-Study. 

Introduction:  A brief overview of the College and description of the Self Study process. 
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For each Standard for Accreditation:  seven sections of approximately 10 pages in length each 
that provide an analytical discussion of the data reviewed and the inquiry undertaken, cross- 
reference relevant materials in other parts of the report, present conclusions including strengths 
and challenges with references to appropriate criteria, and provide recommendations for ongoing 
institutional improvement. 

Requirements of Affiliation: A short section describing compliance with the Requirements of 
Affiliation. 

Conclusion:  A summary of the major conclusions reached and the institution’s 
recommendations for self-improvement. 

Appendices: As numerous appendices will be attached, this section will begin with a guide to the 
appendices and a short description of their content. 

 

VI. Editorial Style and Format 
 

We recommend that workgroups make use of Google Docs for working drafts of their reports; 
permission to view and/or edit specific documents may be set by their authors. A designated 
document repository has been created on Google Drive. The repository will contain most of the 
documents listed in the Documentation Roadmap, as well as copies of pertinent College 
presentations and useful resources culled from resources such as the Middle States compendium 
of conference presentations. Documents posted on this site are organized by Standard, and have 
appropriate format for inclusion in the Self-Study. Committee members will be given links to 
access relevant folders and documents within the repository. Ultimately, the workgroup drafts, as 
well as the final Self-Study, will be posted for public comment on Google Drive and the website 
will be accessible to students, faculty and staff with a hunter.cuny.edu email account. 

Documents should adhere to the following guidelines: 

●     11-point Georgia font with 1-inch margins. 

●     Use active voice whenever practical and first person. 

●     Use footnotes sparingly. 

●     References in APA style, with reference list at the end of the report. 
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●     Numbered headings (e.g., 1.2). Avoid using more than two numbers in a heading. 

●     Figures and tables should be numbered consecutively. 

●     Figure captions should be in 10 point font and appear directly below the figure. 

●     Table headings and descriptions should appear above the table in 14 point font. 

The final Self-Study will be assembled by the Steering Committee from the workgroup reports. 
The Steering Committee has final editorial authority for the Self-Study. 

 

VII. Tentative Timetable for the Self-Study 
 

2016 
 

Oct 31-Nov. 1 Lon Kaufman, Maureen Erickson and James Llana attend Self 
Study Institute 

2017 
 
April   President Appoints Steering Committee members and co-chairs 

Spring Steering Committee organizes Self-Study process and approves 
outline of Self-Study Design; determines types of Workgroups 
required and members; President approves Workgroups 

July/August Steering Committee drafts Self-Study Design including Working 
Group names, members, and potential research questions (includes 
Documentation Roadmap) 

August Steering Committee proposes Self-Study Design to President; 
Approval by President of Self-Study Design and Workgroups   

August Submit draft of Self-Study Design to MSCHE liaison, Dr. Sean 
McKitrick 

September 8 Hunter’s MSCHE liaison, Dr. Sean McKitrick, visits campus; 
provides feedback on Self-Study Design 
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October Self-Study Design revisions complete (with approval from 
MSCHE) 

October Workgroup co-chairs meet to identify/gather necessary documents 
including documentation for compliance report 

October/November Workgroups review data, conduct interviews, move forward with 
campus conversations, meetings with stakeholders; provide weekly 
reports to Steering Committee  

September-November  Prepare, conduct and analyze campus-wide survey 

 December  Progress reports due from Workgroup co-chairs 

 

2018 

January First drafts of chapters from Workgroups; Steering Committee 
provides feedback 

January MSCHE selects the Evaluation Team Chair and Hunter reviews 
selection; Team Chair and Hunter select dates for team visit and 
for Team Chair’s preliminary visit; Hunter sends Self-Study 
Design to Team Chair 

February – March Campus feedback on first drafts; town meeting and Senate 
presentation 

April  Second drafts from Workgroups submitted to Self-Study co-chairs  

May-June Self-Study co-chairs develop a draft of complete Self-Study Report 
based on drafts by Workgroups 

July Final draft Self-Study approved by President 

August-September Dissemination of Self-Study to all campus constituencies; review 
and community-wide discussion of Self-Study; revisions made 
based on feedback 

September MSCHE selects the Evaluation Team members and Hunter reviews 
selection 
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September  Begin Verification of Compliance Report 

October Second draft of Self-Study generated and distributed 

November Self-Study draft sent to MSCHE Team Chair in advance of 
Preliminary Visit 

December/January Preliminary MSCHE Team Chair visit (4 months prior to Team 
visit); feedback on Self-Study draft 

December Verification of Compliance Report due; evaluated by compliance 
reviewer selected by MSCHE 

December/January 2019 Edits/revisions to Self-Study based upon feedback from MSCHE 
Team Chair 

 

2019 

January Arrangements made for logistics of Team Visit 

March Final version of Self-Study produced and sent to MSCHE Visiting 
Team (6 weeks prior to visit) 

April/May MSCHE Team Visit to campus 

 

VIII. Recommended Profile of the Evaluation Team 

 
We recommend that the Evaluation Team have representatives from large public liberal arts 
masters-level institutions, with similar student demographics and situated in or near large urban 
areas.  It would be helpful to have some representation from schools with a largely commuter 
student population.  A representative from at least one SUNY institution is recommended to 
provide perspective on State regulations and budget.   

 

IX. Documentation Roadmap 
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We include the Documentation Roadmap as a separate file. It is based on feedback from all 
seven Workgroups. Documents are listed on the template provided by MSCHE, with relevant 
documents adjacent to the Standards and their criteria. The Roadmap will be updated 
continuously, and can be accessed on the college Middle States website. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 
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Proposal for Institutional Learning Outcomes 
May, 2017 

 

We expect Hunter graduates to look outward and through ethical leadership to make a difference in 
their communities and in the world.  A Hunter College education promotes personal development and 
self-awareness; it also fosters life-long learning and equips each student with the habits of mind, 
character, and confidence to embody our motto:  The Care of the Future is Mine.   

Through coursework and co-curricular experience, Hunter College expects its graduates to achieve the 
following five outcomes: 

Acquire Broad and Specialized Knowledge 

The aim of a liberal arts education is to develop the intellect and ability to reason which, along with 
a strong foundation of knowledge, will serve as the basis for life-long learning.   
 
● Develop a broad knowledge of the humanities, social sciences, and natural sciences through 

completion of the program in General Education. 
● Acquire an in-depth understanding of a major discipline or of a well-defined interdisciplinary 

area. 
Think Critically and Creatively 

As critical thinkers, graduates will evaluate different types and sources of claims, and as creative 
thinkers, they will use novel ideas to better understand and shape the world around them. 

● Understand basic quantitative methods and use them to frame and solve problems.  
● Use analysis to detect assumptions, implications, and flaws in arguments. 
● Use the imagination and fluid thinking to solve problems in new ways. 

Research and Communicate Effectively   

Hunter graduates will learn to communicate with clarity, coherence, and purpose.  As researchers, 
Hunter graduates will access information and integrate a variety of sources to frame original 
arguments. 

• Gather, analyze, evaluate, and effectively use information in pursuit of discovery, as preparation 
for life-long learning. 

• Make effective use of written and oral communication. 
 

Value Diversity and Pluralism, and Global Awareness  
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A liberal education at its best frees individuals from the limits of habit and custom, permitting them 
to think as citizens of the broader world and to appreciate cultural differences and similarities.  With 
a cross-cultural education, Hunter graduates will develop a sense of belonging to a larger, more 
diverse community. 

● Develop an individual understanding of global citizenship. 
● Analyze how systems of power and privilege help construct individual and group identities.   
● Achieve proficiency in a foreign language. 

Promote Civic Engagement and Social Responsibility   

As active, informed citizens, Hunter graduates will be engaged with their communities and 
prepared to have a positive impact on the world.   

● Develop and defend a set of values for social engagement.   
● Apply the principal frameworks of ethical reasoning to practical situations and decisions.   
● Work collaboratively with others and assume leadership to enhance the quality of life in a local 

community, applying insights from multiple disciplines.   
 

 

Explanation: 

The learning outcomes are the five-underlined items.  The bullets are examples of lower-level outcomes 
of the kind that might be developed in courses and other educational activities to assess the higher-level 
outcome.  Where appropriate, faculty and staff across the institution will develop a variety of other 
outcomes that map to the broader outcomes.  Assessment of the Institutional Learning Outcomes will 
occur across the curriculum in a sample of courses with relevant learning outcomes, including of course 
within General Education. 

 


