PH.D. PROGRAM IN POLITICAL SCIENCE

CUNY GRADUATE CENTER

Political Science 87306 (CRN 95250) 





Prof. K. P. Erickson

Latin American Politics






Spring 2009 

Wednesdays, 6:30-8:30 p.m. 






Room 5383   


Examination of major issues and processes in selected Latin American countries.  Issues and concepts include democracy, authoritarianism, and redemocratization; political corporatism; socialism; revolution; political institutionalization; public policy, governance, and social justice in the neoliberal political economy; role of social movements and such sectors as workers, peasants, technocrats, the military, and the Church; political-economic dependency; economic development; political behavior; and social justice.  The readings have been chosen so as to present many of the principal concepts employed in comparative political analysis of Latin America, while also illustrating the reality of specific country cases.


As the discipline of political science has addressed politics in Latin America (and indeed in the Third World as a whole) over the Cold War era and into the post-Cold War, scholars have several times advanced an interpretive paradigm, and then refined, revised, and, ultimately, replaced it.  The trajectory of concepts presented here is designed to illustrate this process while providing students with an array of useful interpretive tools. 


Class sessions will be part lecture and part colloquium on the assigned readings.  Students are responsible for the entire books listed in the course outline below, unless selected passages are indicated.  Class members are required to prepare, in advance of each weekly session, a 3-to-6 page (double-spaced) review of the readings under discussion that week, for a total of 7 reviews during the term.  The review should be an analysis and evaluation of the book or readings, rather than a summary; it should discuss the authors’ approaches or methodologies, the appropriateness of the evidence, and the effectiveness of the arguments.  In cases where a long book constitutes the principal reading over two consecutive weeks, students may turn in at the second of these sessions one double-length review that will count for two reviews.  Students may, if they wish, turn in 9 reviews, of which the 7 best will count toward their grades. 


Generally, monographic studies address a debate in their discipline, taking a position that accepts, illustrates, and perhaps refines the prevailing wisdom in the field, or they criticize that prevailing wisdom and present data to support an alternative explanation of the phenomenon under study.  Book reviews should present the main point or argument of the book or books they treat, showing how the book(s) contribute to knowledge and interpretation in the discipline, along with the reviewer's evaluation of the arguments, logic, evidence, coherence, and clarity of the book or books.  Student reviewers should be able to reread their reviews two years after writing them and effectively recall the key ideas and substance of a book, as well as their evaluation or criticism of it. 


Questions to keep in mind include the following: Are other conclusions compatible with the data?  Might the author(s) have come to different conclusions by using other methods, cases, or data that you can think of?  Where appropriate, compare the readings under review to others assigned this term or that you are familiar with.  The written assignments are due at the weekly session for the readings reviewed, so that group discussion of the readings will be better informed.  These reviews are intended to help students both to make key literature in the field “their own” and to sharpen their analytic, organizational, and expository skills.  This syllabus includes writing tips and standards that I use in evaluating written work.  


I will open each session by asking students to set the agenda for discussion on the assigned materials.  All students should come prepared with several items to place on the agenda, items of the type suggested in the previous paragraph, and they should post them on Blackboard’s discussion board by the morning of each class session.  Students are expected to have read and to be prepared to discuss those readings that they have chosen not to review.  Attendance is required, because in a colloquium all students serve as resource persons for their colleagues.  


Grades will be based on participation in class discussion and on the seven written assignments.  In view of the weight of the readings and written assignments, there will be no research paper and no final exam.


The books on the reading list below have been ordered at Revolution Books, 146 W. 26 Street, between Sixth and Seventh Avenues (tel. 212-691-3345).  Books marked with an [*] are out of print and not available at the bookstore.  All required books are on reserve in the library under this course number, and chapters or articles are available in electronic format on Blackboard or ERes. 



For reporting and analysis of relevant current events in the hemisphere that we may discuss in class, students are expected to follow the New York Times and other media sources.  Let me also point out the often neglected (in this age of television) and truly outstanding news coverage of WNYC radio (AM 82 and FM 93.9).  Weekdays, AM and FM carry "Morning Edition," the two-hour National Public Radio newscast, alternating with “The Takeaway,” from 6 to 10 o'clock.  "All Things Considered," the NPR evening news program plays from 4 to 6:30 p.m.  WNYC-AM broadcasts "The World," a joint PRI-BBC world news magazine from 3:00 to 4:00 p.m., and other BBC newscasts at 5 a.m., 9 a.m., and midnight.  It runs the audio feed of the televised PBS NewsHour from 11 p.m. to midnight.  At other hours AM presents excellent current-affairs interview and talk shows.  




And WBAI, the Pacifica Foundation station (FM 99.5), presents news and analysis weekdays on "Democracy Now" from 9 to 10 a.m. and the evening news from 6 to 7 p.m. (with a rebroadcast at 11 p.m.), as well as numerous features on Latin America and the Caribbean.  New York's Spanish-language television often provides perceptive reporting on events in the hemisphere.  Major media websites (www.nytimes.com, www.salon.com, www.washingtonpost.com, www.cnn.com, etc.) make it easy to follow recent current events.  Lexis-Nexis, mentioned earlier, allows one to search many media at once.


My Graduate Center office hours are in Room 5211 on Wednesdays, from 5:00 to 6:00 p.m. and again at 8:40 p.m. after class, as well as by appointment.  To reach me by telephone during office hours only, please call 212-817-8687 (no voicemail).  On other days I am usually at Hunter College (teaching days Tuesdays, Thursdays, and Fridays with frequent meetings Wednesdays).  My office telephone there is 212-772-5498, which takes voicemail.  Except when you are confronted with emergency deadlines and the like, I prefer not to be called at home.  



The best way to reach me is via email.  My e-mail address is: Kenneth.Erickson@hunter.cuny.edu .  If you have a junk-mail filter in your email account, please be sure to program it to accept email from me.  To be sure that I will find your emails, always add the course number “873” to the subject line, which puts your mail into a priority inbox.  Please do this even on correspondence about matters unrelated to the course. 

COURSE OUTLINE AND READING ASSIGNMENTS

I.   
INTRODUCTION.


Jan.  28. 
Introductory session.






"Erickson's notes on science and paradigms," 1-8; and Thomas S. Kuhn, The 






Structure of Scientific Revolutions, 3rd ed., (U. of Chicago P., 1996), 10-21; and 
Reviews of Robert K. Merton’s book. The Travels and Adventures of Serendipity; 
Recommended: K.P. Erickson and D. A. Rustow, "Global Research Perspectives: Paradigms, Concepts, and Data in a Changing World," in Dankwart A. Rustow and K.P. Erickson, Comparative Political Dynamics: Global Research Perspectives (NY: HarperCollins, 1991), 441-459. 

“Democracy and the Downturn: The Latinobarómetro Poll,” The Economist, 11-12-08:  www.economist.com/world/americas/displaystory.cfm?story_id=12607297
Rec.: Barbara H. Stein & Stanley J. Stein,  The Colonial Heritage of Latin America: Essays on Economic Dependence in Perspective  (Oxford U.P., 1970); and 
Rec.: Sanford Mosk, "Latin America and the World Economy, 1850-1914," Inter-American Economic Affairs, Vol. 2, No. 3 (Winter 1948), 53-82.
Feb.   4.
Jan K. Black (ed.), Latin America: Its Problems and Its Promise, 4th ed. (Westview, 2005) [hereafter abbreviated as "Black"], Chs. 1, 29, 2 (esp. 22-29), 3, 4, 5, 7 (plus p. 226), 8, 9, 10 (esp. 158-174), 11, and 12. 






Javier Corrales, “Market Reforms,” in Jorge I. Domínguez and Michael Shifter 






(eds), Constructing Democratic Governance in Latin America, 2nd ed.  (Baltimore: 






Johns Hopkins U. P., 2003), 74-80.

II. 
POLITICAL CORPORATISM, THE STATE, AND CONSERVATIVE MODERNIZATION IN LATIN AMERICA.

Feb. 11.
THE IBERIAN HERITAGE, POLITICAL VALUES, AND FOUNDATIONS FOR  THE MODERN AUTHORITARIAN STATE. 

Howard Wiarda (ed.), *Politics and Social Change in Latin America: The Distinct Tradition, 2nd ed.(U.Mass. P., '82), Preface and “Social Change, Political Development, and the Latin American Political Tradition,” vii-25. 

Glen Caudill Dealy, “The Tradition of Monistic Democracy in Latin America,” Journal of the History of Ideas, Vol. 35, No. 4 (Oct., 1974), pp. 625-646.
Ronald C. Newton, "On ‘Functional Groups,’ ‘Fragmentation,’ and ‘Pluralism” in Spanish American Political Society,” The Hispanic American Historical Review, Vol. 50, No. 1 (Feb., 1970), pp. 1-29. 

Glen Dealy, “Prolegomena on the Spanish American Political Tradition,” The Hispanic American Historical Review, Vol. 48, No. 1 (Feb., 1968), pp. 37-58. 

Charles W. Anderson, “Toward a Theory of Latin American Politics,” in Howard J. Wiarda, ed., Politics and Social Change in Latin America: The Distinct Tradition (U. Mass. P., 1974), 249-265. 

Alfred Stepan, *The State and Society: Peru in Comparative Perspective (Princeton 

U.P., 1983), xi-81. 

III.  
THE STATE, CORPORATIST INSTITUTIONALIZATION, CIVIL SOCIETY, AND DEMOCRATIZATION IN BRAZIL. 

Feb. 18.
K.P. Erickson, *"Brazil: Corporative Authoritarianism, Democratization, and Dependency," in Howard Wiarda and Harvey Kline, Latin American Politics and Development, 2nd ed. (Westview, 1985), 160-211 (esp. 160-192). 

Frances Hagopian, "Politics in Brazil," in Gabriel Almond et al., Comparative Politics Today: A World View, 9th ed. (Longman, 2008), p. 506-516, 548-561, 516-548 (esp. 537-548). 
Peter Kingstone & Timothy J. Power (eds.), Democratic Brazil Revisited (U Pittsburgh P, 2008), ix-53, 81-133.
K.P. Erickson, “Political Leadership, Civil Society, and Democratic Consolidation: Stereotypes, Realities, and Some Lessons that Academic Political Analysis May Offer to Democratic Governments,” For the Conference on Democratic Transition and Consolidation (Madrid, Spain, October 18-20, 2001). 

Salvador Sandoval, “Working-Class Contention,” in Mauricio Font, et al. Reforming Brazil (Lexington Books, 2004), 195-215. 
John Burdick, “Rethinking the Study of Social Movements: The Case of Christian Base Communities in Urban Brazil,” in Arturo Escobar and Sonia E. Alvarez (eds),  The Making of Social Movements in Latin America: Identity, Strategy, and Democracy (Westview, 1992), 171-184. 

James Petras, “Class-based direct action versus populist electoral politics,” PDF, 040104.

IV.   
POLITICS AND POLICY IN CONTEMPORARY BRAZIL. 

Feb.  25.
Peter Kingstone & Timothy J. Power (eds.), Democratic Brazil Revisited: (U Pittsburgh P, 2008), 137-280.
David Samuels, “Democracy under Lula and the PT,” in Jorge I. Domínguez and Michael Shifter, Constructing Democratic Governance in Latin America, 3rd ed.  (Baltimore: Johns Hopkins U. P., 2008), 152-176. 

V.  
CORPORATIST INSTITUTIONALIZATION AND DEMOCRATIC TRANSITION IN MEXICO.

Mar.  4.
Samuel P. Huntington, "Political Development and Political Decay," originally in World Politics (1965), 386-430. 
Chapter 15 by Harris and Needler, in Black. 

Wayne A. Cornelius and Jeffrey A. Weldon, "Politics in Mexico," in Gabriel Almond et   al. (eds.), Comparative Politics Today: A World View, 9th ed. (Longman, 2008), 454-505.
Michael Coppedge, "Parties and Society in Mexico and Venezuela: Why Competition Matters," Comparative Politics, April 1993, 253-274. [J-Stor] 

Denise Dresser, “Mexico: Dysfunctional Democracy,” in Jorge I. Domínguez and Michael Shifter, Constructing Democratic Governance in Latin America, 3rd ed.  (Baltimore: Johns Hopkins U. P., 2008), 242-263.

VI.   
DEMOCRATIC GOVERNANCE IN CONTEMPORARY LATIN AMERICA. 

Mar. 11.
Jorge I. Domínguez and Michael Shifter, Constructing Democratic Governance in Latin America, 3rd ed.  (Baltimore: Johns Hopkins U. P., 2008), Preface, Chapters 1, 13, 2-5, and 11. 
Guillermo O'Donnell, "Delegative Democracy," Journal of Democracy, Vol. 5, No.
 1  (January 1994), 55-69.

Guillermo O’Donnell, “Horizontal Accountability: The Legal Institutionalization of Mistrust,” in Scott Mainwaring and Christopher Welna (eds.), Democratic Accountability in Latin America (Oxford University Press, 2003), 34-54.  
VII.      THE LEFT, SOCIAL MOVEMENTS, AND SOCIAL DEMOCRACY IN THE POST-COLD-

WAR ERA.  

Mar. 18.
CHILE: EARLY DEMOCRATIZATION, BREAKDOWN, TRANSITION AND THE RECONFIGURATION OF THE LEFT. 
Julio Samuel Valenzuela & Arturo Valenzuela, Ch. 26 in Black, 501-540; and 

James Petras and Fernando Ignacio Leiva, “From Critics to Celebrants: Pinochet’s Opponents’ Politico-Economic Conversion,” Ch. 4 of Democracy and Poverty in Chile: The Limits to Electoral Politics (Westview, 1994), 46-80.  

Kenneth M. Roberts, “From the Barricades to the Ballot Box: Redemocratization and Political Alignment in the Chilean Left,” Politics and Society, Dec. 1995, 495-519.  

Richard Sandbrook, et al.  Social Democracy in the Global Periphery: Origins, Challenges, Prospects (Cambridge U P, 2007), vii-62, 147-174.  
Mar.   25.
COMPARATIVE ANALYSIS OF SOCIAL DEMOCRACY IN THE GLOBAL 



PERIPHERY. 

Richard Sandbrook, et al.  Social Democracy in the Global Periphery: Origins, Challenges, Prospects (Cambridge U P, 2007), 65-146, 177-254. 
Peter M. Siavelis, “Chile: The End of the Unfinished Transition,” Ch 8 in Dominguez and Shifter, Constructing Democratic Governance, 3rd ed, 177-208. 
Diane Haughney, “Neoliberal Policies, Logging Companies, and Mapuche Struggle for Autonomy in Chile,” Latin American and Caribbean Ethnic Studies, Oct 2007, 141-160. 

Jeanne Simon and Inés Picazo Verdejo, “Reconfigurations of the Chilean State in a Social Policy: The Emergence of a Post-Neoliberal State,” Paper delivered at the International Sociology Association, Research Committee on Poverty and Social Policy, Chicago, September 8-10, 2005.  http://www.northwestern.edu/rc19/Simon_Verdejo.pdf 

Alexei Barrionuevo, “Chilean Town Withers in Free Market for Water,” New 

York Times, 3-13-09.  

VIII.  
ALTERNATIVES TO THE WASHINGTON CONSENSUS ON NEOLIBERAL ECONOMICS AND POLICY:  VENEZUELA. 


Apr.  1 .
Steve Ellner, Ch. 21 (Venezuela) in Black. 








Steve Ellner, Rethinking Venezuelan Politics: Class, Conflict, and the Chávez 



Phenomenon (Lynne Rienner, 2008).

David J. Myers, “Venezuela: Delegative Democracy, or Electoral Autocracy?” Ch 12 in Dominguez and Shifter, Constructing Democratic Governance, 3rd ed, 285-320. 

Jorge G. Castañeda, “Latin America's Left Turn,” Foreign Affairs, 

May/June 2006. [Foreign Affairs website]  

Kenneth M. Roberts, “Populism, Political Conflict, and Grass-Roots Organization in Latin America: A Comparison of Fujimori and Chávez,” Comparative Politics, January 2006, 127-148. [K.M. Roberts’ web page, Cornell U.] 

Kurt Weyland, “The Rise of Latin America’s Two Lefts: Insights from Rentier 
State Theory,” Comparative Politics, January 2009, 145-164. 

Javier Corrales, “The Venezuelan Political Regime Today: Strengths and Weaknesses,” in Proceedings of the 8th Conference on U.S. Policy in Latin America, Vol 22, No. 5, Washington, D.C.: Aspen Institute Congressional Program, 2007, p. 1-7.
Mark Weisbrot, Rebecca Ray, and Luis Sandoval, “The Chávez Administration at 

10 Years: The Economy and Social Indicators,” Center for Economic and Policy 

Research, February 2009. 
Benjamin Goldfrank, “The Politics of Deepening Local Democracy: Decentralization, Party Institutionalization, and Participation,” Comparative Politics, Volume 39, Number 2, January 2007, 147-168.

Apr.   8.
Spring recess.  


Apr.  15.
Spring recess.  

IX.  
CHALLENGES TO THE WASHINGTON CONSENSUS ON NEOLIBERAL ECONOMICS AND POLICY: BOLIVIA AND CUBA.  


Apr.  22.
José Z. García, Ch. 24 (Bolivia) in Black.  

Eduardo A. Gamarra, “Bolivia:  Evo Morales and Democracy,” Ch 6 in Dominguez and Shifter, Constructing Democratic Governance, 3rd ed, 124-151. 

International Crisis Group, “Bolivia: Rescuing the New Constitution and Democratic 

Stability,” Crisis Group Latin America Briefing No. 18, June 19, 2008, 14p. 

“Bolivia’s Morales Struts His Stuff as Strategist and Adept Politician,” COHA, 

February 2009, 3 p. 



Robert Albro, “The Culture of Democracy and Bolivia’s Indigenous Movements,”

Critique of Anthropology 2006; 26; 387-410. 
Forrest Hylton and Sinclair Thomson, Revolutionary Horizons: Past and Present in

Bolivian Politics (Verso, 2007), xiii-xxiv. 

Jim Shultz and Melissa Crane Draper, eds.  Dignity and Defiance: Stories from 

Bolivia’s Challenge to Globalization (University of California Press, 2008). 


Introduction, 1-6. 


Ch. 1.  “The Cochabamba Water Revolt and its Aftermath,” by Jim Shultz, 

9-42.


Ch. 2.  “A River Turns Black: Enron and Shell Spread Destruction across 


Bolivia’s Highlands,” by Christina Haglund, 45-75. 

Ch. 3.  “Oil and Gas: The Elusive Wealth Beneath their Feet,” by 


Gretchen Gordon and Aaron Luoma, 77-116. 


Ch. 4.  “Lessons in Blood and Fire: The Deadly Consequences of IMF 

Economics,” by Jim Shultz, 117-143. [Read quickly.]

Ch. 5.  “Economic Strings: The Politics of Foreign Debt,” by Nick 


Buxton, 145-179. [Read quickly.] 

Ch. 6.  “Coca: The Leaf at the Center of the War on Drugs,” by 


Caroline S. Conzelman, et al., 181-210.  [Read quickly.]

“Conclusion: What Bolivia Teaches US,” by Jim Shultz, 291-299.  

Daniel M. Goldstein, “Flexible Justice: Neoliberal Violence and ‘Self-Help’ Security in 
Bolivia,” Ch. 10 in David Pratten and Atreyee Sen, eds, Global Vigilantes (Columbia U P, 2008), 239-266. 

Nelson P. Valdés, Ch. 18 (Cuba) in Black. 

Eusebio Mujal-León and Lorena Buzón, “Exceptionalism and Beyond: Civil-Military 

Relations in Cuba,” in Cuba in Transition: Volume 18, Papers and Proceedings of 

the Eighteenth Annual Meeting of the Association for the Study of the Cuban 
Economy (ASCE) 2008, 402-416.
Diana Raby, “Why Cuba Still Matters,” Monthly Review, January 2009, 1-13. 

Daniel P. Erikson and Paul Wander, “Raúl Castro and Cuba’s Global Diplomacy,” Cuba in Transition: Volume 18, Papers and Proceedings of the Eighteenth Annual Meeting of the Association for the Study of the Cuban Economy (ASCE) 2008, 390-401. 

Brookings, “U.S. Policy Toward a Cuba in Transition,” 4 p. 

Has the Cuban Moment Arrived?” William W. Finan, Jr.  Current History, February 2009, p. 93-94. 

William M. LeoGrande and Peter Kornbluh, “Reach out to Cuba,” Los Angeles Times, 1-12-2009, 3 p. 

Daniel P. Erikson, “The Next Revolution,” Ch. 12 in The Cuba Wars: Fidel Castro, the United States, and the Next Revolution (Bloomsbury Press, 2008), 277-314. 
[Read quickly] 

X.  
INTERNATIONAL POLITICS IN THE AMERICAS: ISSUES FOR COMPARATIVE POLITICS. 

April 29.  
James Lee Ray and Wayne Smith, Chs. 13 & 14 in Black. [Read quickly]; and

Erickson’s notes on these chapters.








Brian Loveman, “Introduction,” in Brian Loveman (ed.), Strategy for Empire: U.S. 








Regional Security Policies in the Post-Cold War Era (SR Books, 2004), xiii-xxviii; 








Jorge I. Domínguez, “Cuba and the Pax Americana: U.S.-Cuban Relations 








Post-1990,” in J. I. Domínguez & Byung-Kook Kim (eds), Between Compliance 

+





 
and Conflict: East Asia, Latin America, and the “New” Pax Americana 








(Routledge, 2005), 193-217; and 

Douglas C. Bennett & Kenneth E. Sharpe.  Transnational Corporations Versus the State:  The Political Economy of the Mexican Automobile Industry  (Princeton U.P., 1985), 3-50. 








K. P. Erickson & P. V. Peppe, "Dependent Capitalist Development, U.S. Foreign 








Policy, and Repression of the Working Class in Chile and Brazil," Latin American 








Perspectives, III (Winter 1976), 19-44; and Erickson’s Notes on Dependency. 







David Vogel, “International Trade and Environmental Regulation,” in Norman J.







Vig and Michael E. Kraft (eds.) , Environmental Policy: New Directions for the 







Twenty-
First Century, 6th ed. (CQ Press, 2006), 354-373.  [Recommended?] 





   
 

Mark Barenberg & Peter Evans, “The FTAA’s Impact on Democratic Governance,” 








in Antoni Estevadeordal et al., Integrating the Americas: FTAA and Beyond 








(Harvard U P, 2004), 755-789. 
 







Mónica Serrano, “Transnational Crime in the Western Hemisphere,” 








in Domínguez, The Future of Inter-American Relations (Routledge, 2000), 87-110. 







Marlyn J. Jones, “Jamaica’s Marijuana Decriminalization Conundrum,” 







Canadian J. of Law and Society, 18, 2 (2003), 91-114; [recommended] 







Enrique Desmond Arias, “The dynamics of criminal governance: networks and 







social order in Rio de Janeiro,” Journal of Latin American Studies, 38.2 






(May 2006): 293-325;







Ariela Ruiz Caro, “UNASUR and the Challenge of Being South American,” 








CIP Americas Policy Program, 7-1-08; and 








Tony Phillips, “The Bolivian Crisis, the OAS, and UNASUR,” CIP Americas 







       Policy 
Program, 9-30-08; and 








Alex Sánchez, “The South American Defense Council, UNASUR…and the 








Region’s Political Process,” COHA, 10-1-08. 








General info at:   http://en.wikipedia.org/wiki/Union_of_South_American_Nations
XI.  
CENTRAL AMERICAN POLITICS:  CASES IN REPRESSION, REVOLUTION, CONFLICT SETTLEMENT, AND DEMOCRATIZATION.  


May   6.   John A. Booth, Christine J. Wade, and Thomas W. Walker, Understanding Central 

America: Global Forces, Rebellion, and Change, 4th edition (Westview, 2006).  [Ch 9 optional].  

Tommie Sue Montgomery, Revolution in El Salvador: From Civil Strife to Civil Peace, 2nd edition 

 (Westview, 1995), 215-216. 

Elizabeth Jean Wood, “Challenges to Political Democracy in El Salvador,” in Frances 

Hagopian and Scott P. Mainwaring (eds.), The Third Wave of Democratization in Latin America: 

Advances and Setbacks (Cambridge U. P., 2005), 179-201.   

Donald E. Schulz and Deborah Sundloff Schulz, "How Honduras Escaped Revolutionary 

Violence," Ch. 9 of The United States, Honduras, and the Crisis in Central America 
(Westview, 1994), 315-335.  

Lawrence M. Ladutke, “Understanding Terrorism Charges against Protesters in the Context 

of Salvadoran History,” Latin American Perspectives, Nov 2008, 137-150.

XII. COLOMBIA: NEOLIBERAL EXCEPTION, STATE BUILDING, INSURGENCIES, 

 DRUG WARS. 

May  13.  
Black, “Colombia’s Split-Level Realities,” Ch. 20 in Black.  

Fernando Cepeda Ulloa, “Colombia:  Democratic Security and Political Reform,” Ch 9 in Dominguez and Shifter, Constructing Democratic Governance, 3rd ed, 209-241. 






María Clemencia Ramírez Lemus, et al., “Colombia: A Vicious Circle of Drugs 






and War,” in Coletta A. Youngers and Eileen Rosin, eds, Drugs and Democracy






in Latin America: The Impact of U.S. Policy (Lynne Rienner, 2005), 99-142. 

 




Adam Isacson, “Plan Colombia - Six Years Later,” CIPonline.org, 





Nov. 2006.  






Adam Isacson, “The United States and Colombia: the next plan,” 3-12-2007, 






http://www.opendemocracy.net 





Laura Carlsen, “A Primer on Plan Mexico,” CIP Americas Policy Program, 

7-10-08, 1-16; and 

Adam Isacson, “Colombia's imperiled democracy,” 

http://www.opendemocracy.net , 2009-03-06, 4 p.  

International Crisis Group, “Ending Colombia’s FARC Conflict: Dealing the Right Card,” Crisis Group Latin America Report No. 30, March 26, 2009, 30p. 

WRITING TIPSHEET, K. P. Erickson

HANDOUT FOR STUDENTS, ON WRITING PAPERS AND EXAMS (Updated January 2008)  

All essays should have an introduction, a body, and a conclusion.  Essays should make a point or an argument, and illustrate it with supporting evidence.

`1
Consider the argument of a book review.  In most cases, monographic studies address a debate in their discipline.  They take a position that accepts, illustrates, and perhaps refines the prevailing wisdom (dominant paradigm) in the field, or they criticize that prevailing wisdom and present data to support an alternative explanation of the phenomenon under study.  Reviewers should present the main point or argument of the book or books they treat, along with their evaluation of the arguments, logic, evidence, coherence, and clarity of the book or books.  Student reviewers should be able to reread their reviews two years after writing them and effectively recall the key ideas and substance of a book, as well as their evaluation or criticism of it.

Writers should always make the logic of their thought explicit, on the level of overall organization, on the level of paragraphs, and on the level of sentences.  They should also make explicit the logic of the processes they describe or analyze.  One effective way to make clear the overall logic of a paper, chapter, or dissertation/book is to begin it with an introductory “roadmap” paragraph or section. 

Paragraphs should begin with topic sentences, and long paragraphs should be broken into smaller ones, each with its own topic sentence.  One of the reasons why long paragraphs usually do not make their thought as clear as shorter ones is that long paragraphs include more than one component of a thought, but they contain only one topic sentence.  Breaking up a long paragraph into two or more smaller ones, therefore, is not simply responding to esthetic desires for more white space on a page.  Rather, when writers break up long paragraphs, they necessarily must link the components of an argument with more topic sentences, thereby making their logic more explicit.

Illustrations, preferably brief, should be provided for each generalization.

Writers should write for a hypothetical intelligent but uninformed reader, so that they are forced to make explicit the logic and the data on which they make their argument. 

In selecting words for strong and effective argument, remember that verbs are much stronger than nouns or other types of words, and that transitive verbs (those that force the reader to include a subject and an object, i.e., to state who did what to whom) in the active voice are the strongest.  Avoid passives and intransitive verbs (for they tend to lose information, because passives do not require a subject and intransitives do not require an object) and impersonal constructions where nouns replace verbs.  For example, "there was a meeting where it was decided that…" conveys less information and thus is not as strong as "party leaders held a meeting where they decided that…." 

Fernando Fajnzylber's phrasing below, for example, in his brilliant but difficult to read (and therefore impossible to assign as required reading) Unavoidable Industrial Restructuring in Latin America (1990), p. 47 relies on nouns that he could have replaced with verbs: "In Japan and in large U.S. corporations, estimates have prognosticated a duplication in the production during the next fifteen to twenty years, with a reduction in employment of between 25 and 40 percent."  

A sharp copyeditor could have forced him to check his data and change his formulation to something like:  "Japanese and US corporate studies predict that, over the next fifteen to twenty years, production will double while employment will decline by 25 to 40 percent."

Students are expected to proofread their papers before submitting them, so that typographical errors and spelling errors have been corrected.  Students should routinely do such proofreading, out of self-respect as well as out of respect for their instructor. 

In the case of papers submitted for this course, those averaging more than three spelling or typographical errors per page over three or more pages will be returned ungraded.  The corrected version, when resubmitted, will be graded two-thirds of a letter grade below the grade the work would otherwise earn (e.g., a B+ would become a B-, and a B would become a C+).  Students who are not strong spellers should be attentive to prompts from their word processor's spelling checker. 

Papers for this course should be typed, double-spaced, stapled, and not in plastic or other folders.  Hand-written exams should also be double-spaced. 

I grade papers on the basis of their organization, logic, coherence, originality, evaluative criticism, data, and clarity. 

Some symbols I use in my penned comments: 


Circled words or letters indicate spelling errors.  A line linking circled words suggests overuse of a word, inconsistency or contradiction in use, or some other problem.


[  ] Brackets indicate a word choice that I question.  Reconsider the word, even though you may choose to stick with your original word.  Brackets also may indicate a passage that I have commented on in the margin.  I sometimes add delete marks to brackets, suggesting that you drop the passage.


d    A lower-case "d" in the margin is for diction, i.e., to signal that the sentence next to the "d" does not say well what it seeks to say, perhaps for reasons of grammar or simply due to confusing construction or word choice (e.g., Fajnzylber’s sentence above). 


ant   "Antecedent," raises questions about the antecedent of a pronoun or adjective, i.e. ambiguity or error in attribution, as with "they" to refer to a singular noun earlier in the sentence.  I also use it also to indicate that you are treating a topic as if the reader is already familiar with it, when in fact it has not yet been introduced.


logic   When I write "logic" in your ms., it is to signal some break in the internal logic that your exposition seeks to develop. 


trans  Transition needed between components of a thought.  


Parallel upright lines, with diagonal line through them.  Grammatical structures or arguments are not parallel. 

SYLLABUS ADDENDUM: GUIDELINES FOR ORGANIZING SCHOLARLY PAPERS 

Notes drafted for inclusion on syllabi (graduate and advanced undergraduate courses), as guidelines for organizing scholarly papers: 

Political science, like any other discipline in the natural or social sciences, seeks to identify patterns, processes, or phenomena and to explain how and why they work the way they do.  To explain or illuminate such processes or phenomena, political scientists use analytical concepts to organize data and to formulate and assess explanatory theories and hypotheses.  Students writing in the discipline of political science therefore should focus their research and write-up on a key conceptual/theoretical issue of importance to them and to the discipline.  

Ideally, in papers, theses, and dissertations, and later in journal articles, one should (1) begin with a brief review of conceptual/ theoretical interpretations or explanations of how some political process or phenomenon works, then (2) show how the prevailing explanation or concept falls short in some way, and finally (3) propose some new concept or refinement of a hypothesis that would better explain the phenomenon.  Then one can (4) move to specific, operationalizable hypotheses that can be examined with real data in order to infer the answer to the overarching, broader hypothesis. 

Within this framework, one can then elaborate a case study that assembles the data to answer one's questions.  And as one proceeds with the case material, one needs to make systematic, explicit reference to the theories or hypotheses that the case material helps one address.  That is, one should provide the reader with explicit connective tissue that integrates the empirical components of the study with its theoretical and conceptual framework.  This task of making a writer's logic explicit, addressed in the writing tipsheet, is what distinguishes an inspired, outstanding manuscript from an inspired but merely good one, and this increases its likelihood of being accepted for publication by the editors of a journal or press. 

The identification of shortcomings or needed refinements in a theory or hypothesis usually comes after some work in graduate school, so students at earlier stages are more likely to draw upon a prevailing concept or hypothesis to gather and organize data to illuminate some specific problem or issue.  In comparative politics, for example, one might use a generally accepted hypothesis to organize the questions asked and the data gathered about some process in a country or context of one's choosing, for example, the role of elite pacting in democratization or the impact of electoral or parliamentary rules on party accountability.  

Well designed case studies of this type have considerable academic value.  When preparing a manuscript to submit for publication in comparative politics, one should keep in mind that the board of a journal will surely prefer a manuscript that seeks to refine an accepted concept or to develop a new one.  Such a journal, however, will also consider seriously a case study applying an accepted concept in a way that can be replicated, cumulatively, in other contexts for the development of comparative analysis.  And journals devoted to specific regions or nations explicitly seek out such case studies. 

[Revised January 2008] 

Academic Dishonesty and University Policies

The Hunter College Senate passed the following resolution on May 11, 2005:  “Hunter College regards acts of academic dishonesty (e.g., plagiarism, cheating on examinations, obtaining unfair advantage, and falsification of records and official documents) as serious offenses against the values of intellectual honesty.  The college is committed to enforcing the CUNY Policy on Academic Integrity and will pursue cases of academic dishonesty according to the Hunter College Academic Integrity Procedures.”

The College and University policy on academic honesty and dishonesty is set forth in the Hunter College Undergraduate Catalogue, 2007-2010 (p. 71):  “The use of material (whether or not purchased) prepared by another and submitted by students as their own will result in disciplinary proceedings.”  Section 15.3.a of the Student Disciplinary Procedure Bylaws of CUNY (on p. 275 of the same catalogue) instructs members of the college community:   “Any charge, accusation, or allegation…must be submitted in writing in complete detail to the office of the dean of students promptly by the individual…making the charge.”  The dean’s office then investigates and disposes of such cases.  

The reason that academic communities consider academic dishonesty such a serious offense is that scientific research and learning—and hence the very life of the academic enterprise—are built on a foundation of truth.  Without that foundation, academic institutions would lack the integrity that permits critical analysis and that, from a utilitarian perspective, fosters scientific, economic, and social progress. 

To make the case that academic honesty is indispensable to scholarly work in the social sciences, let me begin with a discussion of the natural sciences.  Students who perform laboratory experiments must carefully record their procedures in their lab reports.  This enables them, and their instructors, to verify that their findings are correct, or, if not, to know why not.  Such record keeping is not simply a make-work exercise.  Students follow the same procedures as professional scientists, who must keep careful records of their work so that their colleagues, critics, or successors can replicate the original experiments to test their work and verify (or, depending on the results, qualify or reject) their findings.  

For library research in the social sciences, correct and complete citation is analogous to rigorous laboratory procedure in the physical sciences.  Scholars in the social sciences take careful notes so that their evidence can be checked and their work replicated or challenged by other social scientists.  This enables knowledge and understanding to evolve as researchers confirm, refine, or reject prevailing paradigms of explanation.  And, just as laboratory experiments and lab notes must represent a student’s own work, so too must research papers or other written work—properly documented—be the student’s own. 

In June 2004, CUNY adopted an updated policy on academic integrity.  It is consistent with, but not identical to, the regulations above, and can be viewed in detail at:  

http://www1.cuny.edu/portal_ur/content/2004/policies/policies.html 
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