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Colloquium on social movements and civil society.  Readings and discussion cover historical and contemporary cases of  social movements, contentious politics, and participation by civil society.  In the contemporary era of democratic transition and consolidation, the course examines contentious popular and opposition movements that seek to revise the very nature of citizenship, particularly by expanding citizens’ rights of participation so as to include formerly excluded people and groups, and to win benefits for them.  It also examines the role of such movements in transitions to democracy, and the impact of democratization on the movements themselves.  My Latin American politics survey courses employ a top-down perspective, emphasizing the role of the state and political elites.  This colloquium examines many of the world’s regions, and it takes a bottom-up perspective, focusing on participation by worker, peasant, popular, feminist, indigenous, religious, and other sectors of civil society and ideological and political oppositions.
Contemporary scholarly interest in civil society and social movements developed in the 1970s and 1980s, when a body of literature on “New Social Movements” emerged in response to changing political realities, as “post-materialist” environmental, peace, and women’s movements developed in Western Europe and North America; as opposition to authoritarian rule crystallized in Latin America; and as unrest challenged the weakening communist party-states in the Soviet Union and Eastern Europe.  This literature, inspired by the work of scholars and activists, began to gain recognition by North American specialists on Latin America only in the late 1980s and early 1990s.  In Latin America, it raised very optimistic normative expectations that contentious social, economic, and political engagement by the hitherto oppressed and excluded lower strata would create new, superior, forms of participatory democracy.  The disappointing or, at best, mixed results on these headings prompted a sobering normative reappraisal by scholars, then a reappraisal of that reappraisal, followed by a focus on “contentious politics.”  In their empirical work on various world regions, researchers advanced a seemingly dominant interpretive paradigm and then, under challenge, refined it more than once.  This colloquium will survey this process. 


Class sessions will be part lecture and part colloquium, drawing on a close reading of the assigned materials.  Students are responsible for the entire books listed in the course outline below, unless selected passages are indicated.  Class members are required to prepare, in advance of each weekly session, a 4-to-6 page (double-spaced) review of the readings under discussion that week, for a total of 6 reviews during the term.  The review should be an analysis and evaluation of the book or readings, rather than a mere summary; it should discuss the authors’ approach or methodology, the appropriateness of the evidence, and the effectiveness of the arguments.  In cases where a long book constitutes the principal reading over two consecutive weeks, students may turn in at the second of these sessions one double-length review that will count for two reviews.  Students may, if they wish, turn in 8 reviews, of which the 6 best will count toward their grades. 


Generally, monographic studies address a debate in their discipline, taking a position that accepts, illustrates, and perhaps refines the prevailing wisdom in the field, or they criticize that prevailing wisdom and present data to support an alternative explanation of the phenomenon under study.  Book reviews should present the main point or argument of the book or books they treat, showing how the book(s) contribute to knowledge and interpretation in the discipline, along with the reviewer's evaluation of the arguments, logic, evidence, coherence, and clarity of the book or books.  Student reviewers should be able to reread their reviews two years after writing them and effectively recall the key ideas and substance of a book, as well as their evaluation or criticism of it.  Many of the books on the syllabus are not monographs but rather anthologies, and it is understood that the observation about monographic studies may apply only loosely for these books as well as for readings combined by me that were not originally packaged together.  Reviewers should not feel required to force their review into a procrustean bed. 


Questions to keep in mind include the following: Are other conclusions compatible with the data?  Might the author(s) have come to different conclusions by using other methods, cases, or data that you can think of?  Where appropriate, compare the readings under review to others assigned this term or that you are familiar with.  The written assignments are due at the weekly session for the readings reviewed, so that group discussion of the readings will be better informed.  These reviews are intended to help students to make key literature in the field “their own,” to sharpen their analytic, organizational, and expository skills, and to build a file of materials in preparation for the First Exam.  I conclude this syllabus with writing tips that serve as standards I use in evaluating written work.  


I will open each session by asking students to set the agenda for discussion on the assigned materials.  All students should come prepared with several items to place on the agenda, items of the type suggested in the previous paragraph, and they should post them on Blackboard’s discussion board before the class session.  Students are expected to have read and to be prepared to discuss those readings that they have chosen not to review.  


Attendance is required, because in a colloquium all students serve as resource persons for their colleagues. 


Grades will be based on the six written assignments and on participation in class discussion.  In view of the weight of the readings and written assignments, there will be no research paper and no final exam. 
For reporting and analysis of relevant current events that we may discuss in class, students are expected to follow the New York Times and other media sources.  Let me also point out the often neglected (in this age of television) and truly outstanding news coverage of WNYC radio (AM 82 and FM 93.9).  Weekdays, AM and FM carry "Morning Edition," the two-hour National Public Radio newscast from 6 to 9 o'clock.  "All Things Considered," the NPR evening news program plays from 4 to 6:30 p.m.  WNYC-AM broadcasts "The World," a joint BBC-PRI world news magazine from 3:00 to 4:00 p.m., and other BBC newscasts at midnight and 5 a.m.  It runs the audio feed of the televised PBS NewsHour from 11 p.m. to midnight.  At other hours AM presents excellent current-affairs interview and talk shows.  And WBAI, the Pacifica Foundation station (FM 99.5), presents news and analysis weekdays on "Democracy Now" from 9 to 10 a.m. and the evening news from 6 to 7 p.m. (with a rebroadcast at 11 p.m.), as well as numerous features on Latin America and the Caribbean.  New York's Spanish-language television often provides perceptive reporting on events in the hemisphere.  Major media websites (www.nytimes.com, www.washingtonpost.com, www.salon.com, cnn.com, etc.) make it easy to follow recent current events.  Lexis-Nexis, on the CUNY Library website, allows one to search many media at once. 


My Graduate Center office hours are in Room 5211 on Wednesdays, from 5:15 to 6:15 p.m. and again at 8:35 p.m. after class, as well as by appointment.  I prefer being contacted by e-mail at Kenneth.Erickson@hunter.cuny.edu .  If you have a junk-mail filter in your email account, please be sure to program it to accept email my address.  When corresponding with me, please put the course number “876” in the subject line, to route your message into a priority inbox for this course.  

To reach me by telephone during Graduate Center office hours only, please call 212-817-8687 (no voicemail).  On other days I am usually at Hunter College (teaching days Tuesdays, Thursdays, and Fridays, with frequent meetings Wednesdays).  My office telephone there is 212-772-5498, which takes voicemail.  Except when you are faced with emergency opportunities or deadlines, I prefer not to be called at home.  

The books on the syllabus below have been ordered at Revolution Books, 9 W. 19 St. (tel. 212-691-3345).  All required books and readings have been put on reserve in the library under this course number.  Required articles and book chapters are posted on Blackboard. 

For research purposes, the assigned books by Tarrow, Meyer and Tarrow, Goodwin and Jasper, and Tilly and Tarrow contain lengthy bibliographies on social movements and contentious politics, as does one recent book (not assigned) emphasizing political-economic contention, Maria Koutsis and Charles Tilly (eds.), Economic and Political Contention in Comparative Perspective (Paradigm Publishers, 2005), and three (not assigned) treating the transnational dimension of social movements: Donatella Della Porta and Sidney Tarrow (eds.), Transnational Protest and Global Action (Rowman and Littlefield, 2005); Joe Bandy and Jackie Smith (eds.), Coalitions Across Borders: Transnational Protest and the Neoliberal Order (Rowman and Littlefield, 2005); and Donatella Della Porta (ed.), The Global Justice Movement: Cross-National and Transnational Perspectives (Paradigm Publishers, 2007). 



Useful bibliographic sources for research materials are EBSCO and Lexis-Nexis on the list of databases of the CUNY Library website; CUNYPLUS; the Columbia University Library catalogue http://clio.cul.columbia.edu/ ; and amazon.com and bn.com.  Keywords identifying your interests (e.g., k=“civil society,” k=ngo and Colombia, k=“social movement” and urban and “south africa”) will bring up many recent books and articles.  Where the catalogue offers you the option to select by descending date, or by most-recent first, as in Columbia’s CLIO, choose that option.  You can quickly build a working bibliography by saving, copying, and then pasting search results into a document file.  Google.com and Google Scholar <http://scholar.google.com> can provide links to excellent source material.  For tips on how to use Google most profitably, consult the Powerpoint presentations, Google 101 and Google 201, on Patrick Douglas Crispen’s website: http://netsquirrel.com/powerpoint/index.html .
COURSE OUTLINE AND READING ASSIGNMENTS

I.   
INTRODUCTION.


Jan.    30. 
Introductory session.








Thomas S. Kuhn, The Structure of Scientific Revolutions, 3rd ed. (U. of 







Chicago Press, 1996), 10-21; and "Erickson's notes on science and 







paradigms," 1-7. 
II. 
OVERVIEW OF INTERPRETATIONS OF CIVIL SOCIETY AND SOCIAL MOVEMENTS. 


Feb.    6. 
Russell Dalton, Manfred Kuechler, & Wilhelm Buerklin, 




"The Challenge of New Movements," in Dalton & Kuechler 



(eds.), Challenging the Political Order: New Social and Political

Movements in Western Democracies (Oxford UP,1990), 3-20. 



John Keane, "Introduction," in Civil Society and the State: 




New European Perspectives (Verso, 1988), 1-31. 

Juan J. Linz & Alfred Stepan, Problems of Democratic Transition and Consolidation (Johns Hopkins UP, 1996), Ch 1 “Democracy and its Arenas,” 3-15.  




Nancy Bermeo, Ordinary People in Extraordinary Times: The Citizenry

and the Breakdown of Democracy (Princeton University Press, 2003), Chapter 1, to be downloaded at: <http://www.pupress.princeton.edu/titles/7663.html> 

K. P. Erickson, “Political Leadership, Civil Society, and Democratic Consolidation: Stereotypes, Realities, and Some Lessons that Academic Political Analysis May Offer to Democratic Governments,” for the Conference on Democratic Transition and Consolidation (Madrid, Spain, October 18-20, 2001).   

Arturo Escobar and Sonia E. Alvarez (eds).  The Making of Social Movements in Latin America: Identity, Strategy, and Democracy (Westview, 1992), Chapters 1 and 2: 1-36. 

Evelina Dagnino, “Culture, Citizenship, and Democracy: Changing Discourses and Practices of the Latin American Left,” Chapter 2 in Sonia E. Alvarez, Evelina Dagnino, and Arturo Escobar (eds.), Cultures of Politics, Politics of Cultures: Re-Visioning Latin American Social Movements (Westview, 1998), 33-63. 

Marc Edelman, “Social Movements: Changing Paradigms and Forms of Politics,” Annual Review of Anthropology, 2001, vol. 30: 285-317.   

Marc  Edelman, “When Networks Don’t Work: The Rise and Fall of Civil-Society Initiatives in Central America,” in June Nash (ed.), Social Movements: An Anthropological Reader (Blackwell, 2005), 29-45.  

III.
SOCIAL MOVEMENTS:  THE FIRST WAVE OF THEORIES AND CONCEPTS. 


Feb.   13. 
Sidney G. Tarrow, Power in Movement: Social Movements and 

Contentious Politics, 2nd ed. (Cambridge U. P., 1998).1-138; and 

Adam Hochschild, “Against All Odds,” Mother Jones, 
January/February 2004.

Feb.   20. 
Tarrow, Power in Movement, 139-210. 

IV. 
SOCIAL MOVEMENTS:  THE SECOND AND THIRD WAVES OF THEORIES AND

 
CONCEPTS. 


Feb.    27. 
David S. Meyer & Sidney Tarrow, eds., The Social Movement Society: 

Contentious Politcs for a New Century (Rowman & Littlefield, 1998). 


March   5. 
Jeff Goodwin & James M. Jasper, eds., Rethinking Social Movements: 



Structure, Meaning, and Emotion (Rowman and Littlefield, 2004). 

V.  
CONTENTIOUS POLITICS:  THE FOURTH WAVE OF THEORIES AND CONCEPTS. 

March 12. 
Charles Tilly and Sidney Tarrow.  Contentious Politics.  (Paradigm 



Publishers, 2007). 

VI.  
LATIN AMERICAN CASES: PROTEST AGAINST AUTHORITARIAN

REGIMES, CONSTRUCTIONIST RESPONSES TO ABSENT STATES, 

INSTITUTIONALIZATION OF SOCIAL MOVEMENTS, AND COOPTATION 

BY DEMOCRATIC DYNAMICS.  

March 19. 
Marysa Navarro, “The Personal is Political: Las Madres de Plaza de Mayo,” 

in Susan Eckstein, ed., Power and Popular Protest: Latin American Social 

Movements, updated and expanded edition [hereafter PPP] (U Calif P, 2001),

241-258. 

Orin Starn, “‘I Dreamed of Foxes and Hawks’: Reflections on Peasant Protest, New Social Movements, and the Rondas Campesinas of Northern Peru,” in Arturo Escobar and Sonia E. Alvarez (eds.), The Making of Social Movements in Latin America: Identity, Strategy, and Democracy [hereafter MSM] (Westview, 1992), 89-111. 

“Peru: Christmas Cheer,” Latin America Weekly Report, 12-19-75, 396-397.
Daniel Levine and Scott Mainwaring, “Religion and Popular Protest in Latin America: Contrasting Experiences,” in PPP, 203-240.

John Burdick, “Rethinking the Study of Social Movements: The Case of Christian Base Communities in Urban Brazil,” in MSM, 171-184. 

Cathy Schneider, “Radical Opposition Parties and Squatters Movements in Pinochet’s Chile,” in MSM, 260-275. 

Kenneth M. Roberts, “From the Barricades to the Ballot Box: Redemocratization and Political Realignment in the Chilean Left,” 

Politics and Society, Vol 23, No 4 (Dec 1995), 495-519. 

Patricia L. Hipsher, "Democratization and the Decline of Urban Social Movements in Chile and Spain," Comparative Politics, Vol 28, No 3 (April 1996), 273-299.  [J-Stor] 

Eduardo Canel, “Democratization and the Decline of Urban Social Movements in Uruguay: A Political-Institutional Account,” in MSM, 276-290. 

Susan Eckstein, “Poor People Versus the State and Capital: Anatomy of a 

Successful Community Mobilization for Housing in Mexico City,” in PPP, 

329-350. 

Susan Eckstein, “Where Have All the Movements Gone?” Epilogue in 

PPP, 351-406. 

March 26. 
No class.  CUNY follows a Monday schedule.

VII.  
LATIN AMERICAN CASES: CONTENTIOUS POLITICS AND STATE EROSION IN THE 

NEOLIBERAL ERA.  [Final version of this page.] 


April  2.   
Salvador Sandoval, “Working-Class Contention,” in Mauricio Font, et al. (eds.),





Reforming Brazil (Lexington Books, 2004), 195-215.  

Miguel Carter, “The Landless Rural Workers’ Movement (MST) and 
Democracy in Brazil,” Working Paper Number CBS-60-05, Center for 
Brazilian Studies, University of Oxford, 2005.
Dawn M. Plummer, “Leadership Development and Formação in Brazil’s Landless Workers Movement (MST),” MA thesis, Political Science, CUNY Graduate Center, 2008, pages 1-29 of excerpt file.
Diane Haughney, “Neoliberal Policies, Logging Companies, and Mapuche Struggle for Autonomy in Chile,” Latin American and Caribbean Ethnic Studies (LACES), Vol 2, No 2 (Oct 2007), pp. 141-160.





Robert Albro, “The Indigenous in the Plural in Bolivian Oppositional Politics,”  






Bulletin of Latin American Research, Vol. 24, No. 4 (2005), 433-453. 


       Robert Albro, “‘The Water Is Ours, Carajo!’ Deep Citizenship in Bolivia’s 

Water War,” in June Nash (ed.), Social Movements: An Anthropological Reader (Blackwell, 2005), 249-271. 
      Kathryn Hochstetler, “Rethinking Presidentialism: Challenges and 
      Presidential Falls in South America,” Comparative Politics, Vol. 36 (July 

      2006), 401-418. 


      María Clemencia Ramírez Lemus, et al., “Colombia: A Vicious Circle of 
      Drugs and War,” in Coletta A.Youngers and Eileen Rosin (eds.), Drugs and 
      Democracy in Latin America: The Impact of U.S. Policy (Lynne Rienner, 
      2005), 99-142;     









Elizabeth Leeds, "Cocaine and Parallel Polities in the Brazilian Urban Periphery: 






Constraints on Local Level Democratization," Latin American Research Review, 






vol 31, no 3 (1996), 47-83.  [J-STOR].  






Enrique Desmond Arias. "The dynamics of criminal governance: networks 






and social order in Rio de Janeiro," Journal of Latin American Studies,





38.2 (May 2006): 293-325. 
VIII.  PARTICIPATORY DEMOCRACY IN PORTO ALEGRE.   

           April   9. Gianpaolo Baiocchi, Militants and Citizens: The Politics of 


Participatory Democracy in Porto Alegre (Stanford U. P., 2005); 

and Baiocchi, “The Citizens of Porto Alegre,” The Boston Review, March/April 2006.  http://www.bostonreview.net/BR31.2/baiocchi.html  and 
Benjamin Goldfrank, “The Politics of Deepening Local Democracy: Decentralization, Party Institutionalization, and Participation,” Comparative Politics, Volume 39, Number 2, January 2007, 147-168.  

IX.  
DEMOCRATIZATION THROUGH REVOLUTION.  

April 16. 
Elizabeth Jean Wood, Forging Democracy from Below: Insurgent 


Transitions in South Africa and El Salvador (Cambridge U P, 2000); and 
Wood, “Challenges to Political Democracy in El Salvador,” in Frances 

Hagopian and Scott P. Mainwaring (eds.), The Third Wave of 

Democratization in Latin America: Advances and Setbacks 
(Cambridge U. P., 2005), 179-201.   
April  23. 
No class.  Spring recess. 

X.  
PROTEST AND REVOLUTION IN THE MIDDLE EAST.  

April 30. 
Quintan Wiktorowicz (ed.), Islamic Activism: A Social Movement Theory

Approach (Indiana University Press, 2004.). 

James Toth, “Local Islam Gone Global: The Roots of Religious Militancy in Egypt and its Transnational Transformation,” in June Nash (ed.), Social Movements: An Anthropological Reader (Blackwell, 2005), 117-145.  

Review Kurzman chapter in Jeff Goodwin & James M. Jasper (eds.), 

Rethinking Social Movements.
XI.  
CIVIL SOCIETY AND DEMOCRATIC TRANSITIONS IN ASIA.  
May    7. 
Muthiah Alagappa, ed., Civil Society and Political Change in Asia: 

Expanding and Contracting Democratic Space (Stanford U P, 2004), 

Preface and Introduction, ix-xiii, 1-21. 

Ch. 1.  “Civil Society and Political Change: An Analytical Framework,” 

25-57. 

Ch. 14.  “The Nonstate Public Sphere in Asia: Dynamic Growth, 

Institutionalizational Lag,” 455-479. 

Ch.  2.  “Indonesia: Transformation of Civil Society and Democratic 

Breakthrough,” by Edward Aspinall, 61-96. 

Ch.  4.  “South Korea: Confrontational Legacy & Democratic Contributions,”

By Sunhyuk Kim, 138-163. 

Ch.  5.  “Taiwan: No Civil Society, No Democracy,” by Yun Fan, 165-190. 

Vincent Boudreau, “State Repression and Democracy Protest in Three 

 Southeast Asian Countries,” in David S. Meyer, Nancy Whittaker, and 

Belinda Robnett (eds.), Social Movements: Identity, Culture, and the State 

(Oxford University Press, 2002), 28-46. 

Vincent Boudreau, “Northern Theory, Southern Protest: Opportunity Structure 
Analysis in Cross-National Perspective,” Mobilization: An International 

Journal, 1996, 175-189.  

Edward Aspinall, “The Construction of Grievance: Natural Resources and 

Identity in a Separatist Conflict,” Journal of Conflict Resolution, Vol. 51, 

No. 6 (Dec 2007). 950-972. 

Taehyun Nam, “The Broken Promises of Democracy: Protest-Repression 

Dynamics in Korea, 1990-1991,” Mobilization: An International 

Journal, Dec 2006, 427-442.   

XI. STATE AND CIVIL SOCIETY IN ASIA: EXPANDING, AND CONTRACTING, 

DEMOCRATIC SPACE.  
May    14. 
Muthiah Alagappa, ed., Civil Society and Political Change in Asia:
Expanding and Contracting Democratic Space (Stanford U P, 2004),  

[See chapters, below.]  

Amitabh Behar & Aseem Prakash, “India: Expanding and Contracting 

Democratic Space,” 191-222.   

Robert Pekkanen, “Japan: Social Capital without Advocacy,” 223-255.   

Meredith L. Weiss, “Malaysia: Construction of Counterhegemonic Narratives 

and Agendas,” 259-291. 

Neil Devotta, “Sri Lanka: Ethnic Domination, Violence, and Illiberal 

Democracy,” 292-323.   

Suzaina Kadir, “Singapore: Engagement and Autonomy Within the Political 

Status Quo,” 324-354.  

Aqil Shah, “Pakistan: Civil Society in the Service of an Authoritarian State,”

357-388. 

Kyaw Yin Hlaing, “Burma: Civil Society Skirting Regime Rules,” 389-419. 

Mary E. Gallagher, “China: The Limits of Civil Society in a Late Leninist 

State,” 419-452. 

Teresa Wright, “State-Society Relations in Reform-Era China: A Unique 

Case of Postsocialist State-Led Late Development,” Comparative Politics, 

April 2008, 353-374. 

Elizabeth J. Perry & Merle Goldman, “Introduction: Historical Reflections on 

Grassroots Political Reform in China,” in Perry and Goldman (eds.), 
Grassroots Political Reform in Contemporary China (Harvard U. P., 2007), 
1-19. 

Ralph Litzinger, “In Search of the Grassroots: Hydroelectric Politics in 

Northwest Yunnan,” in Perry and Goldman (eds.), Grassroots 

Political Reform in Contemporary China (Harvard U. P., 2007), 282-299. 

WRITING TIPSHEET, K. P. Erickson

HANDOUT FOR STUDENTS, ON WRITING PAPERS AND EXAMS (Updated January 2008)  

All essays should have an introduction, a body, and a conclusion.  Essays should make a point or an argument, and illustrate it with supporting evidence.

Consider the argument of a book review.  In most cases, monographic studies address a debate in their discipline.  They take a position that accepts, illustrates, and perhaps refines the prevailing wisdom (dominant paradigm) in the field, or they criticize that prevailing wisdom and present data to support an alternative explanation of the phenomenon under study.  Reviewers should present the main point or argument of the book or books they treat, along with their evaluation of the arguments, logic, evidence, coherence, and clarity of the book or books.  Student reviewers should be able to reread their reviews two years after writing them and effectively recall the key ideas and substance of a book, as well as their evaluation or criticism of it.

Writers should always make the logic of their thought explicit, on the level of overall organization, on the level of paragraphs, and on the level of sentences.  They should also make explicit the logic of the processes they describe or analyze.  One effective way to make clear the overall logic of a paper, chapter, or dissertation/book is to begin it with an introductory “roadmap” paragraph or section. 

Paragraphs should begin with topic sentences, and long paragraphs should be broken into smaller ones, each with its own topic sentence.  One of the reasons why long paragraphs usually do not make their thought as clear as shorter ones is that long paragraphs include more than one component of a thought, but they contain only one topic sentence.  Breaking up a long paragraph into two or more smaller ones, therefore, is not simply responding to esthetic desires for more white space on a page.  Rather, when writers break up long paragraphs, they necessarily must link the components of an argument with more topic sentences, thereby making their logic more explicit.

Illustrations, preferably brief, should be provided for each generalization.

Writers should write for a hypothetical intelligent but uninformed reader, so that they are forced to make explicit the logic and the data on which they make their argument. 

In selecting words for strong and effective argument, remember that verbs are much stronger than nouns or other types of words, and that transitive verbs (those that force the reader to include a subject and an object, i.e., to state who did what to whom) in the active voice are the strongest.  Avoid passives and intransitive verbs (for they tend to lose information, because passives do not require a subject and intransitives do not require an object) and impersonal constructions where nouns replace verbs.  For example, "there was a meeting where it was decided that…" conveys less information and thus is not as strong as "party leaders held a meeting where they decided that…." 

Fernando Fajnzylber's phrasing below, for example, in his brilliant but difficult to read (and therefore impossible to assign as required reading) Unavoidable Industrial Restructuring in Latin America (1990), p. 47 relies on nouns that he could have replaced with verbs: "In Japan and in large U.S. corporations, estimates have prognosticated a duplication in the production during the next fifteen to twenty years, with a reduction in employment of between 25 and 40 percent."  

A sharp copyeditor could have forced him to check his data and change his formulation to something like:  "Japanese and US corporate studies predict that, over the next fifteen to twenty years, production will double while employment will decline by 25 to 40 percent."

Students are expected to proofread their papers before submitting them, so that typographical errors and spelling errors have been corrected.  Students should routinely do such proofreading, out of self-respect as well as out of respect for their instructor. 

In the case of papers submitted for this course, those averaging more than three spelling or typographical errors per page over three or more pages will be returned ungraded.  The corrected version, when resubmitted, will be graded two-thirds of a letter grade below the grade the work would otherwise earn (e.g., a B+ would become a B-, and a B would become a C+).  Students who are not strong spellers should be attentive to prompts from their word processor's spelling checker. 

Papers for this course should be typed, double-spaced, stapled, and not in plastic or other folders.  Hand-written exams should also be double-spaced. 

I grade papers on the basis of their organization, logic, coherence, originality, evaluative criticism, data, and clarity. 

Some symbols I use in my penned comments: 


Circled words or letters indicate spelling errors.  A line linking circled words suggests overuse of a word, inconsistency or contradiction in use, or some other problem.


[  ] Brackets indicate a word choice that I question.  Reconsider the word, even though you may choose to stick with your original word.  Brackets also may indicate a passage that I have commented on in the margin.  I sometimes add delete marks to brackets, suggesting that you drop the passage.


d    A lower-case "d" in the margin is for diction, i.e., to signal that the sentence next to the "d" does not say well what it seeks to say, perhaps for reasons of grammar or simply due to confusing construction or word choice (e.g., Fajnzylber’s sentence above). 


ant   "Antecedent," raises questions about the antecedent of a pronoun or adjective, i.e. ambiguity or error in attribution, as with "they" to refer to a singular noun earlier in the sentence.  I also use it also to indicate that you are treating a topic as if the reader is already familiar with it, when in fact it has not yet been introduced.


logic   When I write "logic" in your ms., it is to signal some break in the internal logic that your exposition seeks to develop. 


trans  Transition needed between components of a thought.  


Parallel upright lines, with diagonal line through them.  Grammatical structures or arguments are not parallel. 

SYLLABUS ADDENDUM: GUIDELINES FOR ORGANIZING SCHOLARLY PAPERS 

Notes drafted for inclusion on syllabi (graduate and advanced undergraduate courses), as guidelines for organizing scholarly papers: 

Political science, like any other discipline in the natural or social sciences, seeks to identify patterns, processes, or phenomena and to explain how and why they work the way they do.  To explain or illuminate such processes or phenomena, political scientists use analytical concepts to organize data and to formulate and assess explanatory theories and hypotheses.  Students writing in the discipline of political science therefore should focus their research and write-up on a key conceptual/theoretical issue of importance to them and to the discipline.  

Ideally, in papers, theses, and dissertations, and later in journal articles, one should (1) begin with a brief review of conceptual/ theoretical interpretations or explanations of how some political process or phenomenon works, then (2) show how the prevailing explanation or concept falls short in some way, and finally (3) propose some new concept or refinement of a hypothesis that would better explain the phenomenon.  Then one can (4) move to specific, operationalizable hypotheses that can be examined with real data in order to infer the answer to the overarching, broader hypothesis. 

Within this framework, one can then elaborate a case study that assembles the data to answer one's questions.  And as one proceeds with the case material, one needs to make systematic, explicit reference to the theories or hypotheses that the case material helps one address.  That is, one should provide the reader with explicit connective tissue that integrates the empirical components of the study with its theoretical and conceptual framework.  This task of making a writer's logic explicit, addressed in the writing tipsheet, is what distinguishes an inspired, outstanding manuscript from an inspired but merely good one, and this increases its likelihood of being accepted for publication by the editors of a journal or press. 

The identification of shortcomings or needed refinements in a theory or hypothesis usually comes after some work in graduate school, so students at earlier stages are more likely to draw upon a prevailing concept or hypothesis to gather and organize data to illuminate some specific problem or issue.  In comparative politics, for example, one might use a generally accepted hypothesis to organize the questions asked and the data gathered about some process in a country or context of one's choosing, for example, the role of elite pacting in democratization or the impact of electoral or parliamentary rules on party accountability.  

Well designed case studies of this type have considerable academic value.  When preparing a manuscript to submit for publication in comparative politics, one should keep in mind that the board of a journal will surely prefer a manuscript that seeks to refine an accepted concept or to develop a new one.  Such a journal, however, will also consider seriously a case study applying an accepted concept in a way that can be replicated, cumulatively, in other contexts for the development of comparative analysis.  And journals devoted to specific regions or nations explicitly seek out such case studies. 

[Revised January 2008] 

Academic Dishonesty and University Policies

The Hunter College Senate passed the following resolution on May 11, 2005:  “Hunter College regards acts of academic dishonesty (e.g., plagiarism, cheating on examinations, obtaining unfair advantage, and falsification of records and official documents) as serious offenses against the values of intellectual honesty.  The college is committed to enforcing the CUNY Policy on Academic Integrity and will pursue cases of academic dishonesty according to the Hunter College Academic Integrity Procedures.”

The College and University policy on academic honesty and dishonesty is set forth in the Hunter College Undergraduate Catalogue, 2007-2010 (p. 71):  “The use of material (whether or not purchased) prepared by another and submitted by students as their own will result in disciplinary proceedings.”  Section 15.3.a of the Student Disciplinary Procedure Bylaws of CUNY (on p. 275 of the same catalogue) instructs members of the college community:   “Any charge, accusation, or allegation…must be submitted in writing in complete detail to the office of the dean of students promptly by the individual…making the charge.”  The dean’s office then investigates and disposes of such cases.  

The reason that academic communities consider academic dishonesty such a serious offense is that scientific research and learning—and hence the very life of the academic enterprise—are built on a foundation of truth.  Without that foundation, academic institutions would lack the integrity that permits critical analysis and that, from a utilitarian perspective, fosters scientific, economic, and social progress. 

To make the case that academic honesty is indispensable to scholarly work in the social sciences, let me begin with a discussion of the natural sciences.  Students who perform laboratory experiments must carefully record their procedures in their lab reports.  This enables them, and their instructors, to verify that their findings are correct, or, if not, to know why not.  Such record keeping is not simply a make-work exercise.  Students follow the same procedures as professional scientists, who must keep careful records of their work so that their colleagues, critics, or successors can replicate the original experiments to test their work and verify (or, depending on the results, qualify or reject) their findings.  

For library research in the social sciences, correct and complete citation is analogous to rigorous laboratory procedure in the physical sciences.  Scholars in the social sciences take careful notes so that their evidence can be checked and their work replicated or challenged by other social scientists.  This enables knowledge and understanding to evolve as researchers confirm, refine, or reject prevailing paradigms of explanation.  And, just as laboratory experiments and lab notes must represent a student’s own work, so too must research papers or other written work—properly documented—be the student’s own. 

In June 2004, CUNY adopted an updated policy on academic integrity.  It is consistent with, but not identical to, the regulations above, and can be viewed in detail at:  

http://www1.cuny.edu/portal_ur/content/2004/policies/policies.html 
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