Hunter College School of Education

The City University of New York

STUDENTS’ HANDBOOK
FOR FIELDWORK COURSES:
QSTAB 300, 301, and 302

 CEDC 715

Dear Fieldwork Intern:  

We wish to congratulate you as you begin or continue your progress in education program and your journey to becoming an outstanding urban educator.  Hunter College seeks to prepare teacher candidates to provide first-rate instruction to pupils in New York City schools.  Therefore, teacher candidates are provided with extensive field experiences at various grade levels.  Fieldwork as a teacher candidate is one of the most important components of your teacher training.  It provides you with an opportunity to apply in the classroom environment the theories and methods discussed in your didactic courses.  It is also a setting in which you can learn about the diverse student populations in New York's inner city schools and about yourself as a classroom teacher.  We strongly suggest and expect active participation on your part.  This Handbook is intended to guide you to successful QUEST experiences.  Follow the instructions below:

1. Carefully READ all materials contained in this Handbook.

2. On the first day of classes, please give your cooperating teacher the Cooperating Teacher Handbook, which is available online.  
3. Read the suggested Safety Rules and Tips and explicitly follow the instructions.

4. In your fieldwork, take an active part in the life of the classroom.  Show initiative and responsibility.  Do remember, however, that the teacher is the person in charge.  

5. Additional copies of any of the forms contained in this guide may be obtained from the Office of Educational Services, Room 1000 W.

6. Last, but not least, you are a professional, a representative of Hunter College's teacher preparation program, and a role model to the elementary school pupils.  Please keep this in mind at all times.

Best wishes for a successful semester.

Ileana Infante

Director of Childhood Clinical Experiences
(212) 772-4667

INTRODUCTION

The fieldwork components of the Quality Urban Education School Teachers (Q.U.E.S.T) undergraduate program and the M.S. in Childhood Education are designed to give teacher candidates a building awareness of how classrooms function and how teaching works, beginning with the first fieldwork course in a program, increasing in other courses involving fieldwork, and culminating in the Student Teaching or Practicum experience.  Thus, the teacher candidate’s responsibility should grow from the first to the last course, and each teacher candidate should receive specific feedback in each subject area and from each didactic supervisor s/he has.  Teacher candidates should have gotten the experience of teaching a lesson in each subject area by the time they reach their Student Teaching/Practicum course.  

Overall Program Objectives

Teacher candidates are expected to:

· become acquainted with the facilities of the school and the pupil services provided; 

· develop a sense of responsibility appropriate to the teaching profession; 

· develop an awareness of and sensitivity to the cultural diversity of students;

· gain and apply knowledge of effective teaching techniques and various curricular materials, 

· plan for and provide meaningful learning experiences based upon content knowledge and sound pedagogy,
· plan for and effectively carry out classroom routines based upon knowledge of children's socio-emotional development, and effective communication strategies;

· observe student interactions in small group settings to assess pupil knowledge and reasoning; for example, provide rules for dialogue, interaction and turn taking.
Schedule
QUEST and M.S. Childhood Education teacher candidates are responsible for reporting to their assigned schools on the specific fieldwork day, Monday, Tuesday or Thursday (depending on the coursework schedule) from 8:00 a.m. to 3:00 p.m. with a half hour for lunch.  The fieldwork scheduled is included in the handbook.  Teacher candidates must call the school within 24 hours in case of an unavoidable absence or lateness, must inform their college supervisor, and must make up any missed time.

Observations by Hunter College Field Supervisors
Each supervisor will monitor the teacher candidate’s progress and provide the feedback needed.  A follow-up conference will take place after the formal lesson.  Each supervisor will conduct one informal observation and one formal observation of each teacher candidate and will be available to confer with you about the teacher candidate’s progress.  
Evaluation of the Teacher Candidate
Evaluation of the teacher candidate is a cooperative process involving the college supervisor, the teacher candidate, and the cooperating teacher.  As the cooperating teacher, you will have an opportunity to evaluate the teacher candidate by completing an end-semester evaluation form for each teacher candidate. A SAMPLE copy of this form is found in the Appendices of this Handbook.  The teacher candidate will provide you with a copy of this evaluation form in green.
QUALITY URBAN ELEMENTARY SCHOOL TEACHERS (Q.U.E.S.T.)
Elementary Education Teacher Candidates
QSTAB 300, 301 and 302

The QUEST Program is a field-based program that fulfills academic requirements for New York State Initial Certification in childhood education, grades 1 – 6, and requires the simultaneous completion of a liberal arts and sciences major. QUEST students complete three semesters of fieldwork prior to the student teaching semester. Field experiences are paired with courses held at the college. 
FIELDWORK 1:  QSTAB 300—Child Development & Developmental Reading
Students in fieldwork 1 are in the classroom for the first time and will be seeking to develop guided observation skills, acquire practical knowledge of the design and management of instruction and the classroom environment, and work effectively with individual and small groups of children. As a cooperating teacher please understand that at first fieldwork interns observe, and that over the course of the semester they are encouraged to take on more responsibility. As the cooperating teacher we ask that you reach out to the student and mentor them through this experience.  Your objective is to transition the student from pure observation to working with small groups of children, since this group work will be the basis of his/her formal observation. 
This fieldwork experience is paired with two courses that will guide their classroom observations and their pedagogical development: 
Child Growth & Development: The biological, cognitive, emotional, linguistic, moral, physical, and social aspects of development will be addressed with respect to their role in children’s experiences in school.  The teacher candidate will be formally observed while interacting with a small group of children around an activity (any kind—e.g., going to the bathroom, taking them to lunch) by the Child Development instructor.

Developmental Reading:  Theoretical and practical aspects of literacy with particular emphasis on teaching literacy to diverse populations.  Each teacher candidate is to prepare to lead one literacy activity with a small group of children. The literacy instructor will be formally observe and give feedback this activity.   

FIELDWORK 2:  QSTAB 301—Literacy Across the Content Areas & Teaching Social Studies
Students in fieldwork 2 are in the classroom for the second time and will continue to effectively work with individual, small groups of children, and expand their experience by starting to work with the whole class.  As with QSTAB 300, the fieldwork interns observe for the first two weeks of the semester.  By the third week, they are encouraged to take on more responsibility with small groups. We ask that you reach out to the students and mentor them through this experience.  Your objective is to transition the student from working with small groups of children to planning for whole class lessons, since a whole group lesson will be the formal observation. 

Teacher candidates will develop the ability to apply theoretical concepts and deliver instruction to children.  Teacher candidates will design or adapt curriculum that meets the needs of diverse learners, including children with special needs and English language learners.  Teacher candidates are responsible for preparing and teaching one whole-class lesson on literacy in a Content Area (math, science) and one in social studies content.  

This fieldwork experience is paired with two didactic courses, which will guide their classroom observations and their pedagogical development:
Literacy Across the Content Areas:  Theoretical, methodological practice, and technological aspects of teaching literacy to elementary school students with an emphasis on meeting the literacy needs of diverse student populations.
Teaching Social Studies through the Arts, and Technology in Elementary Schools: Teaching social studies through literature, the arts, and technology in grades 1 – 6.  Literature selections will include original documents, essays, historical fiction, novels, diaries, journals, poetry, drama, and folktales.  Instructional strategies will include interdisciplinary curriculum and differentiated learning, teaching, and assessments strategies for English language learners and students with disabilities.  Diverse activities will include utilizing the community, particularly museums, as a laboratory for student learning, 
FIELDWORK 3:  QSTAB 302—Math & Educational Psychology
Students in fieldwork 3 have had two semesters of prior fieldwork experience in the classroom and will continue to effectively work with individuals, small groups of children, and the class as a whole.  As with QSTAB 301, the fieldwork interns observe for the first two weeks of the semester and by the third week are encouraged to take on more responsibility with small groups. As the cooperating teacher we ask that you reach out to the student and mentor them through this experience.  Your objective is to transition the student from working with small groups of children to planning and teaching whole-class lessons, since this will be the basis of his/her formal observation.
This fieldwork experience is paired with two courses that will guide their classroom observations and their pedagogical development:

Mathematics Teaching and Learning in Elementary Schools:  Modern methods for teaching mathematics through understanding in the elementary grades.

Psychology of Teaching and Learning:  The critical application of psychological theories and principles to classroom instruction, including:  learning styles; instructional models; effective teaching; motivation; student diversity; students with special needs; classroom management; and formal and informal assessment.  

Teacher candidates are responsible for teaching two whole-class lessons:  one in mathematics, which will be formally observed and be responded to by the mathematics instructor, and the other lesson in any subject area, to be observed by the educational psychology instructor.  The teacher candidate will be expected to reflect upon each of these teaching experiences as part of these observations.

M.S. in Childhood Education 
Literacy Core Teacher Candidates
The master’s degree program—M.S. in Childhood Education—is designed for students who do not have New York State initial certification, and who have not completed a program leading to such certification.  As they enter your classroom, the students must have completed a minimum of 12 credits of coursework and 25 hours of field observation in the teacher education sequence. This Literacy and Social Studies fieldwork experience fulfills part of the required 100 pre-student teaching hours of field experience required by the New York State Department of Education for teacher certification in grades 1-6.  

The field requirement is a practical experience that is intended to provide graduate student who may not have had prior teaching experience with an introduction to the realities of the elementary education classroom. Graduate students are seeking to develop guided observation skills, acquire practical knowledge of the design and management of instruction and the classroom environment, and work effectively with individual and small groups of children. Fieldwork interns observe for the first to three weeks and are encouraged to take on more responsibility over the course of the semester. We ask that you reach out to the student and mentor them through this experience. Your objective is to transition the student from pure observation to working with small groups of children, since this group work will be the basis of the formal observation. The teacher candidates will inform you of any specific activities that they must conduct during the semester. 

This fieldwork experience is paired with two didactic courses, which will guide their classroom observations and their pedagogical development: 
Perspectives in Literacy Across the Content Areas:   Literacy across the curriculum.  Skills, strategies and techniques to teach reading and writing in the content areas will be developed.  Expository as well as narrative texts will be utilized. 
Social Studies Curriculum and Instruction:  Within the framework of New York State Standards, this course reflects concern for the quality social studies teaching for all learners.  Major attention is given to our common heritage of democracy and human rights; an appreciation of the diverse tapestry that characterizes us as a nation; the study of history within the social studies; the use of literature and the arts to illuminate and enrich understandings; the application of critical and analytical skills to interpret primary documents and data; the integration of technology to acquire, process, and organize knowledge.   
Program Specific Objectives

The field experience will involve a combination of guided observation(s) and project assignments.  The following are recommended experiences and assignments:

Observation of specific aspects of classroom life may include:
1. Management of the learning environment

· Physical organization

· Routines and procedures

· Structure and pacing of lessons

· Monitoring of students

2. Instructional strategies 

· Clarity of curriculum objectives

· Level of student engagement

· Appropriateness of lesson for grade/developmental level

· Instructional practices/choices

· Differentiated instruction

· Questioning techniques

3. Assessment of instruction

· Identify formal and informal assessment of student learning

4. Resources

· Identify and describe materials and support services available for instruction

· Survey equipment and technological resources available for use

5. Student Profile

· Conduct a mini case study of a particular student, observing and gathering data in order to document progress or diagnose specific needs

To achieve these objectives, teacher candidates should be encouraged to:

· study curriculum bulletins, plan books, resource units and audio-visual materials pertinent to the work of the class;

· work with a number of pupils on a short-term basis to teach specific skills or supervise special projects;

· participate in instruction by assisting individual pupils and supervising work periods; 

· participate in classroom routines;

· assist in planning and/or supervising field trips.

Instructional experiences may include:

1. Plan a lesson and/or part of a unit collaboratively with the cooperating teacher.

2. Implement a unit or part of a unit collaboratively with the cooperating teacher.

3. Work with a small group of students under the cooperating teacher’s supervision.

4. Tutor one or several students who need advanced or remedial work in a specific area.

5. Maintain a reflective journal of interactions with pupils and outline implications of experience in teacher candidates’ own practice.

6. Focused observations.

Hunter College School of Education

  Childhood Education Grades 1- 6


 Pre-Student Teaching Evaluation by Cooperating Teacher

for Credited Fieldwork

(CEDC 729, CEDC 715, QSTAB 300, 301, 302)
Term __________   Year ____________

Candidate Name: ___________________________
   Course: _____________________
Cooperating Teacher: ________________________
   School: _____________________
College Supervisor: _________________________    Grade: _____________________
Please assist Hunter College by assessing the above student’s progress in your classroom. For each of the items indicated below, circle the point on the scale that best represents the student’s performance in your class at the end of semester.

Rating Scale:  1 = Unacceptable    2 = Marginal    3 = Proficient     4 = Exemplary



To What Degree Does the Teacher Candidate Demonstrate:

        *Dimensions of Development

 



       


            of Teacher Candidates 

1. Knowledge of Subject matter






      Rating (please circle one):   1
2
3
4       

(K)
      Evidence / Comments:
2. Knowledge of and Respect for Learners 

            (K, D)
Rating (please circle one):   1
2
3
4

Evidence / Comments: 

3.  Takes Appropriate Initiative in Working with

 (D)
Children

Rating (please circle one):   1
2
3
4

Evidence / Comments: 

4. Skill in Working / Interacting with Children 

(S)
Rating (please circle one):   1
2
3
4

Evidence / Comments:
5. Professional Demeanor 




(D)
Rating (please circle one):   1
2
3
4

Evidence / Comments:
6. Impact on Student Learning




(I, S)
Rating (please circle one):   1
2
3
4

Evidence / Comments:
7. Skill in Planning, Organizing and / or Assessing  
  
(S)
Rating (please circle one):   1
2
3
4

Evidence / Comments:
Cooperating Teacher’s Signature: __________________________  Date: ________

Comments:
PAGE  
2

