COUNS 720 CULMINATING SEMINAR

GRADING RUBRIC -CULMINATING PROJECT 

Program Development Proposals

	
	ALL ASSIGNMENTS (data report, annotated bibliography, methods/procedures, first draft, final project) MUST BE IN APA FORMAT. This includes, but is not limited to an appropriate title page, table of content, page header with running head, page numbers, and reference page. No late work will be accepted. AN INCOMPLETE FOR THIS COURSE WILL NOT BE GIVEN REGARDELESS OF CIRCUMSTANCE.

ALL ASSIGNSMENTS MUST BE SUBMITTED VIA BLACKBOARD OR EMAIL, AS INSTRUCTED BY THE INSTRUCTOR THE COURSE.

	ASSIGMENT INSTRUCTIONS
	Students Culminating Project must include the following:
Students must design a project that is research driven and that synthesizes knowledge acquired through counselor education course work. The final project should take the form of a comprehensive paper that includes a literature review of the applicable research, as well as an explanation of how the project would be carried out.  All papers must be presented in APA Editorial Style.  While students are encouraged to further develop papers or projects begun in other classes, remember that this is a separate class and any previous work will likely be extensively reworked for this class.  It is erroneous to believe that a paper prepared for the research methods class is a complete paper that requires little or no additional work.  Writing a paper of this magnitude is a process that requires the addition of new material, rewriting and continuous editing.

Important Information
Project topics must be related to the school counseling profession and be approved by the professor.  When selecting a topic, choose one that is realistic, that is, imagine that you really intend to carry it out.  Ask yourself if your plans are realistic.  If they are not, choose another topic.
Following are appropriate areas/topics:
· Academic and Career Planning
· Attendance

· Harassment and Violence-Prevention Programs

· Character Education 

· Child Abuse and Neglect Prevention

· Children Experiencing Homelessness

· Corporal Punishment in the Schools

· Crisis/Critical Incident Response in the Schools 

· Cultural Diversity 

· Discipline

· Educational Planning 

· Gender Equity

· Gifted and Talented Student Programs 
· Group Counseling 

· High-Stakes Testing 

· HIV/AIDS 

· Immigrant Student/Families

· LGBTQQIA Youth

· Peer Helping 

· Prevention and Intervention of Behaviors That Place Students At Risk

· Response to Intervention

· Retention, Social Promotion and Age-Appropriate Placement

· School-Family-Community Partnerships

· Student Mental Health

· Students with Special Needs 

· Student Assistance Programs 

· Student Technology Use and Safety

· Truancy

Drafts of projects are to be peer reviewed. The drafts will be read, commented on and returned. Papers should be well written.  Do not plagiarize. If students have trouble with sentence construction, paragraph construction, etc., they should schedule time at the writing center.

Individuals who work in small groups do not automatically receive the same grade. All individuals who work in small groups will be asked to assess the input of their colleagues. Individuals who do not do their share of the group work will receive a lower grade than other group members. Individuals who design individual projects will evaluate their own learning. 

The final paper is due (TBA) The last day drafts may be submitted for feedback is (TBA) prior to 5:00pm. Drafts must be hard copies only. The professor will not review drafts that are sent via email. Meetings for class will only be done on Wednesdays between 7:10-8:50pm with appointment only. When you submit the final paper, please attach a second copy. In addition, submit a copy via Blackboard. Neither copy is returned; both are retained by the department along with the feedback sheets.  If you have chosen to do a group project, then submit one copy of the paper for each group member plus one additional copy.  Papers submitted on the final due date will receive a grade, and there will be no opportunity to revise or rewrite the paper.


	ANNOTATED BIBILOGRAPHY
	Based on your rationale above, find and analyze resources.
A bibliography is a list of sources (books, journals, websites, periodicals, etc.) one has used for researching a topic. Bibliographies are sometimes called "references" or "works cited" depending on the style format you are using. A bibliography usually just includes the bibliographic information (i.e., the author, title, publisher, etc.).

An annotation is a summary and/or evaluation.

Therefore, an annotated bibliography includes a summary and/or evaluation of each of the sources.

What elements might an annotation include?

1. Bibliography according to the appropriate APA citation style.

2. Explanation of main points and/or purpose of the work—basically, its thesis—which shows among other things that you have read and thoroughly understand the source.

3. Verification or critique of the authority or qualifications of the author. 

4. Comments on the worth, effectiveness, and usefulness of the work in terms of both the topic being researched and/or your own research project.

5. The point of view or perspective from which the work was written. For instance, you may note whether the author seemed to have particular biases or was trying to reach a particular audience.

6. Relevant links to other work done in the area, like related sources, possibly including a comparison with some of those already on your list. You may want to establish connections to other aspects of the same argument or opposing views.

The first four elements above are usually a necessary part of the annotated bibliography. Points 5 and 6 may involve a little more analysis of the source, but you may include them in other kinds of annotations besides evaluative ones. Depending on the type of annotation you use, which this handout will address in the next section, there may be additional kinds of information that you will need to include. 

For more extensive research papers (probably ten pages or more), you often see resource materials grouped into sub-headed sections based on content, but this probably will not be necessary for the kinds of assignments you'll be working on. For longer papers, ask your professor about her preferences concerning annotated bibliographies.

A minimum of 20 resources required (scholarly websites (NIH, SAMHSA), journal articles, books). At least half of your resources must be counseling related peer reviewed journals such as Journal of Counseling Development, Counseling Outcome Research and Evaluation (AACE), The Family Journal (IAMFC), Journal for Social Action in Counseling and Psychology (CSJ), Journal for Specialists in Group Work (ASGW), Journal of Creativity in Mental Health (ACC), Journal of LGBT Issues in Counseling (ALGBTIC), Journal of Mental Health Counseling (AMHCA), Measurement and Evaluation in Counseling and Development (AACE), Professional School Counseling (ASCA), and Rehabilitation Counseling Bulletin (ARCA)

This activity will assist you with the introduction/literature review.

	INTRODUCTION/LITERATURE REVIEW
	Must include a thorough review of literature to support topic, rationale, and program goals. 
Introduction must include the developmental appropriateness of the topic and activities and share relevant cultural considerations. Introduction must include explanation of modality/strategies used, developmental theory, and multiple intelligences.

Literature review must be thorough and support program. Here are some helpful tips to assist you with your review:

1. Based on your overview above, group the articles by category (topics and   subtopics). Organizing the articles into categories will facilitate your analysis if you read all the articles in each category or subcategory at the same time.
.

2. Organize yourself before reading the articles. After you have organized the articles, you should begin to read them. As you read, summarize the important points. As you make notations of each article you will encounter considerable variation across studies, your summary should describe both differences and similarities across the article/books/website, etc.
3. Look for explicit definitions of key terms in the literature.

4. Look for key statistics to use near the beginning of your literature review.  Citing a specific percentage is much stronger than a general statement.
5. Pay special attention to review articles on your topic. If you find literature review articles on your topic or a closely related topic, read them carefully and make notes that will allow you to summarize them in your literature review.
6. Look for methodological strengths.  Remember that you should not only focus on major weakness  you encounter when reviewing research literature.
7. Identify the major trends or patterns in the results of previous studies.

8. Identify the gaps in the literature. This should be noted in a literature review, along with discussions of why they exist.
9. Identify relationship among studies. It is important to point out these relationships in your review.
10. Note how closely each article relates to your topic. Keep your review focused on the topic you have chosen. It is inappropriate to include studies that have no relationship to the area of study in your literature review.
11. Evaluate your reference list for currency and for coverage. When you have finished reading the articles you have collected, you should reevaluate your entire reference list to ensure that it is complete and up to date.
The introduction/literature should be no less than 15 pages, but no more than 30 pages.

	METHOD/PROCEDURE
	Based upon your rationale/goals, and with evidence from your literature review, use the information to develop your program. This section must include the following:
1. Foundation: School Counseling Program Goal(s): include the Philosophy and Schools Counseling Mission of the program and discuss these in relation to the issue (s)/goals cited.
2. Competencies and Indicators (discuss how your program adheres to ASCA competencies/standards and to the New York State Learning standards and specifically to each lesson developed) See ASCA STUDENT STANDARDS attached to this document.
3. Classroom Guidance Curriculum: Action Plan and Lessons (Before you develop your lessons, the CURRICULUM ACTION PLAN must be completed. Each domain (academic, career, personal/social must be addressed. For example see http://www.ascanationalmodel.org/content.asp?pl=21&sl=42&contentid=42 
Students will develop a guidance curriculum that focuses on the three domains as well as incorporate individual planning, responsive services, and system support. Follow lesson guidelines given in COUNS 717-Foundations of School Counseling. Your program must also include all supplemental documents to implement the program. For example if one of your lessons indicates a pre/post-test, this information will need to be provided. If your lesson indicates watching a video or reading a book, provide the APA citation and an annotation for the video/book.

4. Monthly Calendar (Must include activities for GUIDANCE CURRICULUM, INDIVIDUAL PLANNING, RESPONSIVE SERVICES, SYSTEM SUPPORT. See http://www.ascanationalmodel.org/content.asp?pl=21&sl=27&contentid=27 for example.

5. Classroom Guidance Curriculum: (Once you have completed the lessons, the Results Report must be completed http://www.ascanationalmodel.org/content.asp?pl=21&sl=24&contentid=24
Please review Erford text as well as the New York State School Counseling Model and the ASCA National Model Website, which will assist you in developing this section. 

6. Program Evaluation Reflection (how will you evaluate your program, what will you do, what information do you need)

	CONCLUSION
	Summary/overview of purpose/rationale/literature, method/procedures.
· Identify and synthesize your program

· Systematically answer your program goals

· Provide recommendations for future research or program development/evaluation

· Classroom applications 

· Educational policies and procedures

· Program revisions, or 

· Other warranted situations 

	REFERENCES
	Must adhere to APA standards and must be cited in content.

	APPENDICES
	All supplemental materials (e.g. handouts, notes, permission letter, etc.)


COUNS 720 CULMINATING SEMINAR

GRADING RUBRIC

	Performance Criteria
	Attribute
	Below Standard
	Approaching Standard 
	Meets Standard 
	Exceeds Standard 

	FOUNDATION
	
	
	
	
	

	Demonstrate  knowledge and skills in establishing the mission and philosophy of a comprehensive school counseling program
(CACREP: SC- K) 
	Clarity
	Mission and philosophy of the school counseling program are not aligned to the schools/district, do not establish program focus, do not identify personal beliefs that address how all students benefit from the school counseling program, and do not connect to the program.
	Mission and philosophy of the school counseling program are somewhat aligned to the schools/district, establish program focus, identify personal beliefs that address how all students benefit from the school counseling program, and connect to the program.
	Mission and philosophy of the school counseling program are clearly aligned to the schools/ district, establish program focus, identify personal beliefs that address how all students benefit from the school counseling program, and connect to the program.
	Mission and philosophy of the school counseling program are clearly aligned to the schools/ district, establish program focus, identify personal beliefs that address how all students benefit from the school counseling program, and connect to the program. In addition, they systematically or spontaneously integrate multicultural, research, professional ethics, developmental, and other important counseling domains.

	DELIVERY SYSTEM
	
	
	
	
	

	Demonstration of knowledge and skills in designing a program for delivery services
(CACREP: IIG 8e, 8f ) 
	Breadth
	Information and demonstrated skills are not appropriate and/or thorough to address the following components of program design: Direct Student Services, School counseling core curriculum, Individual student planning, responsive services, Indirect Student Services. 
	Information and demonstrated skills are slightly appropriate, in that, some, but not all of the following are addressed in the design of the program: Direct Student Services, School counseling core curriculum, Individual student planning, responsive services, and Indirect Student Services.
	Information and demonstrated skills are appropriate in that they address all of the following components of program design: Direct Student Services, School counseling core curriculum, Individual student planning, responsive services, and Indirect Student Services. 
	Information and demonstrated skills are exemplary in that the following components of program design are addressed in such a way that they are replicable and aligned to the other parts: Direct Student Services, School counseling core curriculum, Individual student planning, responsive services, Indirect Student Services, 
In addition, the student systematically or spontaneously integrates multicultural, research, professional ethics, developmental, or other important counseling domains into his or her performance in the program development.

	Make a critical review and analysis of literature in counseling and program evaluation to inform evidence-based practice 
(CACREP: IIG 8e, I1)
	Breadth
	None of the data from current literature is relevant to the program and/or there is only one source of data utilized in the program development.
	Student integrates some unrelated data from current literature, and some unrelated trends, needs assessment, and resources in formulating goals and objectives for the program
	Integrates relevant data from current literature along with relevant trends, needs assessment, and resources in formulating goals and objectives for the program 
	Integrates substantially relevant data from current literature, along with trends, needs assessment, and resources in formulating measurable goals and objectives for the program (e.g. competency guidelines for staff, logistics of services delivery, and client outcomes).

	ACCOUNTABLITY
	
	
	
	
	

	Demonstration of knowledge and skills to conduct a needs assessment, inventory, and assess resources relevant o program planning 
(CACREP: SC I3, I5, J1)
	Accuracy
	There is no discussion of measureable outcomes and no supporting information regarding the program effectiveness.
	The effectiveness of the school counseling program is not discussed in measurable terms. There is only a slightly clear description of the analysis methods used to determine how students are different, or to show the impact of the school counseling program on student achievement or attendance and behavior and analyze school counseling program assessments to guide future action and improve future results for all students. 
	The effectiveness of the school counseling program is discussed in measurable terms. There is a clear description of the analysis methods used to determine how students are different and to show the impact of the school counseling program on student achievement, attendance and behavior and analyze school counseling program assessments to guide future action and improve future results for all students. Inclusion of various accountability reports.
	The effectiveness of the school counseling program is discussed in measurable terms. There is a clear description of the analysis methods used to determine how students are different and to show the impact of the school counseling program on student achievement, attendance and behavior and analyze school counseling program assessments to guide future action and improve future results for all students. 
In addition, the student included various accountability reports and systematically or spontaneously integrated multicultural, research, professional ethics, developmental, or other important counseling domains into his or her performance. 

	MANAGEMENT
	
	
	
	
	

	Demonstrate knowledge and skills to incorporate organizational assessments and tools that are concrete, clearly delineated and reflective of the school’s needs.
(CACREP: SC A5, I2, M4, M7) 
	Breadth
	No organizational assessments are included in program development.
	Description of two of the various organizational assessments in the program development such as School counselor competency and school counseling program assessments; Use-of-time ; annual agreements; Advisory councils; Use of data; curriculum, small-group and closing-the-gap action plans; and Annual and weekly calendars.
	Description of three of the various organizational assessments in the program development such as School counselor competency and school counseling program assessments; Use-of-time ; annual agreements; Advisory councils; Use of data; curriculum, small-group and closing-the-gap action plans; and Annual and weekly calendars. 
	Detailed description of the various organizational assessments in the program development such as School counselor competency and school counseling program assessments; Use-of-time ; annual agreements; Advisory councils; Use of data; curriculum, small-group and closing-the-gap action plans; Annual and weekly calendars. 
In addition, the student systematically or spontaneously integrates multicultural, research, professional ethics, developmental, or other important counseling domains into his or her performance. 

	RECOMMENDATIONS AND IMPLICATIONS 


	
	
	
	
	

	Demonstrate knowledge in order to draw conclusions based on the program

(CACREP: SC I3, I5, J1)
	Clarity
	There are no recommendations or implications in the program development
	Recommendations and Implications are somewhat adequate in the program development; focus on two areas.
	Recommendations and Implications are adequate in the program development; focus on three areas.
	Recommendations and Implications in the program development are adequate. In addition, the student systematically or spontaneously integrates multicultural, research, professional ethics, developmental, or other important counseling domains into his or her performance.

	PROFESSIONAL PRESENTATION
	
	
	
	
	

	Student is able to utilize mechanics (e.g. format, spelling, grammar, APA), and communicate lesson.
	Accuracy
	Student has many mechanical 

errors (e.g. format, spelling, grammar, APA), and does not communicate lesson well.
	Student has some mechanical 

errors (e.g. format, spelling, grammar, APA), and communicates lesson slightly well.
	Student has mostly no mechanical errors (e.g. format, spelling, grammar, APA), and communicates lesson well.
	Student has most often no mechanical errors (e.g. format, spelling, grammar, APA), and communicates lesson in a highly professional manner.


