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Rationale for NCATE Secondary Social Studies Education Document    

       Finding it consistent with the Hunter College School of Education’s commitment to quality urban education and excellence in Social Studies teaching, our faculty accepts the standards of the National Council for the Social Studies (NCSS) as an essential guide to our Secondary Social Studies programs. This rationale reflects the philosophical stance as well as the objectives in content and pedagogy of NCSS.

Explanation of the Knowledge Base
The context in which our expectations of teacher education are shaped is encapsulated by NCSS with the following descriptors:

1. The general United States-wide push toward more rigorous content standards for students and greater school accountability for student learning;

2. State-level regulations and legislation concerning student, school, and teacher standards;

3. State-level teacher licensing criteria and procedures;

4. The multi-state Interstate New Teacher Assessment and Support Consortium (INTASC) endeavor;

5. NCATE accreditation of teacher education units and programs at colleges and universities;

PHILOSPHY FOR PREPARATION

Social Studies and the Nature of Learning

Although suggestions about how social studies should be taught are beyond the scope of this document, the subject matter standards for social studies teachers that are presented suggest that social studies pedagogy adopt methodology consistent with (1) a constructivist view of learning, and (2) the principles of teaching social studies that have been identified in previous NCSS publications as “essential characteristics of powerful social studies.” Each of these is elaborated upon below. Their essential philosophy is embedded in HCES educational programs.

Constructivist Learning
A constructivist view of learning describes learning as an intellectual process in which learners develop what they know by fitting new ideas together with ideas they have already learned from previous experience, and they do this fitting together in their own unique ways. In the process of making these intellectual constructions, learners are influenced by the social and intellectual environments in which they find themselves. As a result, because much learning occurs in schools and classrooms, these settings affect both how and what learners learn.

This constructivist learning process is often explained by using Jean Piaget’s concepts of adaptation, assimilation, and accommodation. When this explanation is provided in a school context, it can be described as follows: Learners see or hear something in their school environment (or experience it in some other way), interpret that new experience based on what they already know, and come to a personal understanding by connecting the new experience with their previous understanding. The result of the process is learning that is made up of three elements: (1) knowledge they gain from the new experience, (2) their prior understanding, and (3) their personal connection of the new and the old. Because the learner’s previous understanding is unique and because the intellectual process he or she uses to make the connections is unique as well, the construction is personally unique to each individual.


Because learning occurs in this way, the primary teaching tasks of schools and teachers are (1) to provide constructivist-rich learning experiences, (2) to stimulate and guide learner constructivist thinking, and (3) to remember continuously that all members of the community—students, teachers, staff members, administrators, and parents—are learning all the time in their unique ways. Particularly important is the realization that teachers continuously learn from and about students just as students learn from teachers.1

Powerful Social Studies


The “essential characteristics of powerful social studies” as described by NCSS consist of five principles and each principle has direct implications for what teachers should know and be able to do and what dispositions they should possess.2 The five principles are as follows:

· Social studies teaching and learning are powerful when they are meaningful.
Meaningfulness is stimulated when:
• Students learn connected networks of knowledge, skills, beliefs, and attitudes that they will find useful both in and outside of school.

• Instruction emphasizes depth of development of important ideas within appropriate breadth of topic coverage and focuses on teaching these important ideas for understanding, appreciation, and life application.

• The significance and meaningfulness of the content is emphasized both in how it is presented to students and how it is developed through activities.

• Classroom interaction focuses on sustained examination of a few important topics rather than superficial coverage of many.

• Meaningful learning activities and assessment strategies focus students’ attention on the most important ideas embedded in what they are learning.

• The teacher is reflective in planning, implementing, and assessing instruction.


· Social studies teaching and learning are powerful when they are integrative.
Integration is encouraged when:
• Social studies subject matter is taught topically across disciplines.

• The subject matter cuts across time and space.

• The instruction interconnects knowledge, skills, beliefs, values, and attitudes to action.

• The teaching makes effective use of technology.

• Social studies teaching and learning are connected to other subjects.


· Social studies teaching and learning are powerful when they are values-based.
Social studies content invariably involves the examination and understanding of values—one’s own and those of others—as values are expressed in points of view, beliefs, policies, actions, or inactions. Values-based instruction appropriate to education in a democratic society committed to safeguarding individual rights and the common good occurs when:

• Social studies teachers guide students to consider the ethical dimensions of topics and address controversial issues, providing an arena for reflective development of concern for the common good and application of social values.

• Students are made aware of potential social policy implications and taught to think critically and make value-based decisions about related social issues.

• Rather than promulgating personal, sectarian, or political views, teachers make sure that students: (a) become aware of the values, complexities, and dilemmas involved in an issue; (b) consider the costs and benefits to various individuals and groups that are embedded in potential courses of action; and (c) develop well-reasoned positions consistent with basic democratic social and political values.

• Teachers encourage recognition of opposing points of view, respect for well-supported positions, sensitivity to cultural similarities and differences, and a commitment to social responsibility.


· Social studies teaching and learning are powerful when they are challenging.
Social studies becomes challenging when:
• Students are expected to strive to accomplish the instructional goals, both as individuals and group members.

• Teachers model seriousness of purpose and a thoughtful approach to inquiry, and use instructional strategies designed to elicit and support similar qualities from students.

• Teachers show interest in and respect for students’ thinking and demand well-reasoned arguments rather than opinions voiced without adequate thought or commitment.


Social studies teaching and learning are powerful when the learning is active.
Social studies involves productive active learning when:
• Teachers and students engage in reflective thinking and decision-making as events unfold during instruction.

• Students develop new understanding through a process of active construction of knowledge.

• Interactive discourse facilitates the construction of meaning required to develop important social understanding.

• Teachers gradually move from providing considerable guidance by modeling, explaining, or supplying information that builds student knowledge, to a less directive role that encourages students to become independent and self-regulated learners. Teachers emphasize authentic activities that call for real-life applications using the skills and content of the field.

GOALS AND OBJECTIVES of the Secondary Social Studies Curriculum

We begin with an elaboration of the INTASC Principle One: 

        The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.



The HCSE program in Social Studies Secondary Education attempts to align its content standards with NCSS’s ten thematic strands in Social Studies. . They describe the subject matter that NCSS as an organization believes teachers should know and be able to teach. They are intended to be used to assess and help improve (1) the professional knowledge, capabilities, and dispositions of individuals seeking initial state licensure to teach social studies in the classrooms of the United States; and (2) the quality of college and university social studies teacher education programs that prepare these individuals. (NCSS)

These themes and critical segments of their elaboration are as follows:

· CULTURE and CULTURAL DIVERSITY
Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of culture and cultural diversity.

Teacher Expectations 
Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of culture and cultural diversity. They should: 

• enable learners to analyze and explain the ways groups, societies, and cultures address human needs and concerns;

• guide learners as they predict how data and experiences may be interpreted by people from diverse cultural perspectives and frames of reference;

• assist learners to apply an understanding of culture as an integrated whole that explains the functions and interactions of language, literature, the arts, traditions, beliefs and values, and behavior patterns;

• encourage learners to compare and analyze societal patterns for preserving and transmitting culture while adapting to environmental or social change;

• enable learners to give examples and describe the importance of cultural unity and diversity within and across groups;

• have learners interpret patterns of behavior reflecting values and attitudes that contribute or pose obstacles to cross-cultural understanding;

• guide learners as they construct reasoned judgments about specific cultural responses to persistent human issues;

• have learners explain and apply ideas, theories, and modes of inquiry drawn from anthropology and sociology in the examination of persistent issues and social problems.

· TIME, CONTINUITY and CHANGE

Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Time, Continuity, and Change.



Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of time, continuity, and change. They should:

• assist learners to understand that historical knowledge and the concept of time are socially influenced constructions that lead historians to be selective in the questions they seek to answer and the evidence they use;

• help learners apply key concepts such as time, chronology, causality, change, conflict, and complexity to explain, analyze, and show connections among patterns of historical change and continuity;

• enable learners to identify and describe significant historical periods and patterns of change within and across cultures, such as the development of ancient cultures and civilizations, the rise of nation-states, and social, economic, and political revolutions;

• guide learners as they systematically employ processes of critical historical inquiry to reconstruct and interpret the past, such as using a variety of sources and checking their credibility, validating and weighing evidence for claims, and searching for causality;

• provide learners with opportunities to investigate, interpret, and analyze multiple historical and contemporary viewpoints within and across cultures related to important events, recurring dilemmas, and persistent issues, while employing empathy, skepticism, and critical judgment; enable learners to apply ideas, theories, and modes of historical inquiry to analyze historical and contemporary developments, and to inform and evaluate actions concerning public policy issues.

· PEOPLE, PLACES, and ENVIRONMENTS

Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of People, Places, and Environments.


Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of people, places, and environments. They should

• enable learners to construct, use, and refine mental maps of locales, regions, and the world that demonstrate their understanding of relative location, direction, size, and shape;



• have learners create, interpret, use, and distinguish various representations of Earth, such as maps, globes, and photographs, and use appropriate geographic tools such as atlases, data bases, systems, charts, graphs, and maps to generate, manipulate, and interpret information;

• teach learners to estimate and calculate distance, scale, area, and density, and to distinguish spatial distribution patterns;

• help learners to locate, distinguish, and describe the relationships among varying regional and global patterns of geographic phenomena such as landforms, climate, and natural resources;

• challenge learners to speculate about and explain physical system changes, such as seasons, climate, and weather;

• help learners describe how people create places that reflect culture, human needs, current values and ideals, and government policies;

• challenge learners to examine, interpret, and analyze the interactions of human beings and their physical environments;

• have learners explore the ways Earth’s physical features have changed over time; and describe and assess the ways historical events have influenced and have been influenced by physical and human geographic features;

• provide learners with opportunities to observe and analyze social and economic effects of environmental changes and crises;

• challenge learners to consider, compare, and evaluate existing alternative uses of resources and land in communities, regions, nations, and the world.

· INDIVIDUAL DEVELOPMENT and IDENTITY

Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Individual Development and Identity.


Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of ideas associated with individual human development and identity. They should

• assist learners in articulating personal connections to time, place, and social/cultural systems;

• help learners to identify, describe, and express appreciation for the influences of various historical and contemporary cultures on an individual’s daily life;

• assist learners to describe the ways family, religion, gender, ethnicity, nationality, socioeconomic status, and other group and cultural influences contribute to the development of a sense of self;

• have learners apply concepts, methods, and theories about the study of human growth and development, such as physical endowment, learning, motivation, behavior, perception, and personality;

• guide learners as they examine the interactions of ethnic, national, or cultural influences in specific situations or events;

• enable learners to analyze the role of perceptions, attitudes, values, and beliefs in the development of personal identity;

• have learners compare and evaluate the impact of stereotyping, conformity, acts of altruism, and other behaviors on individuals and groups;

• assist learners as they work independently and cooperatively within groups and institutions to accomplish goals;

• enable learners to examine factors that contribute to and damage one’s mental health and analyze issues related to mental health and behavioral disorders in contemporary society.

· INDIVIDUALS, GROUPS, and INSTITUTIONS
Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of interactions among Individuals, Groups, and Institutions.

 Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of interactions among individuals, groups, and institutions. They should

• help learners understand the concepts of role, status, and social class and use them in describing the connections and interactions of individuals, groups, and institutions in society;

• help learners analyze group and institutional influences on people, events, and elements of culture in both historical and contemporary settings;

• explain to learners the various forms institutions take, and explain how they develop and change over time;

• assist learners in identifying and analyzing examples of tensions between expressions of individuality and efforts used to promote social conformity by groups and institutions;

• enable learners to describe and examine belief systems basic to specific traditions and laws in contemporary and historical movements;

• challenge learners to evaluate the role of institutions in furthering both continuity and change;

• guide learner analysis of the extent to which groups and institutions meet individual needs and promote the common good in contemporary and historical settings;

• assist learners as they explain and apply ideas and modes of inquiry drawn from behavioral science and social theory in the examination of persistent social issues and problems.

· POWER, AUTHORITY, and GOVERNANCE

Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Power, Authority, and Governance.

 Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of power, authority, and governance. They should

• enable learners to examine the rights and responsibilities of the individual in relation to his or her family, social groups, community, and nation;

• help students to understand the purpose of government and how its powers are acquired, used, and justified;

• provide opportunities for learners to examine issues involving the rights, roles, and status of individuals in relation to the general welfare;

• enable learners to describe the ways nations and organizations respond to forces of unity and diversity affecting order and security;

• have learners explain conditions, actions, and motivations that contribute to conflict and cooperation within and among nations;

• help learners to analyze and explain governmental mechanisms to meet the needs and wants of citizens, regulate territory, manage conflict, and establish order and security;

• have learners identify and describe the basic features of the American political system, and identify representative leaders from various levels and branches of government;

• challenge learners to apply concepts such as power, role, status, justice, and influence to the examination of persistent issues and social problems;

• guide learners to explain how governments attempt to achieve their stated ideals at home and abroad.

· PRODUCTION, DISTRIBUTION, and CONSUMPTION

Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of how people organize for the Production, Distribution, and Consumption of goods and services.


Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of how people organize for the production, distribution, and consumption of goods and services. They should

• enable learners to explain how the scarcity of productive resources (human, capital, technological, and natural) requires the development of economic systems to make decisions about how goods and services are to be produced and distributed;

• help learners analyze the role that supply and demand, prices, incentives, and profits play in determining what is produced and distributed in a competitive market system;

• help learners compare the costs and benefits to society of allocating goods and services through private and public means;

• assist learners to see the relationships among the various economic institutions that comprise economic systems such as households, businesses, banks, government agencies, labor unions, and corporations;



• guide learner analysis of the role of specialization and exchange in economic processes;

• provide opportunities for learners to assess how values and beliefs influence economic decisions in different societies;

• have learners compare basic economic systems according to how rules and procedures deal with demand, supply, prices, the role of government, banks, labor and labor unions, savings and investments, and capital;

• challenge learners to apply economic concepts and reasoning when evaluating historical and contemporary social developments and issues;

• enable learners to distinguish between the domestic and global economic systems, and explain how the two interact;

• guide learners in the application of knowledge of production, distribution, and consumption in the analysis of public issues such as the allocation of health care or the consumption of energy, and in devising economic plans for accomplishing socially desirable outcomes related to such issues;

• help learners to distinguish between economics as a field of inquiry and the economy.


· SCIENCE, TECHNOLOGY, and SOCIETY

Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of science, technology, and society.


Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of science and technology. They should

• enable learners to identify, describe, and examine both current and historical examples of the interaction and interdependence of science, technology, and society in a variety of cultural settings;

• provide opportunities for learners to make judgments about how science and technology have transformed the physical world and human society and our understanding of time, space, place, and human-environment interactions;



• have learners analyze the way in which science and technology influence core societal values, beliefs, and attitudes and how societal attitudes shape scientific and technological change;

• prompt learners to evaluate various policies proposed to deal with social changes resulting from new technologies;

• help learners to identify and interpret various perspectives about human societies and the physical world using scientific knowledge, technologies, and ethical standards from diverse world cultures;

• encourage learners to formulate strategies and develop policy proposals for influencing 

public discussions associated with science/technology-society issues.

· GLOBAL CONNECTIONS 

Social studies teachers should possess the knowledge, capabilities, and dispositions to provide instruction at the appropriate school level for the study of Global Connections and Interdependence.


Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of global connections and interdependence. They should

• enable learners to explain how language, art, music, belief systems, and other cultural elements can facilitate global understanding or cause misunderstanding;

• help learners to explain conditions and motivations that contribute to conflict, cooperation, and interdependence among groups, societies, and nations;

• provide opportunities for learners to analyze and evaluate the effects of changing technologies on the global community;

• challenge learners to analyze the causes, consequences, and possible solutions to persistent, contemporary, and emerging global issues, such as health care, security, resource allocation, economic development, and environmental quality;

• guide learner analysis of the relationships and tensions between national sovereignty and global interests in such matters as territorial disputes, economic development, nuclear and other weapons deployment, use of natural resources, and human rights concerns;

• have learners analyze or formulate policy statements in such ways that they demonstrate an understanding of concerns, standards, issues, and conflicts related to universal human rights;

• help learners to describe and evaluate the role of international and multinational organizations in the global arena;

• have learners illustrate how individual behaviors and decisions connect with global systems.

· CIVIC IDEALS and PRACTICES

Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Civic Ideals and Practices.


 Teacher Expectations


Teachers of social studies at all school levels should provide developmentally appropriate experiences as they guide learners in the study of civic ideals and practices. They should

• assist learners to understand the origins and interpret the continuing influence of key ideals of the democratic republican form of government, such as individual human dignity, liberty, justice, equality, and the rule of law;

• guide learner efforts to identify, analyze, interpret, and evaluate sources and examples of citizens’ rights and responsibilities;

• facilitate learner efforts to locate, access, analyze, organize, synthesize, evaluate, and apply information about selected public issues—identifying, describing, and evaluating multiple points of view;

• provide opportunities for learners to practice forms of civic discussion and participation consistent with the ideals of citizens in a democratic republic;

• help learners to analyze and evaluate the influence of various forms of citizen action on public policy;

• prepare learners to analyze a variety of public policies and issues from the perspective of formal and informal political actors;

• guide learners as they evaluate the effectiveness of public opinion in influencing and shaping public policy development and decision-making;



• encourage learner efforts to evaluate the degree to which public policies and citizen behaviors reflect or foster the stated ideals of a democratic republican form of government;

• support learner efforts to construct policy statements and action plans to achieve goals related to issues of public concern;

• create opportunities for learner participation in activities to strengthen the “common good,” based upon careful evaluation of possible options for citizen action.

NUMBER OF PROGRAM GRADUATES at Each Level for Past Three Years 

Hunter College recently has changed its teacher education program to meet new registration requirements from the New York State Department of Education.  The new Adolescent Social Studies Program at Hunter College has been registered by the Department of Education and the first cohort of students will begin the new program in September 2002.  We will have course evidence beginning in January 2003. 

DESCRIPTION OF PROGRAM LOCATION

The Hunter College School of Education offers a wide range of Masters programs both in Adolescence Education and in Early Childhood and Childhood Education.  Except for the two social studies methods courses, candidates for the Masters in Social Studies Program take education courses with students in other Adolescent Education Master’s Programs, including those in mathematics, science, English, and Foreign Languages.  In addition, social studies master’s candidates take 15 credits of graduate level history courses and 3 credits of a graduate level geography course.  These courses are offered by Arts and Sciences faculty members and are taken by master’s students in history and geography, as well as by students in education.  The program prepares candidates to teach social studies subjects in grades 7-12.   

Percentage of Credit Hours in History/Social Science Needed for Graduation

Social studies candidates need 18 credit hours of history and geography graduate level courses and 18 hours in graduate level education courses, not including 5 credit hours for student teaching.  Fifty percent of the social studies candidates’ coursework is in history and geography.

Undergraduate social studies candidates need a 33 credit major in history or geography. 

Bachelors and Masters in Social Studies Program Candidate Course of Study

The following chart contains the course of study for the Bachelors and the Masters in Social Studies Program at Hunter College.  All education courses (SEDF and SEDC) are required for the bachelors and masters program. 

In Arts and Sciences, bachelors students complete a major in history or geography, with at least 6 credits in US history and/or geography.  Masters students must complete 18 credits overall, including15 credits in history.  Of the 15 history credits, 3 credits must be in US history, 3 credits must be in European history and 3 credits must be in world history.  The candidate also must complete 3 credits in geography. Undergraduates must have a 33 credit major in history or geography. A sample of Arts and Sciences courses that meet the requirements are provided in the table below.

Course Title
Hours/Credits
Pre-requisites
Co-requisites
Field Experiences

SEDF 203/7 03*  Social Foundations of  Adolescence Education, Grades 7-12
45/3
None
None
none

SEDF 204/ 704  Adolescent Development
30/2
None
None
36 hours field work in middle or high school

SEDF 205/ 705 Educational Psychology: Applications to Adolescence Education
30/2
SEDF 204/ 704
None
36 hours field work in middle or high school

SEDF 206/ 706 Assessment of Teaching and Learning in Adolescence Education
30/2
SEDF 205/ 705

SEDC 210/ 710
None
None

SEDC 210/ 710 Building the Foundations of Literacy in Adolescence Education
45/3
None
SEDF 203/ 703
None

SEDC 215/ 715 Methods 1: Intensive Study of Classroom Organization, Management, and Assessment of Instruction in Social Studies
45/3
None
SEDF 204/704
None

SEDC 325/ 725 Methods 2: Intensive Study of Teaching Diverse Learners in Social Studies
30/2
SEDC 215/715
SEDC 210/ 710

SEDF 205/ 705
36 hours field work in middle or high school

SEDC 220/ 720 Adolescent Health and Safety
15/1
SEDF 204/ 704

None

SEDC 455/ 755 Student Teaching in Social Studies
75/5
SEDC 455/725
SEDF 206/ 706
60 days teaching; 30 hours seminar, workshop

ARTS AND SCIENCES COURSES:**

Sample program  (18 credits)





HIST 727 History of African Americans in US
45/3
None
None
None

HIST 715 Western Europe between World Wars
45/3 
None
None
None

HIST 709.50 History of Middle East: Rise of Islam
45/3
None
None
None

HIST 722.50 History of China: Problems in History of Imperial China
45/3
None
None
None

HIST 726.51 History of Africa: Africa in the 19th and 20th Centuries
45/3
None
None
None

GEOG 705 Cultural and Social Geography
45/3
None
None
None

*200-400 numbered courses are for undergraduates; 700 numbered courses are for graduate students

** Undergraduates take undergraduate numbered history and/or geography courses to fulfill the major.  The majors include courses in US history, European history, World history, and an introductory geography course.  

Description of Field Experiences

The field experiences are embedded in three academic courses that students complete before they do student teaching.  Students complete a total of 108 hours of field experience, one-third of which is taken concurrently with SEDF 204/ 704: Adolescent Development, SEDF 205/ 705: Educational Psychology and SEDC 215/ 715: Social Studies Methods, II.  The field experiences are coordinated with the above-named courses so that course assignments reflect students’ abilities to integrate course material into their reports and discussions of observations at the schools.  Students complete at least one of the field experiences in a middle school and at least one experience in a high school.  Throughout the program, students develop performance-based products developed during the field experiences in coordination with course topics, readings and assignments and are collected into a professional portfolio that is presented to the Masters in Social Studies faculty at key points in the program. 


The student teaching component requires 60 days of teaching, as well as a 30 hour required seminar and additional workshops.  Students complete half of their placement in a middle school (grades 7-9) and half of their placement in a high school classroom (grades 10-12).  Students must teach at least one class per day and are encouraged to take responsibility for more than one class.

Undergraduate (BA) Syllabi for Teaching Social Studies Methods Courses

SEDC 215 Methods I: Classroom Organization, Management, and Assessment of Instruction in Social Studies, Grades 7-12    (3 credits, 45 hours) 

Pre/corequisites: SEDF 203, SEDF 204 

Course Description: Rationales and methodologies for teaching social studies based on current theories of the nature of students, the social sciences and secondary schooling. 

Expanded Description: The major goal of the course is to develop a foundation for student growth as a professional social studies educator. The course will focus on the purposes for teaching social studies and effective ways of organizing curriculum, instruction and assessment. Upon completion of the course, students will be able to design, implement and evaluate social studies curricula. Emphasis will be placed on making decisions about what to teach in social studies courses, how to teach it and how to assess what has been taught and learned. The new course also will focus on local, state and national history/social studies standards, using multimedia technology and working with parents and others from the local community. 

Rationale: This course has been created to fulfill new State Standards. The new course will place additional emphasis on teaching students with disabilities, teaching students from diverse cultures, using technology in instruction and working with the community. 

Projected Enrollment: 20 students per year 

Course objectives: By the end of the course, students will be able to 

· Show familiarity with basic classroom organization, management and routines, as well as those unique to social studies education 

· Demonstrate a working knowledge of national, state and local social studies standards 

· Identify a variety of approaches in social studies instruction for special needs students 

· Identify a variety of approaches in social studies instruction for students from culturally diverse backgrounds 

· Identify various programs and related technology designed for teaching secondary social studies 

· Design instructional materials that reflect social studies concepts and theories 

Session
Topic

1

Purposes and Organization of Social Studies Courses 

What is social studies? Why teach social studies? 

Why teach history? Whose or which history should be taught? 

Social Studies classrooms: Organization and routines 

2, 3 

The Social Studies Curriculum: Patterns and Practices New York City social studies curricular framework 

New York and California history/social studies frameworks 

National Council for the Social Studies framework 

National Standards in US and World History framework 

Similarities and differences among social studies frameworks 

4 

How Students Learn Social Studies 

Research on teaching and learning social studies: K-16 studies 

Implications of research for teaching and learning social studies 

5, 6 

Models of Teaching Social Studies 

Inquiry as the foundation for social studies teaching and learning 

Using the arts to teach history and social sciences 

Interdisciplinary approaches to teaching and learning 

Cooperative or collaborative teaching and learning 

What works with special needs students 

Connecting social studies pedagogies with students' cultural identities

7, 8 

More Models of Teaching Social Studies 

Recitation and Discussion: Asking good questions 

Lecturing: The good, the bad and the truly ineffective 

Role playing: mock trials, diplomacy, expert panels, etc. 

Technology for social studies teachers and students 

Adapting curriculum and instruction for special needs students 

Connecting social studies pedagogies with students' cultural identities 

9, 10

Evaluating Student Learning 

Connecting purposes, instruction and assessment Objective measures 

Essays/ Regents exams 

Portfolios and Exhibitions 

Assessing collaborative performance 

11 

Multiculturalism and Social Studies 

Competing purposes and definitions 

Multicultural curricula and instruction 

Resources on Multicultural pedagogy 

Connecting social studies pedagogies with students' cultural identities

12 

Classroom Management 

Role of pedagogical planning and implementation 

School, teacher, student and parent expectations 

Effective and ineffective classroom teacher activities and responses 

13, 14, 15 

Student practice teaching lessons and reflection 

Required Readings: 

Department of Education (1999). Social studies resource guide with core curriculum . Albany, NY : Department of Education. 

Geography Education Standards Project (1994). Geography for life: National geography standards. Washington: National Geographic Society. 

Lowen, J. (1997). Lies my teacher told me. New York: Free Press. 

Martorella, P. (2001), Teaching social studies in middle and secondary schools . Upper Saddle River, NJ: Merrill Prentice Hall. 

Meier, D. (1995). The power of their ideas. Boston: Beacon Press, 

National Center for History in Schools ( 1994 ). National Standards in United States and World History. Los Angeles: National Center for History in Schools. 

National Council for the Social Studies (1994). E.xpectations of e.xcellence: Curriculum standards for social studies. Washington: National Council for the Social Studies. 

Ross, E. W. (1997). The social studies curriculum. New York: SUNY Press. 

Method of Evaluation: Essay on social studies purposes: 33.3% of final grade; Social studies unit plan: 33.3% of final grade; Practice teaching: 33.3% of final grade.

CHANGE IN EXISTING COURSE 

FROM: EDCS 305 Methods of Teaching Secondary School Social Studies 3 hrs, 3 cr. Prereqs: EDFS 200,201,202, 18 credits in social studies (history, cultural anthropology, economics, geography, political science, or sociology) of which 12 credits must be in history; coreq: EDCS 210. Rationale, methodology, and resources for teaching social studies based on current theories of the nature of students, social studies and secondary schooling. Offered fall only. 

TO: 

Methods II: Teaching Diverse Learners in Social Studies, Grades 7-12 

(2 credits, 30 hours plus 36 hours fieldwork) 

Prerequisites: SEDC 215; Pre/Corequisites: SEDF 205, SEDC 210 

Course Description: Familiarizes prospective middle and high school teachers, grades 7-12, 

with pedagogical approaches and innovative teaching techniques needed to convey to a diverse population current state and professional standards-based curriculum in the social studies. Innovative uses of technology, development of instructional units, individualizing for students with special needs, and strategies for managing problem behavior will be emphasized throughout the course. 

Expanded Definition: The major goal of the course is to further develop a foundation for students' growth as a professional social studies educator. Emphasis will be placed on teaching middle and secondary school students in urban schools and on understanding the strengths that diverse students bring to the social studies classroom. To that end, the course will focus on knowledge about a range of secondary students' perspectives and experiences, the family and communities from which students come, the policies and practices that impede and boost student achievement and the effects of current school reforms on social studies teaching and learning. Students also will engage in 36 hours of fieldwork and class assignments related to the fieldwork will be incorporated into the course. 

Rationale: This course is a required course within the Secondary Education Program and fulfills the academic requirement for New York State provisional certification in secondary education. This course has been reduced to two credits both because it only meets for 30 hours and because three additional courses had to be added to the pedagogical sequence to meet new State requirements. Lengthening the program by seven credits would have presented major problems. 

Projected Enrollment: 20 students per year

CHANGE IN EXISTING COURSE 

FROM: EDCS 425 Supervised Student Teaching Of Social Studies in Grades 7-9 and 10-12 

15 hours of seminar plus 275 clock hours of fieldwork, 4 cr. Prereq: EDFS 200,201,202; pre- or coreqs: EDCS 210,304. Supervised observation and student teaching in grades 7-9 and 10- 12 for no less than 275 clock hours; 15 hours of seminar plus conferences. Offered spring semester only. 

TO:  SEDC 455 Student Teaching in Grades, 7-12: Social Studies (5 credits, 30 hours, 60 days student teaching plus workshops and conferences) Prerequisites: SEDC 325 Pre/corequisite: SEDF206 Teacher candidates complete 30 days of student teaching at grades 7-9 and 30 days at grades 10-12 under the supervision of a Hunter College faculty member and a certified social studies teacher in a New York City school selected by the college. Students will further develop their skills in the delivery of instruction. Student teachers will assume significant responsibility for classroom instruction and management. 

RATIONALE: 

A. Student Teaching will provide pre-service student teachers in secondary education the 

opportunity to integrate course work and prior field experiences to further develop their teaching skills. Student teachers will also be afforded the opportunity to have direct experience with students on the classroom level over a period of time in which they will gradually take more responsibility for day-to-day functions in the classroom. 

B. This course fulfills the New York State Department of Education student teaching requirement for state certification in secondary education. 

C. To ensure that students earn the 5.0 credits consistent with the credits earned in an organized class, this field-based course will have an attached 1 hour seminar in which students will meet with a Hunter College instructor to discuss student teaching related issues. Further written assignments for this course will fulfill part of the student teacher's final grade. 

Projected Enrollment: Approximately 25 students per year. This course is offered only once a year.

Graduate (MA) syllabi for teaching social studies methods courses
SEDC 715 Methods I: Intensive Study of Classroom Organization, Management, and Assessment of Instruction in Social Studies, Grades 7-12    (3 credits, 45 hours) 

Pre/corequisites: SEDF 703, SEDF 704 

Course Description: Rationales and methodologies for teaching social studies based on current theories of the nature of students, the social sciences and secondary schooling. 

Expanded Description: The major goal of the course is to develop a foundation for student growth as a professional social studies educator. The course will focus on the purposes for teaching social studies and effective ways of organizing curriculum, instruction and assessment. Upon completion of the course, students will be able to design, implement and evaluate social studies curricula. Emphasis will be placed on making decisions about what to teach in social studies courses, how to teach it and how to assess what has been taught and learned. The new course also will focus on local, state and national history/social studies standards, using multimedia technology and working with parents and others from the local community. 

Rationale: This course has been created to fulfill new State Standards. The new course will place additional emphasis on teaching students with disabilities, teaching students from diverse cultures, using technology in instruction and working with the community. 

Projected Enrollment: 20 students per year 

Course objectives: By the end of the course, students will be able to 

· Show familiarity with basic classroom organization, management and routines, as well as those unique to social studies education 

· Demonstrate a working knowledge of national, state and local social studies standards 

· Identify a variety of approaches in social studies instruction for special needs students 

· Identify a variety of approaches in social studies instruction for students from culturally diverse backgrounds 

· Identify various programs and related technology designed for teaching secondary social studies 

· Design instructional materials that reflect social studies concepts and theories 

SEDC 715: Continued

Session
Topic

1

Purposes and Organization of Social Studies Courses 

What is social studies? Why teach social studies? 

Why teach history? Whose or which history should be taught? 

Social Studies classrooms: Organization and routines 

2, 3 

The Social Studies Curriculum: Patterns and Practices New York City social studies curricular framework 

New York and California history/social studies frameworks 

National Council for the Social Studies framework 

National Standards in US and World History framework 

Similarities and differences among social studies frameworks 

4 

How Students Learn Social Studies 

Research on teaching and learning social studies: K-16 studies 

Implications of research for teaching and learning social studies 

5, 6 

Models of Teaching Social Studies 

Inquiry as the foundation for social studies teaching and learning 

Using the arts to teach history and social sciences 

Interdisciplinary approaches to teaching and learning 

Cooperative or collaborative teaching and learning 

What works with special needs students 

Connecting social studies pedagogies with students' cultural identities

7, 8 

More Models of Teaching Social Studies 

Recitation and Discussion: Asking good questions 

Lecturing: The good, the bad and the truly ineffective 

Role playing: mock trials, diplomacy, expert panels, etc. 

Technology for social studies teachers and students 

Adapting curriculum and instruction for special needs students 

Connecting social studies pedagogies with students' cultural identities 

9, 10

Evaluating Student Learning 

Connecting purposes, instruction and assessment Objective measures 

Essays/ Regents exams 

Portfolios and Exhibitions 

Assessing collaborative performance 

11 

Multiculturalism and Social Studies 

Competing purposes and definitions 

Multicultural curricula and instruction 

Resources on Multicultural pedagogy 

Connecting social studies pedagogies with students' cultural identities

12 

Classroom Management 

Role of pedagogical planning and implementation 

School, teacher, student and parent expectations 

Effective and ineffective classroom teacher activities and responses 

13, 14, 15 

Student practice teaching lessons and reflection 

Required Readings: 

Department of Education (1999). Social studies resource guide with core curriculum . 

Albany, NY : Department of Education. 

Geography Education Standards Project (1994). Geography for life: National geography standards. Washington: National Geographic Society. 

Lowen, J. (1997). Lies my teacher told me. New York: Free Press. 

Martorella, P. (2001), Teaching social studies in middle and secondary schools . Upper Saddle River, NJ: Merrill Prentice Hall. 

Meier, D. (1995). The power of their ideas. Boston: Beacon Press, 

National Center for History in Schools ( 1994 ). National Standards in United States and World History. Los Angeles: National Center for History in Schools. 

National Council for the Social Studies (1994). E.xpectations of e.xcellence: Curriculum standards for social studies. Washington: National Council for the Social Studies. 

Ross, E. W. (1997). The social studies curriculum. New York: SUNY Press. 

Shaver, J. (1991 ). Handbook of research on social studies teaching and learning, New York: Macmillan. 

Method of Evaluation: Essay on social studies purposes: 25% of final grade; Social studies unit plan: 25% of final grade; Practice teaching: 25% of final grade; Research in social studies paper: 25% of final grade.

Bachellors and Masters in Social Studies Program Faculty

Name
Rank
Tenure Status
Primary Assignment

Terrie Epstein
Assistant Professor
Tenure Pending
SEDC 215/ 715

SEDC 325/ 725

Student teacher supervisor

Derrek Griffith
Adjunct Professor
Non-Tenured
SEDC 215/715

SEDC  325/ 725

Gloria Singer
Adjunct Professor 
Non-Tenured
SEDC 215/ 715

SEDC 315/ 725

Student teacher supervisor

Stephen Schwartz
Adjunct
Non-Tenured
Student teacher supervisor

Program Deviations from NCSS Program Standards

We note that:

1. In addition to the NCSS subject matter frameworks, the Hunter College Adolescent Social Studies Program at Hunter College meets New York State Department of Education requirements, which may include requirements beyond those elaborated by NCSS.

2. To evaluate field experiences and student teaching, Hunter College, in the Fall 2002 semester, will adopt the Vanderbilt University Social Studies Teacher Education Evaluation Form, which is based on the NCSS academic course framework 

Admissions Criteria Related to Subject Area Expertise

A. Graduate Matriculation Requirements

1. Study in an appropriate subject area appropriate for certification in adolescence education grades 7-12, which when combined with the courses in the Hunter College graduate program meets or exceeds 30 credits.  For social studies, students need a major of at least 30 credits in one of the areas of the social studies, including at least 12 credits in history, 3 credits in geography, 3 credits in political science, and 3 credits in economics (with an additional 15 credits in history and 3 credits in geography to be completed in the program).  History faculty review graduate student applications and determine which, if any, Arts and Sciences courses should be taken.

B. Matriculation with Conditions

Applicants who do not meet all the liberal arts and sciences course requirements may be admitted with up to 12 credits of conditions, which can be fulfilled at either undergraduate or graduate level.  These courses will not count toward the minimal number of credits required by the degree.  

C. Admission to Non-Matriculant Status:

Applicants who have an overall GPA between 2.5 and 2.79 and who meet all other requirements for matriculation may be considered for admission to nonmatriculant status.  Only students who demonstrate strong verbal skills in addition to other indices of ability to do graduate work will be admitted as nonmatriculants.  Applicants will be required to provide an on-site writing sample (essay) and participate in a face-to-face interview.  Academically relevant data, including scores on the General Aptitude Test of the Graduate Record Examination or on the Liberal Arts and Sciences Test of the NYS Teacher Certification Examination, should also be submitted in support of admissions.  Students may take no more than 12 credits as nonmatriculants, 9 of which need to be from the adolescence education course offerings.

D. Admission for Undergraduates: 

Undergraduates must have a minimum of 65 credits but no more than 90 credits; a grade point average of 2.8 or better.  They must also have a formal declaration of a history or geography major, 6 credits in US history, and an introductory geography course. 

REFERENCES

National Center for History in the Schools, University of California, Los Angeles (1994) National Standards for History. Los Angeles: National Center for History in the Schools

Geography Education Standards Project (1994) Geography for Life: National Geography Standards 1994. Washington, DC: National Geographic Research & Exploration

Center for Civic Education (1994). National Standards for Civics and Government Calabasas, CA: Center for Civic Education

Economics America, National Council on Economic Education (1997). Voluntary National Content Standards in Economics. New York: National Council on Economic Education

Banks, J. (1994).  An Introduction to Multicultural Education. New York: Allyn and Bacon

Epstein, T. (1993) Why Teach History to the Young? In Tunnel and Ammon The Story of Ourselves. Portsmouth, N.H.: Heinemann

Hahn, C. (1998) Becoming Political: Comparative Perspectives on Citizenship Education. Albany, NY: SUNY Press
Myers, C.B. and Simpson, D.J. (1998) Recreating Schools: Places Where Everyone Learns and Likes It Corwin Press: Thousand Oaks, CA 52-53.

Parker, W..C. (1996) Curriculum for Democracy. In R. Soder (Ed.) Democracy, Education, and the Schools. San Francisco: Jossey-Bass Publishers

Sansone, S.C. (1999). Get your Students involved in Civics. Social Education, 63(4)228-232

Whelan, M. (1997) History as the Core of Social Studies Education. In Ross, E.W.(Ed.) The Social Studies Curriculum. Albany, NY: SUNY Press

Wineburg, S.S. and Wilson, S.M. (1988).  Models of Wisdom in Teaching History. Phi Delta Kappan 70

Thematic Standards
Programmatic Evidence*
Test Evidence
Performance Evidence

Culture Standards
Required courses in the Adolescence Education sequence include SEDF 703 Social Foundations of Adolescence Education;  SEDF 704 Adolescent Development; SEDF705 Educational Psychology, and SEDC 710 for English majors –Literacy in Adolescent Education.  These courses contribute to understanding cultures and issues of diversity:

A. SEDF 703 explores sociological, historical, philosophical, anthropological, and political  concepts and theories related to urban schooling and diverse populations; examines contemporary applications.

B. SEDF 704 addresses adol. dev. and social, emotional, cognitive, and language behavior as they interact with the context of schooling.

C. SEDF 705 explores characteristics of the adol. learner and the ways experiences are interpreted differently from different frames of reference; how diversity variables influence the learning process.

 D. SEDC 710 addresses special literacy needs of diverse students; explores young adult lit. about diverse cultures
SEDF 703 has at least one research paper as well as a midterm and a final exam

SEDF 704 requires a midterm and a final exam 

SEDF 705 requires observation reports, related to fieldwork; reflective papers; and midterm and final exams

SEDC 710 requires final exam
SEDF 704 meshes assignments with student performance in 36 hours of fieldwork in secondary schools

SEDF 705 is designed to enable analytic study and reports of individual learning in the 36 hours of required fieldwork

SEDC 710 involves paper on assessment of individual students’ literacy; paper on strategies for expanding literacy in content areas; project report on use of specific materials

Time, Continuity and Change Standards
1. Entrance requirements include all graduate students to enter program with a 30 credit major in social studies subject area.  This includes 12 credits in history.

2. All graduate students must also take 15 credits of graduate level history courses at Hunter.  These include at least 1, 3-credit American History course, 1, 3-credit World/non-Western  History course and 1, 3-credit European History course.  

3. Examples of Hunter graduate level history courses/requirements that meet standard:

A. Hist 774: History of Immigration and Ethnicity in US; 

B. Hist 774.37 Aspects of World History Before 1500 and

C.  Hist 712.52 Intellectual History of Modern Europe.

4. Graduate history courses highlight analytic aspects of history, asking students to create or evaluate historical concepts such as periodization, causality, significance, etc; to assess the effects of scientific, cultural and political change on nations and civilizations; and to compare historians’ interpretations of the same historical event or process. Examples: 

A. Hist 774: Students discuss similarities and differences in historians’ interpretations of same period or even

B. Hist 774.37: Students discuss problems in “basic historical concepts” like “periodization” and “civilization”

C. Hist 712.52: Students explain the causes and consequences of intellectual movements in modern Europe, as well as examine the assumptions behind terms like “modernity.”
1. All of the courses have at least one research paper in which students select a topic and thesis and then justify the thesis through the analysis and synthesis of primary and secondary sources.  Several courses also have in-class or take home exams that ask students to answer broad historical questions.  Several also require an oral presentation of a historical topic. 

2. All graduate social studies students take a comprehensive exam in history, organized by the history department at Hunter College

3. Social Studies Teacher Certification Exam History Grades: 
3. All social studies students take 2 methods classes.  As part of both classes, students create and present secondary lesson plans on history and the social sciences.  

4. In the methods classes, students review and critique New York state standards in social studies, which include standards in US and world history, as well as standards for civics or government and economics.

5. All graduate social studies students have to prepare an end-of-program portfolio.  Students choose a topic or theme to organize their portfolios and then present ‘artifacts” from courses to demonstrate proficiency.  Depending on the topic students select, the portfolio may include evidence of graduate level classes and proficiency in history.

 

People, Place, Environments Standards
All graduate students must take 1, 3-credit graduate class, Geog 701: Geographic Thought and Theory.  The course includes a history of geography as an academic discipline, aspects of physical geography, quantitative geographic models and the use of technology in the study of geography.  The course focuses on the interplay between human action and geographic change; the relationship between history, politics, culture and geography; and the use and assumptions behind different geographical representations, such as maps, charts, and data bases.  

The other geography course open to students take is Geog 705: Cultural and Social Geography.  This course covers the following topics: nature of cultural geography, agriculture, political patterns, language, religion, folk culture, ethnic geography, industry and urban structures.  
1. For Geog 701, all students complete a term paper on either the life and work of a prominent geographer, a particular period in the history of geography or the development of a subfield of the discipline.  Students also take a final exam which covers the course topics.  

2. The course requires students to complete a term paper and a final examination covering the topics addressed in class.  

3. New York State Social Studies Teacher Certification Exam in Geography:
1. As part of both social studies methods courses, students prepare lesson plans which include the use of maps and geographic concepts.  

2. In the social studies methods courses, students read and critique geography related standards in the New York state social studies standards document.



Individual Development and Identity Standards
Required courses in the Adolescence Education sequence,  

SEDF 704, SEDF 705, and SEDC 710 (see above) all address this theme. 4 others are:

A. SEDCF 706 Assessment of Teaching and Learning in Adol. Ed. explores standardized and alternative forms of assessing individual growth

B. SEDC 715 Methods I: Intensive Study of Classroom Management, and Assessment of Instruction in Social Studies focuses on methodologies for teaching Social Studies based on current theories of the needs of diverse students  

C. SEDC 725 Intensive Study of Teaching Diverse Learners addresses the development of curriculum and innovative teaching to achieve standards in diverse challenging settings

D. SEDC 720 examines factors that contribute to or damage physical and mental health;
A. SEDF 706 requires a midterm, final and creation of an assessment or a student portfolio assessment.

B. SEDC 715 requires a research paper on issues in Social Studies instruction, a curriculum unit plan, and an essay on Social Studies goals.

C. SEDC 725 focuses on candidate practice via lesson planning

D. SEDC 720 includes a reflective essay on course readings.
A. Students have opportunities to explore varieties of assessments and to report findings and observations to class.

B. Students present their original curriculum designs to class for feedback. Group work to hone products are frequent during course hours.

C. Students present their lessons and their outcomes in the field, compare experiences, analyze cases and problem situations. Student products are brought to class and shared.

D. Students create and share health-related lesson plans.

Civic Ideals and Practices Standards
All graduate students must enter the program with 3 credits in political science or take 1, 3-credit political science course at Hunter.  Students who do not have an undergraduate course in political science take POLS 111: Introduction to American Government and Politics to meet the standard.

POLS 111 includes an introduction to the relationship between politics and democracy and will be followed by a

careful review and discussion of the United States Constitution; the role of Congress, the Presidency, and the Court system; and the role of civil liberties and civil rights.  The last section of the course discusses the role of public opinion, political parties, the media, voting, and political participation.  
1. The course includes two midterms and a final examination.  The exams cover the material presented in class and in the course readings.  

2. Social Studies Teacher Certification Exam in Political Science:
2. In the social studies methods courses, students complete lesson plans on teaching the Constitution in historical or contemporary contexts.

3. All students review and critique New York state standards in social studies related to government and/or civics. 

4. Students may include in their end-of-program portfolio lesson plans or other artifacts related to civics education.



Global Connections Standards
1. All graduate social studies students must take at least 1,  non-Western or world history course which highlights global connections across societies and time periods.  They must also take a European history class that includes discussion of global developments.

2. All social studies students take a social studies methods course training includes training on using the arts to teach about past and contemporary issues in US and global contexts.  

3. All social studies students take a social studies methods class that includes lessons on teaching persistent or controversial issues in US and global history and contemporary societies. 
1. The history courses include midterms, finals and research papers on historical topics.

2. The social studies methods course includes in-class student production of lesson plans on using the arts to teach social studies.

3. The social studies methods class includes in-class and end-of-class production and discussion of lesson plans on teaching persistent controversial issues.

4. Social Studies Teacher Certification Exam In History: 
1. and 2. For the social studies methods courses, students must present end-of-term lesson plans that include using the arts to illuminate individual cultures and including contemporary controversial issues in teaching social studies subjects.

Power, Authority and Governance Standards
All graduate social studies students must either enter Hunter with an undergraduate political science course or take an introductory political science course at Hunter.  The introductory political science course includes content and concepts related to governmental powers and its distribution, civil rights and responsibilities, different political structures such as democracy, socialism, mixed economies, etc.  
1. Introductory courses such as POL 111 include midterms and a final examination that covers the material presented in class and in the course readings.

2. Social Studies Teacher Certification Exam in Political Science:
2. Te social studies methods courses, students complete lesson plans on teaching the Constitution, separation of powers, checks and balances, etc. in historical and contemporary contexts.

3. All students review and critique New York state standards in social studies related to government and/or civics. 

4. Students may include in their end-of-program portfolio lesson plans or other artifacts related to civics education.

Production, Distribution and Consumption Standards 
All graduate students must either come to Hunter with an undergraduate course in economics or complete an economics course at Hunter.  At Hunter, students who need a course take ECO 100: Introduction to Economics.  The course includes basic economic concepts such as supply and demand, scarcity, cost and benefit analysis, production distribution, and consumption.  The course also includes issues related to the relationship among economic institutions including the household, business, corporations and the government.  


1. ECO 100 includes a midterm and final that covers the concepts and issues discussed in the class. 

2. Social Studies Teacher Certification Exam in Economics:
2. In social studies methods classes, all social studies students read and critique the New York state standards on economics.  

3. Some students may include lesson plans or other artifacts related to teaching economics in their social studies methods classes and/or in their end-of-program portfolio.



Indicators 
Programmatic Evidence

3.1: Instruction in Academic Areas
Graduate students must have an undergraduate major of at least 30 credits in one of the following social studies areas: history, geography, political science and economics.  In addition, they must have as an undergraduate, or take as a graduate student, 12 credits in history; 3 credits in geography; 3 credits in political science; and 3 credits in economics.  In addition, graduate students must complete 18 credits of graduate level courses: 15 credits of graduate level courses in US, European and world history and 3 credits of a graduate level geography course.

3.2: Social Studies Methods Course 

(3 credits) and

Advanced Social Studies Methods Course (3 credits)
All graduate students must complete two social studies methods courses.  The courses includes lesson and unit planning for history and government; classroom management; instructional methods (inquiry; collaborative learning; document based essays); research on social studies teaching and learning; national and state subject matter standards; traditional and alternative assessments; issues in teaching social studies and/or history (global education; teaching social and controversial issues); and perspectives on multiculturalism, diversity and teaching social studies  

3.3: Social Studies Faculty 
The full time social studies faculty include Professors Sema Brainin and Terrie Epstein.  In addition to teaching social studies methods courses, Professor Brianin is currently a recipient of 3-year federally funded Teaching American History grant ($834,0.00) for middle school US history teachers in East Harlem.  She provides exemplary models of practice to both the Hunter graduate students and practicing teachers in East Harlem.  Practicing teachers in the grant project serve as cooperating teachers for pre-student teaching and student teaching placements.  

Professor Epstein is actively involved in scholarly and professional social studies activities and has published extensively on teaching and learning history among secondary students.  She supervises secondary social studies students in high schools throughout New York city, models exemplary practices from urban classrooms, and invites exemplary practicing secondary teachers to talk to her classes about classroom management and teaching the New York state regents exam.  

3.4: Clinical School Experiences
All graduate students must complete 100 hours of pre-student teaching field observations in New York city public middle schools and high schools.  These pre-student teaching observations are aligned with three Education classes: SEDF 704: Adolescent Development; SEDF 705: Educational Psychology, and SEDC 725: Social Studies Methods, Course 2 .  Full time and adjunct faculty visit students in the field.  These placements provide students with interactions with adolescents of various socioeconomic, racial and ethnic backgrounds, as well as students with special needs.

Graduate students then do 60 days of student teaching; half at the middle school level and half at the secondary school level.  Each student is placed in a certified cooperating teacher’s middle or secondary school social studies class in New York city public schools and the cooperating teacher has input into the student teachers’ final grade.  Full time and adjunct faculty who have taught and specialize in secondary social studies also observe, assess, and confer with student teachers and provide additional input into the final grade.  

We are in the process of adopting the Vanderbilt University Social Studies Student Teacher Performance Evaluation Form (based on NCSS standards) for the pre-student teaching and student teaching experiences.  We will begin to use the form during the Fall 2002 semester.  The form includes information on the disciplinary based content and methods that student teachers use in the classroom.  
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