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INTRODUCTIONtc \l1 "INTRODUCTION
Because NCATE does not have a relationship with the Council for Accreditation of Counseling and Related Programs (CACREP), a report on counseling is not submitted to NCATE.  Further, because the New York State Education Department has not completed and released the revision of the regulations for counseling programs, the Hunter College school counseling program has not engaged in the revision process.  However, individuals at the State Board of Education have consistently indicated that any program changes that are made in the interim should reflect CACREP Standards.  Further, counselor educators at Hofstra University and Lehman College have indicated that NCATE site visitors are interested in knowing the progress that counseling programs are making in moving toward compliance with the CACREP Standards.  Consequently, this document has been written (a) to resemble an NCATE document, (b) to document the progress toward compliance with CACREP Standards.

PART 1A &1B.  PHILOSOPHY AND KNOWLEDGE BASEtc \l1 "PART 1A &1B.  PHILOSOPHY AND KNOWLEDGE BASE
Central to all mainstream contemporary counseling approaches is the belief that people can develop, assume responsibility, achieve autonomy, and engage in problem solving (Corey, 2000).  Effective counseling requires counselors to understand and accept clients, develop rapport, and establish collaborative working relationships (Capuzzi & Gross, 2001).  To achieve these ends, counselors need to understand the psycho-social aspects of human development, counseling theories, the impact of diversity (e.g., gender, disability, ethnicity, religion, age, sexual orientation) on human experience, ethics, and human service systems, and must develop skills in counseling and assessment, and have an understanding of current issues in counseling and research.  In addition, counselors must be self-aware and understand their own values, judgements, and beliefs (Baker, 2000; Capuzzi & Gross, 2001; Corey, 2000).  Course work and supervised practice in schools and agencies provide students with the skills needed for employment.

The Hunter College Programs in Counselor Education prepare carefully selected and qualified students for the profession of counseling.  At Hunter, the professional preparation of counselors emphasizes nurturing people within an urban context.  Counselors-in-training at Hunter College are encouraged to join in a partnership with community organizations to provide quality personal and career counseling to individuals, particularly under-served populations.

The programs in Counselor Education offer a sequence of cohesive, unified courses and experiences that combine theory with practice so that students can develop skills and knowledge in interpersonal and group relations; career counseling and development, family systems, life-span human development, social systems, psychological dynamics, educational, occupational, medical and psychiatric information; research and community resources.  Courses, fieldwork, and integrated seminars provide detailed knowledge and skills in counseling, assessment, and the latest developments in the field of counseling.

Counselors must possess the knowledge and skills to function effectively in various systems that affect people living in our city.  Our preparation of counselors goes beyond the acquisition of specific skills and methods.  We focus on the personal development and professional identity of students so that they understand and influence the social, political, and economic context within which they function.  As a counselor-training program in an urban area, our students have the opportunity to learn from and work with individuals from many diverse backgrounds.  Our students learn about the needs of specific populations and have access to a multitude of community resources that make our programs unique.

Specifically, the Hunter College Master’s program in school counseling focuses on developing leaders in the profession and advocates for students as they negotiate the school system in which they are enrolled (Baker, 2000; Schmidt, 1999.)  The program takes a balanced approach in that it promotes school-based counseling programs that include both remedial and developmental components (Baker, 2000).  Further, the Hunter College school counseling program is aimed at equipping counselors-in-training with the skills that they need to promote the academic, career, and personal/social development of the children and adolescents that they serve (Campbell & Dahir, 1997).   In addition, counselors-in-training learn about interacting with parents, teachers and other school personnel, as well as community mental health providers in order to provide school students with the personal and academic support that they need to succeed.  Finally, the Hunter College Master’s degree program in school counseling has a strong multicultural component that focuses on racial-ethnic diversity, disability, gender issues, and sexual orientation in an effort to develop competent practitioners capable of working in diverse school settings with all students.  This theme is incorporated in all the coursework, and in addition there are two separate courses that focus on disability and multicultural counseling.

PART 1 C.  PROGRAM GOALS AND OBJECTIVEStc \l1 "PART 1 C.  PROGRAM GOALS AND OBJECTIVES
School counseling students are prepared to work in schools, K-12, and to provide counseling and consulting services to students and their families as well as other members of the school community.    To that end, the following goals and objectives have been identified:

Program Goalstc \l2 "Program Goals
· Recruit and enroll qualified students each year from diverse backgrounds who demonstrate a distinct interest in school counseling

· Graduate and place qualified School Counselors each year within public and private settings in the Greater New York area.

· Facilitate opportunities for the professional development of students enrolled in school counseling.

· Maintain a solid core of academic offerings and enhance curriculum content consistent with the growth of the school counseling profession.

· Provide students with a sequence of counseling experiences through instruction, laboratory experience, and fieldwork at high quality sites.

· Enhance the program’s responsiveness to the on-going needs of our students by conducting formative and summative evaluations

Student Goalstc \l2 "Student Goals
· Students will develop skills and techniques to effectively provide personal and career counseling services for clients.

· Students will develop and maintain high standards of professional ethics.

· Students will become aware of their contributions to the counselor-client relationship through self-awareness and the ability to identify and accept individual differences.

· Students will form an identification with the professional role of School Counselor and recognize the unique services provided by their profession

· Students will acquire the knowledge and skills necessary to work effectively within complex organizations.  This includes understanding organizational structure, working conditions, and following procedures, processes, and protocol.

Faculty Goalstc \l2 "Faculty Goals
· Faculty and staff will contribute to the counseling profession through scholarly productivity, community service, presentations, in-service training, consultations, and technical assistance.

PART 1D:   LINKS TO STATE CERTIFICATION.tc \l1 "PART 1D:   LINKS TO STATE CERTIFICATION.  The New York State Department of Education has not completed the revision of the regulations for certification for school counseling programs.  However, all indications are that programs should resemble CACREP accredited programs. 

PART 2.  COURSE OF STUDYtc \l1 "PART 2.  COURSE OF STUDY
The curriculum includes basic core courses and specialization courses.  The curriculum integrates theory and practice through carefully sequenced courses with an emphasis on fieldwork in urban settings.  Students must complete a minimum of 54 credits of course work to graduate, and must maintain a 3.0 GPA to remain in the program. 

COCO 701
Counseling Skills & Interviewing Techniques

COCO 703
Psychosocial, Cultural, and Political Aspects of Disability, Rehabilitation, and Special Education

COCO 709
Research Methods

COCO 702
Theories of Counseling

COCO 707
Multicultural Aspects of Counseling

COCO 718
Practicum in Counseling

COCO 700
Life Stage Development

COCO 712
Career Counseling, Assessment, and Placement

COCO 706
Group Counseling

COCO 725
Internship in Counseling I

COCO 726
Internship II

COCO 719
Individual Supervision in Counseling

COCO 708
Measurement and Appraisal

COCO 711
Supervision and Administration

COUNS 720
Culminating Seminar in School Counseling

Electives:

Students can choose from the following elective courses:

COCO 710
Chemical Dependency

COCO 735
Seminar in Chemical Dependency

COCO 723
Transition from School to Adult Life for Students with Disabilities

COCO 715
Family Counseling

In addition to the basic curriculum, students may obtain a Bilingual (Spanish/English) Extension in Pupil Personnel Services.  Students who elect this option will be evaluated for written and oral proficiency in both Spanish and English.  The following four courses are required:

BILED 701
Principles & Practices in Bilingual Education

BILED 779
Multicultural Education

BILED 707
Multicultural Aspects of Counseling

COCO 718
Practicum in Counseling (100 hrs).  This practicum must be done at a site where the clients are Spanish speakers.

PART 3.  DESCRIPTION OF FIELDWORK.tc \l1 "PART 3.  DESCRIPTION OF FIELDWORK.
All counseling students are required to complete three semesters of fieldwork.  These experiences are designed to provide students with opportunities to develop and practice counseling skills within a work setting under the supervision of (a) college faculty, and (b) school personnel.  Students have the opportunity to engage in counseling activities that allow them to develop their identity and gain confidence as  professionals in the field of counseling.  Such activities include individual and group counseling, educational assessment and advisement (including test administration and scoring), referral, vocational evaluation and placement.

The practicum is a one-semester course and requires students to spend one day per week (total=100 hours) at the field placement.  Students attend a weekly seminar at Hunter College and also receive one hour of individual supervision from a faculty member each week.  The Internship is a two semester course and students are required to spend 20 hours per week (total=300 hours each semester) at the field placement.  Interns also attend a weekly seminar at Hunter College.  To provide students with a range of experiences, the following rules apply.

1.  Students complete the Practicum and Internship at different sites so that they have different experiences and gain a broader understanding of different schools.

2.  Once an Internship has begun, the student must complete both semesters at the same site.  Thus, the intern may “rotate” within the school, but not change placements during the course of the internship.

3.  All field placements must be approved by the Hunter College Fieldwork Coordinator.  All students must attend a Field Placement Orientation meeting during the semester that precedes the fieldwork.  The student reviews the Fieldwork Manual prior to the beginning of any fieldwork.  At the Field Placement Orientation Meeting, students learn about the use of various forms (e.g., supervisor and site evaluation forms), and their questions are answered.

4.  Students must begin the fieldwork no later than one week prior to the first week of Hunter College classes so that they can complete the orientation period at the fieldwork site and start their work with clients by the second or third week of the semester.  For students beginning their fieldwork in the fall, fieldwork begins by mid-August because classes begin during the last week of August.   For the spring semester, students begin their fieldwork no later than mid-January because classes begin at the end of January.

There is one exception to this rule: If a student begins a new position at a school within three months before the beginning of the fieldwork, the job may be used for the fieldwork as long as it is approved by the Fieldwork Coordinator and the work meets all of the fieldwork requirements.

5.  All students are required to audiotape individual counseling sessions and transcribe the tapes for supervision and evaluation.  Each student receives prototypes of consent forms that can be used as guides to obtain written consent from the client (or guardian) prior to taping to ensure ethical practice and confidentiality.

6.  Upon completion of the fieldwork, the agency supervisor completes the Student Evaluation Form.  The evaluation is discussed with the student and then mailed to the Fieldwork Coordinator for review.  It is then placed in the student’s file.  

7. Upon completion of the fieldwork, the student completes the Site Evaluation Form and returns it to the Fieldwork Coordinator before the last class of the semester.   This evaluation is reviewed and placed on file.

PART 4.  PROGRAM LOCATION AND INTER-RELATIONSHIPS.tc \l1 "PART 4.  PROGRAM LOCATION AND INTER-RELATIONSHIPS.
The graduate program in School Counseling and the graduate program in Rehabilitation Counseling are the two master’s degrees in counseling offered at Hunter College.  The Programs in Counselor Education are located in the Department of Educational Foundations and Counseling which is one of three departments in the Hunter College School of Education.  The two remaining departments are (a) Special Education and (b) Curriculum and Teaching.  The two counseling degrees are parallel in their requirements, and faculty teach courses in both programs.  Faculty in counseling also offer several courses (Counseling Skills and Interviewing Techniques, Medical Aspects of Disability, and Counseling With the Aging) to students enrolled in Special Education.

Fulltime faculty who teach in the Programs in Counselor Education serve on various committees and governing bodies with the School of Education, and within Hunter College.  Two members of the counseling faculty currently serve on the Personnel and Budget Committee in the Department of Educational Foundations and Counseling.  This committee makes decisions regarding promotion and tenure decisions, requests for sabbatical and other unpaid leaves,  and is responsible for conducting faculty searches for the department.   One member of the counseling faculty serves as a representative to the Hunter College Senate and the School of Education curriculum committee.

PART 5.  FACULTY ROLES, PREPARATION, RANK, COURSEStc \l1 "PART 5.  FACULTY ROLES, PREPARATION, RANK, COURSES
	DEGREE
	FIRST NAME
	LAST NAME
	TENURE
	RANK
	DEPART.
	COURSES

	Ph.D. Rehab. Couns. Ed., M.S. Rehab Couns.
	JOHN
	O’NEIL
	YES
	FULL PROF.
	ED.FDNS. & COUNSELING

Program coordinator
	COCO 701, COCO709, COCO 718, COCO 723,

	Ph.D. Couns. Psych,

M.Ed. School Couns.
	MARY
	KOPALA
	YES
	ASSOCIATE PROF.
	ED.FDNS. & COUNSELING
	COCO 702,

COCO 709,

COCO 706,

COCO 711,

COUNS 720

	Ph.D. Rehab. Psych., MA, EdM Rehab Couns.
	ELIZABETH
	CARDOSO
	NO
	ASSISTANT PROF.
	ED.FDNS. & COUNSELING
	COCO 701, COCO 718, COCO 725, COCO 726

	Ph.D. Couns. Psych.
	DEBBIE
	MAGIDS
	NO
	SUBSTITUTE ASSISTANT PROF.
	ED.FDNS. & COUNSELING
	COCO 701, COCO 706, COCO 712, COCO 725, COCO 726, COCO 718


PART 6.   NUMBER OF GRADUATES FROM THE SCHOOL COUNSELING PROGRAM FOR THE PAST THREE YEARS.tc \l1 "PART 6.   NUMBER OF GRADUATES FROM THE SCHOOL COUNSELING PROGRAM FOR THE PAST THREE YEARS. 

NOTE: AUDREY BERMAN HAS REQUESTED MORE ACCURATE DATA FROM GRADUATE AUDIT.  THESE DATA REFLECT CANDIDATES WHO FILED FOR GRADUATION AND MAY NOT BE ENTIRELY ACCURATE.

	YEAR
	M.S. Ed.  SCHOOL COUNSELING

	2001
	23

	2000
	7 + JUNE GRADS–FORTHCOMING 

	1999
	33


Exit standards:tc \l2 "Exit standards:  

1.  Overall GPA of a minimum of 3.0.

2.  A grade of B or better in field work.

3. A grade of B or better in: COCO 701, COCO 706, COCO 718, COCO 725, COCO 726. Students receiving a grade of C or below in any of these following courses cannot continue in the program.

4.  Satisfactory completion of  COCO 701, 706, 707, 718, 725, 726 at Hunter College.  These six courses cannot be taken at other institutions.

3.  Satisfactory completion of the Culminating Seminar in School Counseling (COUNS 720).

PART 7.  ADMISSION CRITERIAtc \l1 "PART 7.  ADMISSION CRITERIA
Minimum Requirements for Admission.  Meeting these minimal requirements does not guarantee acceptance to the program, which is based by necessity, on the limitations of space and resources.  Admission to the program is highly competitive, and each applicant’s grade point average, counselor potential, and applicability of work and life experience are carefully considered.

1.  Minimum undergraduate grade point average of 2.7.

2.  15-25 credits of approved courses from the following fields: anthropology, economics, education, guidance, health sciences, political science, psychology, sociology, and related areas.

3.  Evidence of oral and written expression consonant with graduate level study.

4.  Interviews with faculty, alumni, or currently enrolled students.  Central purposes of these interviews include assessing counselor potential, applicability of work and life experience, and candidate expectations about both the programs and the field.

5.  Recommendations from appropriate professional or academic sources to aid in determining potential for work as a professional counselor.

In some instances, a small number of students who demonstrate exceptional potential and experience, but have an undergraduate GPA of less than 2.7, may be recommended for provisional admission as nonmatriculated students. 
The selection process is a two-step process.  The completed written application is evaluated by the admissions committee.  This application includes 2 letters of reference, a personal statement, transcripts from all previously attended colleges, both at the undergraduate and graduate levels.  Upon review of the application, an applicant may be invited to a small group interview.  The interview constitutes the second step of the selection process.  

Small group interviews are conducted by core faculty members.  Currently enrolled students participate when they are available.  Each interview lasts for one and one half hours.  During that time, applicants are asked questions, given time to ask the interviewers questions, and do an on-site writing sample.  See the attached interview sheet, p.     . The top forty applicants are invited to attend each year.

PART 8.  CACREP STANDARDS.tc \l1 "PART 8.  CACREP STANDARDS.
A.  FACULTY AND STAFF REQUIREMENTS.tc \l2 "A.  FACULTY AND STAFF REQUIREMENTS.
CACREP requires that the following faculty needs must be met.  “A faculty member may hold more than one of the following positions simultaneously. (P. 69).

1.  A core faculty member who is designated as the academic unit leader for counselor education.

2.  One core faculty member is identified as the coordinator for each program for which accreditation is being sought.

3.  A core faculty member is identified as the clinical coordinator for the academic unit and/or program who coordinates all clinical experiences, responds to all inquiries regarding clinical experiences, and has clearly defined responsibilities as a clinical coordinator.

Also, during the three-year period preceding the date of application for program accreditation, core faculty should have engaged in activities of ACA and/or professional activities:

(1) development, renewal

(2) research and scholarly activity

(3) service

Program faculty are assigned to provide classroom and clinical instructional services only in areas for which they have demonstrated knowledge and skills.

B.  CACREP CURRICULUM REQUIREMENTS.tc \l2 "B.  CACREP CURRICULUM REQUIREMENTS.
CACREP requires that students have curricular experiences and demonstrated knowledge in each of the eight common core areas.  These eight common core areas are identified in the following tables.  The courses that address these areas are listed in the second column of the table.  In addition to the eight common core areas, there are specific areas in school counseling that also must be addressed.  These areas and the respective courses that meet each area are identified in a table that follows the table of the eight common core areas.

TABLE 1.  EIGHT COMMON CORE AREAS WITH IDENTIFIED COURSEStc \l1 "TABLE 1.  EIGHT COMMON CORE AREAS WITH IDENTIFIED COURSES 
A.  PROFESSIONAL IDENTITY.

	History/philosophy of counseling profession
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED.  

COCO 702

	professional roles, functions, & relationships with other human service providers
	COCO 711, COCO 718, COCO 725, COCO 726

	technological competence & computer literacy
	COCO 708, COCO 709, COCO 712

	professional organizations, membership benefits, activities, services to members, current emphases
	COCO 711,  COCO 718, COCO 725, COCO 726

	professional credentialing, including certification, licensure, accreditation practices & standards, & effects of public policy on these issues
	COCO 711,  COCO 718, COCO 725, COCO 726 

FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	public & private policy processes, including the role of the professional counselor in advocating on behalf of the profession
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

COCO 711

	advocacy processes needed to address institutional and social barriers that impede access, equity, and success for clients
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	ethical standards of ACA & related entities, & applications of ethical & legal considerations in professional counseling
	COCO 702, COCO 706, COCO 709, COCO 711,  COCO 718, COCO 725, COCO 726


B.  SOCIAL AND CULTURAL DIVERSITY

	multicultural & pluralistic trends including characteristic & concerns between & within diverse groups nationally & internationally
	COCO 702, COCO 703, COCO 707, COCO 709

	attitudes, beliefs, understandings, & acculturative experiences, including specific experiential learning activities
	COCO 702, COCO 703, COCO 706, COCO 707

	individual, couple, family, group, & community strategies for working with diverse populations & ethnic groups
	COCO 702, COCO 703, COCO 707

	counselors’ roles in social justice, advocacy & conflict resolution, cultural self-awareness, the nature of biases, prejudices, processes of intentional & unintentional oppression & discrimination, & other culturally supported behaviors that are detrimental to the growth of the human spirit, mind or body
	COCO 703, COCO 707,

FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	theories of multicultural counseling, theories of identity development, & multicultural competencies
	COCO 703, COCO 707

	ethical & legal considerations
	COCO 703, COCO 707, COCO 709, COCO 711


C.  HUMAN GROWTH AND DEVELOPMENT

	theories of individual & family development & transitions across the life span
	COCO 700, COCO 702, COCO 715 (ELECTIVE PROPOSED TO BECOME A REQUIREMENT)

	theories of learning & personality development
	COCO 700

	human behavior, including an understanding of developmental crises, disability, exceptional behavior, addictive behavior, psychopathology, & situational & environmental factors that affect both normal & abnormal behavior
	COCO 703

	strategies for facilitating optimum development over the life span
	COCO 700, COCO 702

	ethical and legal considerations
	COCO 700, COCO 702, COCO 706, COCO 718, COCO 719, COCO 725, COCO726




D.  CAREER DEVELOPMENT

	career development theories & decision making models
	COCO 712

	career, avocational, educational, occupational & labor market information resources, visual & print media, computer-based career information systems, & other electronic career information systems
	COCO 712

	career development program planning, organization, implementation, administration, & evaluation
	COCO 712

	interrelationships among & between work, family, & other life roles and factors including the role of diversity & gender in career development  
	COCO 707, COCO 712

	career & educational planning, placement, follow-up, and evaluation
	COCO 712

	assessment instruments & techniques that are relevant to career planning & decision making
	COCO 708, COCO 712

	technology-based career development applications & strategies, including computer-assisted career guidance & information systems & appropriate world wide we sites
	COCO 712

	career counseling processes, techniques, & resources including those applicable to specific populations
	COCO 703, COCO 707, COCO 712

	ethical & legal considerations
	COCO 712


E.  HELPING RELATIONSHIPS

	understand counselor/consultant characteristics & behaviors that influence helping processes including age, gender, ethnic differences, verbal& nonverbal behaviors & personal characteristics, orientations, skills 
	COCO 701, COCO 703, COCO 707, COCO 718, COCO 719, COCO 725, COCO 726

	understand essential interviewing & counseling skills so that student is able to develop therapeutic relationship, establish appropriate counseling goals, design intervention strategies, evaluate client outcome, successfully terminate the counselor-client relationship.  Student self-awareness is also facilitated so that the counselor-client relationship is therapeutic & appropriate professional boundaries are maintained
	COCO 701, COCO 702, COCO 711, COCO 718, COCO 725, COCO 726

	counseling theories that provide the student with consistent models to conceptualize client presentation & select appropriate counseling interventions.  Experiences should include examination of the historical development of counseling theories, an exploration of affective, behavioral, & cognitive theories, & an opportunity to apply theoretic material to case studies.  Students will also be exposed to models of counseling that are consistent with current professional research & practice in the field so they can begin to develop a personal model of counseling
	COCO 702, COCO 706, COCO 711

	a systems perspective that provides an understanding of family & other systems theories & major models of family & related interventions.  Students should be exposed to a rationale for selecting family & other systems theories as appropriate modalities for family assessment & counseling
	COCO 715 (CURRENTLY AN ELECTIVE THAT IT IS PROPOSED TO BECOME A REQUIRED COURSE)

	a general framework for understanding & practicing consultation.  Student experiences should include an examination of the historical development of consultation, an exploration of the stages of consultation & the major models of consultation, & an opportunity to apply the theoretical material to case presentations.  Students will begin to develop a personal model of consultation
	SCHOOL CONSULTATION COURSE TO BE DEVELOPED

	integration of technological strategies & applications within counseling & consultation processes
	SCHOOL CONSULTATION COURSE TO BE DEVELOPED

	ethical & legal considerations
	COCO 701, COCO 702, 

SCHOOL CONSULTATION COURSE TO BE DEVELOPED


F.  GROUP WORK

	principles of group dynamics, including group process components, developmental stage theories, group members’ roles & behaviors, & therapeutic factors of group work
	COCO 706

	group leadership styles & approaches, including characteristics of group leaders & leadership styles
	COCO 711

	theories of group counseling, including commonalities, distinguishing characteristics, & pertinent research & literature
	COCO 706

	group counseling models, including group counselor orientations & behaviors, appropriate selection criteria & methods, & methods of evaluation of effectiveness
	COCO 706

	approaches used for other types of group work, including task groups, psychoeducational groups, & therapy groups
	COCO 706

	professional preparation standards for group leaders
	COCO 706

	ethical & legal considerations
	COCO 706, COCO 711


G.  ASSESSMENT

	historical perspectives concerning the nature and meaning of assessment
	COCO 708

	basic concepts of standardized & nonstandardized testing & other assessment techniques including norm-referenced & criterion-referenced assessment, environmental assessment, performance assessment, individual & group test & inventory methods, behavioral observations, & computer-managed & computer-assisted methods 
	COCO 708, COCO 712

	statistical concepts, including scales of measurement, measures of central tendency, indices of variability, shapes & types of distributions, & correlations
	COCO 708, COCO 709

	reliability (i.e., theory of measurement error, models of reliability, & the use of reliability information)
	COCO 708, COCO 709

	validity (i.e., evidence of validity, types of validity, & the relationship between reliability & validity)
	COCO 708, COCO 709

	age, gender, sexual orientation, ethnicity, language, disability, culture, spirituality, & other factors related to the assessment & evaluation of individuals, groups, specific populations
	COCO 708, COCO 709

	strategies for selecting, administering, & interpreting assessment & evaluation instruments & techniques in counseling
	COCO 708, COCO 709, COCO 712

	an understanding of general principles & methods of case conceptualization, assessment, and/or diagnoses of mental & emotional status
	COCO 711, COCO 718, COCO 725, COCO 726

	ethical & legal considerations
	COCO 708, COCO 709, COCO 718, COCO 725, COCO 726


H.  RESEARCH AND PROGRAM EVALUATION

	importance of research & opportunities & difficulties in conducting research in the counseling profession
	COCO 709

	research methods such as qualitative, quantitative, single-case designs, action research, & outcome-based research
	COCO 709

	use of technology & statistical methods in conducting research & program evaluation, assuming basic computer literacy
	COCO 709

	principles, models, & applications of needs assessment, program evalutation, & use of findings to effect program modifications
	COCO 709

	use of research to improve counseling effectiveness
	COCO 709

	ethical & legal considerations
	COCO 709


TABLE 2.   SCHOOL COUNSELING AREAS WITH IDENTIFIED COURSES tc \l1 "TABLE 2.   SCHOOL COUNSELING AREAS WITH IDENTIFIED COURSES 
A.  FOUNDATIONS OF SCHOOL COUNSELING

	1. history, philosophy, current trends in school counseling & educational systems
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	2.  relationship of the school counseling program to the academic & student services programs in the school
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	3.  role, function, & professional identity of the school counselor in relation to the roles of other professional & support personnel in the school
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	4.  strategies of leadership designed to enhance the learning environment of schools
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	5.  knowledge of the school setting, environment, and pre-k to12 curriculum
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED, COCO 718, COCO 725, COCO 726

	6.  current issues, policies, laws, legislation relevant to school counseling
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	7.  the role of racial, ethnic, & cultural heritage, nationality, SES, family structure, age, gender, sexual orientation, religious & spiritual beliefs, occupation, physical & mental status, & equity issues in school counseling
	COCO 707

	8.  knowledge & understanding of community, environmental, & institutional opportunities that enhance, as well as barriers that impede student academic, career, & personal/social success & overall development 
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED, COCO 707

	9.  Knowledge & application of current & emerging technology in education & school counseling to assist students, families, and educators in using resources that promote informed academic, career & personal/social choices
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED, COCO 712

	10.  ethical & legal considerations related specifically to the practice of school counseling
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED


B.  CONTEXTUAL DIMENSIONS OF SCHOOL COUNSELING

	1. advocacy for all students & for effective school counseling programs
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED



	2. coordination, collaboration, referral, & team-building efforts with teachers, parents, support personnel, and community resources to promote program objectives and facilitate successful student development and achievement of all students 
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED.

STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED



	3.  integration of the school counseling program into the total school curriculum by systematically providing information and skills training to assist pre-K-12 students in maximizing their academic, career, and person/social development
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED



	4.  promotion of the use of counseling and guidance activities and programs by the total school community to enhance a positive school climate
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

	5.  methods of planning for and presenting school counseling related educational programs to administrators, teachers, parents, and the community
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

	6.  methods of planning, developing, implementing, monitoring, and evaluating comprehensive developmental counseling programs
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

 COCO 709

	7.  knowledge of prevention and crisis intervention strategies
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

COCO 703, COCO 718, COCO 725, COCO 726


C.  KNOWLEDGE AND SKILL REQUIREMENTS FOR SCHOOL COUNSELORS

1.  Program Development, Implementation, and Evaluation

	1.  use, management, analysis, & presentation of data from school-based information (e.g. standardized testing, grades, enrollment, attendance, retention, placemnt), surveys, interviews, focus groups, and needs assessments to improve student outcomes
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED 

COCO 709

	2.  design, implementation, monitoring, & evaluation of comprehensive developmental student counseling programs (e.g., the ASCA national Standards for School Counseling Programs) including an awareness of various systems that affect students, school, & home
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED 



	3.  implementation & evaluation of specific strategies that meet program goals & objectives
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

	4.  identification of student academic, career, & personal/social competencies & the implementation of processes and activities to assist students in achieving these competencies
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

COCO 702, COCO 708, COCO 718, COCO 725, COCO 726

	5.  preparation of an action plan & school counseling calendar that reflect appropriate time commitments & priorities in a comprehensive developmental school counseling program
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	6.  strategies for seeking & securing alternative funding for program expansion
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

	7.  use of technology in the design, implementation, monitoring, & evaluation of a comprehensive school counseling program
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED


2.  Counseling and Guidance

	1.  individual & small-group counseling approaches that promote school success, through academic, career, & personal/social development for all
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

COCO 701, COCO 706

	2.  individual, group, & classroom guidance approaches systematically designed to assist all students with academic, career & personal/social development
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

	3.  approaches to peer facilitation, including peer helper, peer tutor, & peer mediation programs
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

	4.  issues that my affect the development & functioning of students (e.g., abuse, violence, eating disorders, attention deficit hyperactivity disorder, childhood depression, and suicide)
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

COCO 718, COCO 725, COCO 726, COUNS 720

	5.  developmental approaches to assist all students & parents at points of educational transition (e.g. home to elementary school, elementary to middle high school, high school to postsecondary education & career options
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

COCO 723 (Elective)

	6.  constructive partnerships with parents, guardians, families & communities in order to promote each student’s academic, career, & person/social success
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

	7.  systems theories & relationships among & between community systems, family systems, & school systems, & how they interact to influence the students and affect each system
	COCO 715

	8.  approaches to recognizing & assisting children & adolescents who may use alcohol or other drugs or who may reside in a home where substance abuse occurs
	COCO 710 (Elective)


3.  Consultation

	1.  strategies to promote, develop, & enhance effective teamwork within the school and the larger community
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

 SCHOOL CONSULTATION COURSE TO BE DEVELOPED

	2.  theories, models, & processes of consultation & change with teachers, administrators, other school personnel, parents, community groups, agencies, & students as appropriate
	STRATEGIES FOR PRACTICE IN SCHOOL COUNSELING COURSE TO BE DEVELOPED

 SCHOOL CONSULTATION COURSE TO BE DEVELOPED

	3.  strategies & methods of working with parents, guardians, families, & communities to empower them to act on behalf of their children
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

SCHOOL CONSULTATION COURSE TO BE DEVELOPED

	4.  knowledge & skills in conducting programs that are designed to enhance students’ academic, social, emotional, career, & other developmental models
	FOUNDATIONS OF SCHOOL COUNSELING COURSE TO BE DEVELOPED

SCHOOL CONSULTATION COURSE TO BE DEVELOPED


D.  CLINICAL INSTRUCTION.  CACREP STANDARDS FOR FIELD WORK:tc \l1 "D.  CLINICAL INSTRUCTION.  CACREP STANDARDS FOR FIELD WORK:
· Practicum and internship are tutorial forms of instruction, therefore, when the individual supervision is provided by program faculty, the ratio of 5 students to 1 faculty member is considered equivalent to the teaching of one three-semester hour course.  Such a ratio is considered maximum per course.  

· Group supervision for practicum and internship should not exceed 10 students.  

· Clinical experiences should provide opportunitites for students to counsel clients who represent the ethnic and demographic diversity of their community.  

· Students formally evaluate their supervisors and learning experience at the end of their practicum and internship experiences.  

· Programs require students to be covered by professional liability insurance while enrolled in all field work experiences.

1.  Practicum.  Students must complete supervised practicum experiences that total a minimum of 100 clock hours.  The practicum provides for the development of counseling skills under supervision.  The practicum includes all of the following:

	40 hours of direct service with clients including experience in individual counseling & group work

	weekly interaction (1 hour/week) of individual &/or triadic supervision which occurs regularly over a minimum of one academic term by a program faculty member or a supervisor working under the supervision of a program faculty member

	one & one half hours per week of group supervision provided on a regular schedule over the course of the student’s practicum by a program faculty member or a supervisor under the supervision of a program faculty member

	evaluation of the student’s performance throughout the practicum and a formal evaluation at completion of the practicum


2.  600 clock hour internship in a school counseling setting under the supervision of a site supervisor.  Internship I and II include all of the following.

	240 hours of direct service with clients appropriate to the program of study

	weekly interaction (1 hour/week) of individual &/or triadic supervision throughout the internship (usually provided by the on-site supervisor

	one & one half hours per week of group supervision provided on a regular schedule throughout the internship usually performed by a program faculty member

	the opportunity for the student to become familiar with a variety of professional activities in addition to direct service (e.g., record keeping, supervision, information & referral, inservice & staff meetings)

	the opportunity for the student to develop program-appropriate audio and/or videotapes of the student’s interactions with clients for use in supervision

	the opportunity for the student to gain supervised experience in the use of a variety of professional resources such as assessment instruments, technologies, print & nonprint media, professional literature, & research

	a formal evaluation of the student’s performance during the internship by a program faculty member in consultation with the site supervisor


The clinical experiences meet the CACREP Standards.  See description of the fieldwork in Part 3 of this document.  See attached evaluation forms.

9.  PERFORMANCE BASED ASSESSMENT IN PROGRAMS IN COUNSELOR EDUCATIONtc \l1 "9.  PERFORMANCE BASED ASSESSMENT IN PROGRAMS IN COUNSELOR EDUCATION
The Counseling professions have traditionally used performance based methods for evaluating learning.  The following chart lists each of the eight core areas that CACREP has identified, required learning activities, classes in which the activities occur, and method used to evaluate student’s performance.

	Topic
	Activity
	Evaluation Method

	Professional Identity.  
	Students assess their own level of development and complete a plan for their future professional development that includes future goals & objectives, activities to reach those goals, an evaluation method to determine their success in achieving their goals. 

Students prepare a program proposal to submit to a professional organization for review for presentation at a conference (either regional or national).

Students are members of appropriate professional organizations.
	See attached evaluation sheets.

Proposal is prepared according to organization specifications

Documentation of membership

	Social and Cultural Diversity.
	Students write reaction papers and logs.

Students present cooperative learning team presentations.
	See attached evaluation sheet.

	Human Growth and Development.
	Students present personal logs/journals that document their own personal growth and development.

Students write case reports of clients.

Students make client case presentations with client transcripts and audiotapes of the sessions
	See attached.

See attached.

	Career Development.
	Demonstrate ability to use the DOT and OOH. 

Conduct a job analysis.  

Complete a case summary of a career counseling client.  

Students complete a paper where they compare & contrast contemporary theories of career development.  

Administer a career battery to a client.  Analyze and Interpret the results to the client.
	TO BE DEVELOPED

	Helping Relationships.  
	Students demonstrate mastery of interviewing skills via videotapes.  Baseline tapes are made against which to compare future progress.

Students complete written, oral client case presentations and submit audio or video samples of their work.

Individual supervisors review student work weekly through case management sessions, and supervisory sessions where audio tapes of actual client sessions are presented for review.
	See attached evaluation sheet.

See attached evaluation sheet.



	Group Work.
	Students analyze the group process of a group in which they participate.  Students present a role play of a group in which they apply a counseling theory to a group.

Students participate in task groups in several classes.  In each case, students must assess others’ participation, thus, forced to deal with group dynamics.
	See attached evaluation sheet.

	Assessment.
	Critique articles re: assessment tools; administer & score tests, inventories etc.  Write test reports, demonstrate ability to interpret results through role plays.  Develop a resource book of tests students will need in their practice including reliability and validity information, directions for administration, resources for obtaining tests.
	TO BE DEVELOPED

	Research and Program Evaluation.
	Individuals complete a comprehensive literature review on a topic of their own choosing that is focused on counseling.  Then they either develop a research question and a proposal, or they develop a program that could be implemented in a school or community setting, or they develop a proposal for evaluating an existing counseling program. 


	See attached evaluation sheet. Students must prepare an acceptable paper in order to fulfill this requirement.  An evaluation and feedback sheet is used to assess the quality of the paper


Program, Student, and Faculty Evaluations

· Faculty are evaluated by students every semester using the Hunter College evaluation form.

· Faculty below the rank of Full Professor are observed every semester by faculty members.

· The program conducts a survey of alumni and enrolled students every three years.  Respondents are asked to comment on their satisfaction with program, their employment, their involvement with professional organizations and other activities.

· Site supervisors meet each semester to discuss issues, provide feedback to the program, and to learn about program changes.

· Students are reviewed during a program meeting each semester.  Fulltime and adjunct Faculty who teach skills courses and field work courses meet to identify those students who may need additional assistance, should be counseled out of the program, or are exceptional in their performance during skills classes and/or field work courses.

· Students are evaluated by field supervisors each semester.

· Students evaluate field sites each semester.

CONCLUSION AND TRANSITION PLANtc \l1 "CONCLUSION AND TRANSITION PLAN
NCATE is not currently affiliated with the Council for Accreditation of Counseling and Related Educational Programs (CACREP), nor is the Hunter College School Counseling Program CACREP accredited.  Consequently, according to Wendy Wiggins of NCATE, the counseling program does not need to prepare a document for review.  Further, the NY State Board of Education has not rewritten the regulations for school counseling, and various discussions with the State suggest that these regulations are not immediately forthcoming. However, all communications from the State Board of Education suggest that the new regulations will be consistent with CACREP standards.  Consequently, the School Counseling Program has been making curricular changes over the past several years in an effort to bring the program inline with CACREP standards.  However, there are still several important changes that must be made, specifically, three new three-credit courses must be developed: (a) Foundations of School Counseling, (b) Consultation and Leadership in School Counseling, and (c) Strategies for Practice in School Counseling.

It is proposed that the  Foundations of School Counseling course be developed during academic year 2002 to 2003 and implemented in Fall, 2003.  It is also proposed that the Consultation and Leadership in School Counseling course and the Strategies for Practice in School Counseling course be developed during academic years 2002 to 2003 and academic year 2003 to 2004, both courses would be targeted for implementation in Fall, 2004.  In addition, it is proposed that one current elective course, Family Systems, be made a requirement for the program effective in academic year 2003 to 2004.

Faculty assignments currently do not reflect the requirements of CACREP.  Currently, the Programs in Counselor Education have one coordinator.  To meet CACREP standards one person must be designated as the coordinator of the program in school counseling.

Currently, field work coordination is assigned to one faculty member.

Courses that do not have performance-based evaluation methods will be examined during the academic year 2002 to 2003, so that by Fall 2004 all courses will have performance based evaluation methods.  The courses that need to be reviewed include:

COCO 700, COCO 703, COCO 707, COCO 708, COCO 712.  The three new courses will be designed to include performance-based evaluation.

During the academic year 2002 to 2003, all core faculty will collect student work samples, rewrite those syllabi that are not in compliance to reflect activities that can be evaluated using a performance-based method.

Timeline for Transition Plan

	DATE
	ACTIVITY

	Spring 2002
	Collect student work samples

	Fall 2002 and Spring 2003
	Develop Foundations of School Counseling course 

	Fall 2002 and Spring 2003
	Collect student work samples from courses

	Fall 2002, Spring 2003, Fall 2003
	Review courses that need performance based evaluations to be made explicit

	Fall 2002, Spring 2003, Fall 2003, Spring, 2004
	Develop Consultation and Leadership in School Counseling course

Develop Strategies for Practice in School Counseling



	Spring 2003
	Collect current vitae of all faculty. 



	Fall 2003.
	Foundations of School Counseling course to be implemented 



	Fall 2003
	Family Systems becomes a required course

	Fall 2003 and Spring 2004 
	Collect student work samples

	Fall 2004.  
	Implement Consultation and Leadership in School Counseling course

Implement Strategies for Practice in School Counseling course
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APPENDICES

The following pages include evaluation sheets for courses.

