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C. Appendix M-1 

Field Observation and Evaluation Report-Formative

Name: ___________________________________

Date:___________________

School:___________________________________

Time:___________________

Date of Post-Lesson Meeting:_________________

Supervisor:______________

Lesson Checklist (C=complete; INC=incomplete; M=missing)



Comments

· Lesson plan available in correct format

C
INC
M

· New York and NSTA standards considered 
C
INC
M

· Do Now (on board)



C
INC
M

· Connection to previous lesson


C
INC
M

· Aim (on board) tied to behavioral objectives
C
INC
M

· Prior Knowledge accessed


C
INC
M

· New Vocabulary (on board)


C
INC
M

· Motivation 




C
INC
M

Inquiry







· Appropriate for grade-level 


C
INC
M

· Student frustration is minimal 


C
INC
M


· Prerequisite information is provided

to solve problem 



C
INC
M

· Questions exchanged with learner to

promote problem solving 


C
INC
M

· Evidence of Inquiry



· lesson begins with a question


C
INC
M

· students design experiment


C
INC
M

· students collect and defend data 


C
INC
M

· students explain data



C
INC
M

· students invent rather than verify

C
INC
M

· other evidence




· Accurate Content



C
INC
M

· Clear and Organized Presentation

C
INC
M

Constructivist teaching strategy



· Strategy is identified



C
INC
M

· Methods-based strategy used


C
INC
M

· Different strategy used



C
INC
M

· Rationale for using strategy 

mentioned   




C
INC
M

Lab-based lesson

· Number of students appropriate


for equipment 




C
INC
M

· Students in groups given roles 


C
INC
M

· Materials present & function 

correctly   




C
INC
M

· Teacher models how to use 

instruments 




C
INC
M

· Teacher does not evaluate student

data/results. Student assesses own

work 





C
INC
M

· Summary




C
INC
M

· Homework given (on board)


C
INC
M

· Evaluation




C
INC
M


· Classroom management



C
INC
M

· Time management



C
INC
M

1. Strengths as perceived by Teacher Candidate

2. Improvements as Perceived by Teacher Candidate

3. Strengths as Perceived by Supervising Teacher

4. Improvements as Perceived by Supervising Teacher

C. Appendix M-2

Field Observation and Evaluation Report - Longitudinal


Candidate ___________________________________________________________

 Semester ___________ Year ________________

Observer _______________________________________ 

 School Name ________________________________________________

Classes Taught

_____________________________________________________________________________________

Duration of the Teaching Experience _____________________________________________________________________________  

Each of the items on the table below are important performances and/or proficiencies that science teaching candidates should demonstrate prior to completion of their preparation program.  The person completing this form, usually the cooperating or supervising teacher, should be in regular contact with the candidate and should work together with him or her during the period of placement to ensure each standard is legitimately met.  It is suggested that candidate and supervisor review the rubric together prior to student teaching, then review it at least once a week during the placement in order to identify areas of strength and concern, and to identify ways to address those standards not yet, or weakly, addressed.  At the completion of the placement period, the candidate should meet expectations on all standards.  The candidate should be able to provide performance evidence that will support the rating provided by the supervisor.  Such evidence may be included in a portfolio assessed independently.  A short rationale should be provided describing why any particular item of evidence is included.  An illustrative list of possible types of science-specific evidence includes, but is not limited to:  lesson plans, videotaped lessons, supervisor observations, summaries of student assessment data, unit plan, reflective self-assessments, assessment instruments; assignment sheets and handouts; records of events (such as Individualized Educational Planning conferences attended), and a log of events.  The criteria for ratings are as follows:

Not Observed.  Performance was not observed and no performance data have been presented.   

Fails to Meet Expectations.  Performance data presented are not convincing.  Performance is not of the quality expected of a beginning teacher in this program.

Meets Expectations of the program for a beginning teacher.  The candidates provide evidence that the standard has been successfully met in practice with students by providing relevant lesson plans, assessment instruments, and summary assessment data for student performance (where appropriate, especially standards 2, 3, 4 and 5) or other documentation of performance.  Where supervisor observation is the evidence, he or she should provide a narrative summary of performances providing a rationale for his or her rating.

Exceeds Expectations  of the program for a beginning teacher as outlined under “meets expectations.”  Consistently demonstrates a higher level of proficiency than is normally expected of candidates.  Performs at the level of an experienced teacher.  Documentation is thorough and convincing.
	Standard for Performance/Proficiency
	Evidence and Rationale
	Rating

	1.  Content.  The candidate demonstrates a firm and consistent knowledge of the important scientific concepts and relationships being taught.  The candidate is able to engage students effectively in the analysis and interrelationships of important ideas, principles and concepts, including unifying concepts of science, and is able to guide students effectively in the analysis of data.
	
	

	2.  Nature of Science.  The candidate engages students effectively in studies addressing the values, beliefs, and assumptions inherent to the creation of scientific knowledge; including the processes and conventions of science as a professional activity; and the standards defining acceptable evidence and scientific explanation.   The candidate provides opportunities for students to distinguish science from  non-science,  understand science as one way of many  ways of knowing and understand the distinctions between basic science, applied science and technology.
	
	

	3.  Inquiry.  The candidate uses questions to encourage critical thinking and engages students effectively in science-related exploration and inquiry.  The candidate assists students in identifying solvable problems, exchanging information, planning and conducting research, collecting and reflecting on data, and constructing and reporting knowledge derived from data. 
	
	

	4.  Context of Science.  The candidate relates science regularly and effectively to the daily lives and interests of students; and engages them effectively in studies of the relationship of science to society, commerce, technology, industry and other areas of human endeavor; and to technological, personal, social and cultural values.  
	
	

	5.  Skills of Teaching.  The candidate provides effective learning opportunities to all students, helping them to construct meaning from experience, and creating a disposition for further inquiry and learning.  The candidate demonstrates the ability to use science teaching strategies effectively; to effectively organize classroom experiences; to use technology to extend and enhance learning; and to use prior conceptions and interests of students to promote new learning
	
	

	6.  Curriculum.  The candidate plans and engages students in a coherent, focused science curriculum that is consistent with state and national standards for science education and is appropriate for the needs, abilities and interests of students.  The candidate develops goals, plans, materials and resources for instruction and demonstrates the ability to relate science to the comprehensive instructional framework within and outside of the school.
	
	

	7.  Social Context of Science.  The candidate makes effective use of peer, family, and community members and resources to improve the education of students in science by inviting guest speakers, organizing field trips (when available) and other similar steps.  He or she interacts effectively with parents when called upon to do so, as with telephone calls, letters, parent nights or participation in parent conferences.  The candidate provides accurate reports to parents and encourages understanding and positive change through his or her behavior and professional contributions.
	
	

	8.  Assessment.  The candidate uses a variety of  equitable assessment strategies, both traditional and authentic, to evaluate and ensure the continuous intellectual, social, and personal development of all learners in the various aspects of science.   He or she uses assessment effectively to monitor students’ knowledge, skills and dispositions, and to guide and change instruction.
	
	

	9.  Learning Environment.  The candidate provides a safe and supportive learning environment that nurtures high expectations for success among all students.  The candidate always maintains safe conditions in laboratory, preparation and storage areas and, if keeping or working with living things, ensures they are treated ethically and respectfully.
	
	

	10.  Professional Practice.  The candidate participates in the professional  life of the school, demonstrating commitment to personal improvement, and the willingness and ability to work effectively with others.  The candidate has goals and attitudes in best interests of students and the community, demonstrates a  willingness to make positive changes; interacts and shares ideas and materials with colleagues and engages continuously in reflective self-assessment.
	
	


	Summary 




Statement of the Cooperating/Supervising Teacher

By signing this statement, I affirm that I understand the standards and their intent, and that, in my best judgment, this candidate has addressed each of the standards at a level deserving of the rating I have provided.  

Cooperating/Supervising Teacher Signature ____________________________________________  

Date ______________________

Statement of the University Supervisor
I have reviewed these ratings and discussed them as necessary with the cooperating/supervising teacher.  Where appropriate I have reviewed the evidence provided by the candidate.  I affirm that in my judgment the standards are rated properly.

University Supervisor Signature ____________________________________________________ 

Date ________________________
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C. Appendix M-5

Lesson Plan Format

Topic: gives the reader such as a supervisor a frame of reference.

Do Now: written on the board opposite the homework; can act as the motivation or a review from a previous lesson.

Aim: written in the form of a question in the middle of the black board; can be elicited from students if possible.

New York State and NSTA Standards: write out reference numbers and the actual standard.

Behavioral or Performance Objectives: use Bloom’s taxonomy; remember higher order questions.

Vocabulary: new words should always be written on board

Material List: for the teacher’s benefit; can include references to teaching notes.

Motivation: the motivation can be the Do Now.

Procedure or Development of Lesson: can write in two column format (what the students does and what the teacher does); time intervals can be mentioned.

Summary: should be elicited from students.

Evaluation: quiz or test questions; asking students to summarize can be an evaluation.

Homework or Follow-Up: practice or application; written on board on the opposite side of the Do Now; given daily.

Appendix M-6 Science and Society Grading Rubric for Candidate Presentations

C. Appendix PD - Program Descriptions

(Program Descriptions and course(s) of study including courses and sequences taken by semester/quarter/trimester. All courses are required unless otherwise stated.)

M.A. Program in Adolescence Education Grades 7-12

Biology, Chemistry, Earth Science, Physics

Graduate Adolescence Education Course Sequence: Biology

	Course/

Number
	Title
	Credits
	Pre-requisites
	Pre/Co-requisites

	SEDF 703
	Social Foundations of Adolescence Education

(45 hrs)
	3


	
	

	SEDF 704


	Adolescent Development, Grades 7-12 

(30 hrs + 36 hrs fieldwork)
	2
	
	

	SEDF 705


	Educational Psychology:  Applications to Adolescence Education (30 hours + 36 hours fieldwork)
	2
	SEDF 704
	

	SEDF 706
	Assessment of Teaching and Learning in Adolescence Education (30 hours + Lab)
	2
	SEDF 705,

SEDC 710
	

	SEDC 710
	Building the Foundations of Literacy in Adolescence Education  (45 hrs)
	3


	
	

	SEDC 713
	Methods 1:  Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science  (45 hrs)
	3
	
	SEDF 703,

SEDF 704

	SEDC 720
	Adolescent Health and Safety

(15 hrs)
	1
	SEDF 704


	

	SEDC 724
	Methods 2:  Intensive Study of Teaching Diverse Learners in Science, Grades 7-12 

(30 hours + 36 hours fieldwork) 


	2
	SEDC 713
	SEDC 710,

SEDF 705

	SEDC 754.01

SEDC 764.11

SEDC 774.11

SEDC

764.21

SEDC 

774.21


	Student Teaching in Biology, Grades 7-12   

(60 days student teaching plus 30 hours seminars, workshops and conferences)

OR 

ONE OF THE FOLLOWING
Student Teaching in Biology in Grades 7-9 (30 hrs plus 30 days and conferences)

Practicum in Biology, Grades 7-9 (30 hrs plus conferences)

PLUS

ONE OF THE FOLLOWING
Student Teaching in Biology in Grades 10-12 (30 hrs plus 30 days and conferences)

Practicum in Biology, Grades 10-12 (30 hrs plus conferences)


	5

3

2

3

2
	SEDC 724

SEDC 724

SEDC 724

SEDC 724

SEDC 724
	SEDF 706

SEDF 706

SEDF 706

SEDF 706

SEDF 706


Plus the following required coursework in The Department of Biological Sciences:

BIOL 610.55  Laboratory Workshop in Biology Education


4 cr.

BIOL 630  Science and Society






3 cr.

BIOL 660  Challenging Concepts in The Biological Sciences


4 cr.

For students never taking molecular biology on the undergraduate level: BIOL 600 Molecular Biology for Science Teachers and BIOL 602.10 Molecular Genetics for Science Teachers.

For students who have completed molecular biology and molecular genetics at the undergraduate level:

Choose 1 of the Following: BIOL 700 Genetics, BIOL 710 Molecular Biology, BIOL 714 Cell Biology,

Or BIOL 750.03 

Graduate Adolescence Education Course Sequence:  Chemistry

	Course/

Number
	Title
	Credits
	Pre-requisites
	Pre/Co-requisites

	SEDF 703
	Social Foundations of Adolescence Education

(45 hrs)
	3


	
	

	SEDF 704


	Adolescent Development, Grades 7-12 

(30 hrs + 36 hrs fieldwork)
	2
	
	

	SEDF 705


	Educational Psychology:  Applications to Adolescence Education 

(30 hours + 36 hours fieldwork)
	2
	SEDF 704
	

	SEDF 706
	Assessment of Teaching and Learning in Adolescence Education 

(30 hours + Lab)
	2
	SEDF 705,

SEDC 710


	

	SEDC 710
	Building the Foundations of Literacy in Adolescence Education  (45 hrs)
	3


	
	

	SEDC 713
	Methods 1:  Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science  (45 hrs)


	3
	
	SEDF 703,

SEDF 704

	SEDC 720
	Adolescent Health and Safety

(15 hrs)
	1
	SEDF 704


	

	SEDC 724
	Methods 2:  Intensive Study of Teaching Diverse Learners in Science, Grades 7-12 

(30 hours + 36 hours fieldwork).  


	2
	SEDC 713
	SEDC 710,

SEDF 705

	SEDC 754.02

SEDC 764.12

SEDC 774.12

SEDC

764.22

SEDC 

774.22
	Student Teaching in  Chemistry, Grades 7-12   (60 days student teaching, 30 hours seminar, plus workshops and conferences)

OR 

ONE OF THE FOLLOWING

  Student Teaching in  Chemistry in Grades 7-9 (30 hrs plus 30 days and conferences)

  Practicum in  Chemistry, Grades 7-9 (30 hrs plus  conferences)

PLUS

ONE OF THE FOLLOWING

  Student Teaching in  Chemistry in Grades 10-12 (30 hrs plus 30 days and conferences)

  Practicum in  Chemistry, Grades 10-12 (30 hrs plus conferences)
	5

3

2

3

2
	SEDC 724

SEDC 724

SEDC 724

SEDC 724

SEDC 724
	SEDF 706

SEDF 706

SEDF 706

SEDF 706

SEDF 706


Plus the following required coursework in The Department of Chemistry:

CHEM 655  Demonstrations, Models, and Technology


3 cr.

CHEM 630  Science and Society




3 cr.

CHEM 660  Challenging Concepts in Chemistry



4 cr.

And two electives at the 600 or 700 level in chemistry or biochemistry

(i.e. CHEM 650 Biophysical Chemistry and CHEM 643 Seminar)

Graduate Adolescence Education Course Sequence: Earth Science

	Course/

Number
	Title
	Credits
	Pre-requisites
	Pre/Co-requisites

	SEDF 703
	Social Foundations of Adolescence Education

(45 hrs)
	3


	
	

	SEDF 704


	Adolescent Development, Grades 7-12 

(30 hrs + 36 hrs fieldwork)
	2
	
	

	SEDF 705


	Educational Psychology:  Applications to Adolescence Education (30 hours + 36 hours fieldwork)
	2
	SEDF 704
	

	SEDF 706
	Assessment of Teaching and Learning in Adolescence Education (30 hours + Lab)
	2
	SEDF 705,

SEDC 710


	

	SEDC 710
	Building the Foundations of Literacy in Adolescence Education  (45 hrs)
	3


	
	

	SEDC 713
	Methods 1:  Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science  (45 hrs)

	3
	
	SEDF 703,

SEDF 704

	SEDC 720
	Adolescent Health and Safety

(15 hrs)
	1
	SEDF 704


	

	SEDC 724
	Methods 2:  Intensive Study of Teaching Diverse Learners in Science, Grades 7-12 

(30 hours + 36 hours fieldwork) 


	2
	SEDC 713
	SEDC 710,

SEDF 705

	SEDC 754.04

SEDC 764.14

SEDC 774.14

SEDC

764.24

SEDC 

774.24


	Student Teaching in Earth Science, Grades 7-12   

(60 days student teaching plus 30 hours seminars, workshops, and conferences)

OR 

ONE OF THE FOLLOWING
Student Teaching in Earth Science in Grades 7-9 (30 hrs plus 30 days and conferences)

Practicum in Earth Science, Grades 7-9 (30 hrs plus conferences)

PLUS

ONE OF THE FOLLOWING

Student Teaching in Earth Science in Grades 10-12 (30 hrs plus 30 days and conferences)

Practicum in Earth Science, Grades 10-12 (30 hrs plus conferences)


	5

3

2

3

2
	SEDC 724

SEDC 724

SEDC 724

SEDC 724

SEDC 724
	SEDF 706

SEDF 706

SEDF 706

SEDF 706

SEDF 706


Plus the following required coursework in The Geography Department:

PGEOG 701.63  Earth Science Today



3 cr.

GTECH 710  Mapping Science




3 cr.

PGEOG 630  Science and Society



3 cr.

PGEOG 660  Challenging Concepts in Earth Science

4 cr.

And one elective with PGEOG or GTECH prefix at the 600 or 700 level

(i.e. PGEOG 701.64 Introducing Earth Science at the Museum of Natural History)
Graduate Adolescence Education Course Sequence: Physics

	Course/

Number
	Title
	Credits
	Pre-requisites
	Pre/Co-requisites

	SEDF 703
	Social Foundations of Adolescence Education

(45 hrs)
	3


	
	

	SEDF 704


	Adolescent Development, Grades 7-12 

(30 hrs + 36 hrs fieldwork)
	2
	
	

	SEDF 705


	Educational Psychology:  Applications to Adolescence Education (30 hours + 36 hours fieldwork)
	2
	SEDF 704
	

	SEDF 706
	Assessment of Teaching and Learning in Adolescence Education (30 hours + Lab)
	2
	SEDF 705,

SEDC 710


	

	SEDC 710
	Building the Foundations of Literacy in Adolescence Education  (45 hrs)
	3


	
	

	SEDC 713
	Methods 1:  Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science  (45 hrs)


	3
	
	SEDF 703,

SEDF 704

	SEDC 720
	Adolescent Health and Safety

(15 hrs)
	1
	SEDF 704


	

	SEDC 724
	Methods 2:  Intensive Study of Teaching Diverse Learners in Science, Grades 7-12 

(30 hours + 36 hours fieldwork) 


	2
	SEDC 713
	SEDC 710,

SEDF 705

	SEDC 754.03

SEDC 764.13

SEDC 774.13

SEDC

764.23

SEDC 

774.23
	Student Teaching in Physics, Grades 7-12   

(60 days student teaching plus 30 hours seminars, workshops, and conferences)

OR 

ONE OF THE FOLLOWING

Student Teaching in Physics in Grades 7-9 (30 hrs plus 30 days and conferences)

Practicum in Physics, Grades 7-9 (30 hrs plus conferences)

PLUS

ONE OF THE FOLLOWING

Student Teaching in Physics in Grades 10-12 (30 hrs plus 30 days and conferences)

Practicum in Physics, Grades 10-12 (30 hrs plus conferences)
	5

3

2

3

2
	SEDC 724

SEDC 724

SEDC 724

SEDC 724

SEDC 724
	SEDF 706

SEDF 706

SEDF 706

SEDF 706

SEDF 706


Plus the following required coursework in The Physics Department:

PHYS 630  Science and Society




3 cr.

PHYS 660  Challenging Concepts in Physics


4 cr.

And three electives chosen from:

PHYS 605  Mathematics Methods of Physics


3 cr.

PHYS 615  Electromagnetic Theory



3 cr.

PHYS 625  Introduction to Quantum Theory


3 cr.

PHYS 645  Solid State Physics




3 cr.
The Teaching Opportunity Program Candidates

Current Schedule

Biology Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

BIOL 630

(Science and Society-3)

	Year 2
	BIOL 610 (Biotechnology Workshop-3)


	For students never taking molecular biology on the undergraduate level:

BIOL 600

(Molecular Biology for Science Teachers; must also take BIOL 602 in Spring-3)

OR

For students who have completed molecular biology and molecular genetics at the undergraduate level:

Choose 1 of the following:

BIOL 700 

  (Genetics-3)

BIOL 710 

  (Molecular Biology-3)

BIOL 714 

  (Cell Biology-3)

BIOL 750.03 

  (Developmental Biology-3)
	BIOL 602.10

(Molecular Genetics for Science Teachers-3)

BIOL 660 

(Challenging Concepts in Biology-4)




Chemistry Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

CHEM 630

(Science and Society-3)

	Year 2
	CHEM 655 

(Demonstration, Models, & Technology-3)
	CHEM 650 

(Biophysical Chemistry-3)

CHEM 643 

(Seminar-3)
	CHEM 660 

(Challenging Concepts in Chemistry-4)


Physics Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

PHYS 630

(Science and Society-3)

	Year 2
	
	Two required physics courses.

Choose from the following:

PHYS 605  

   (Mathematics Methods of   Physics-3) 

PHYS 615

   (Electromagnetic Theory-3)

PHYS 625  

   (Introduction to Quantum Theory-3)

PHYS 645

   (Solid State Physics-3)

	Third required physics course

Choose from previous list

PHYS 660 

(Challenging Concepts in Physics-4)


Earth Science Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

PGEOG 630

(Science and Society-3)

	Year 2
	PGEOG 701.64

(Introducing Earth Science at the Museum of Natural History-3)
	PGEOG 701.63

(Earth Science Today-3)
	GTECH 710

(Mapping Science-3)

PGEOG 660 (Misconceptions)


The Teaching Opportunity Program Candidates

Proposed Schedule Beginning 2003

(includes SEDF 720, SEDC 710, SEDF 706)

Biology Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)

SEDF 720

(Adolescent Health and Safety-1)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

BIOL 630

(Science and Society-3)

	Year 2
	BIOL 610 (Biotechnology Workshop-3)

SEDC 710

(Building the Foundations of Literacy in Adolescence Education-2)


	For students never taking molecular biology on the undergraduate level:

BIOL 600

(Molecular Biology for Science Teachers; must also take BIOL 602 in Spring-3)

OR

For students who have completed molecular biology and molecular genetics at the undergraduate level:

Choose 1 of the following:

BIOL 700 

  (Genetics-3)

BIOL 710 

  (Molecular Biology-3)

BIOL 714 

  (Cell Biology-3)

BIOL 750.03 

  (Developmental Biology-3)
	BIOL 602.10

(Molecular Genetics for Science Teachers-3)

BIOL 660 

(Challenging Concepts in Biology-4)

SEDF 706

(Assessment of Teaching and Learning in Adolescence Education-2)




Chemistry Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)

SEDF 720

(Adolescent Health and Safety-1)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

CHEM 630

(Science and Society-3)

	Year 2
	CHEM 655 

(Demonstration, Models, & Technology-3)

SEDC 710

(Building the Foundations of Literacy in Adolescence Education-2)


	CHEM 650 

(Biophysical Chemistry-3)

CHEM 643 

(Seminar-3)
	CHEM 660 

(Challenging Concepts in Chemistry-4)

SEDF 706

(Assessment of Teaching and Learning in Adolescence Education-2)




Physics Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)

SEDF 720

(Adolescent Health and Safety-1)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

PHYS 630

(Science and Society-3)

	Year 2
	SEDC 710

(Building the Foundations of Literacy in Adolescence Education-2)


	Two required physics courses.

Choose from the following:

PHYS 605  

   (Mathematics Methods of   Physics-3) 

PHYS 615

   (Electromagnetic Theory-3)

PHYS 625  

   (Introduction to Quantum Theory-3)

PHYS 645

   (Solid State Physics-3)

	Third required physics course

Choose from previous list

PHYS 660 

(Challenging Concepts in Physics-4)

SEDF 706

(Assessment of Teaching and Learning in Adolescence Education-2)




Earth Science Teacher Candidates

	
	Summer
	Fall
	Spring

	Year 1
	SEDC 713 

(Methods 1: Advanced Study of Secondary Learning Environments for Teaching Mathematics and Science-3)

SEDF 703

(Social Foundations of Adolescence Education-3)

SEDF 704 

(Adolescent Development, Grades 7-12; includes field experience-2)

SEDF 720

(Adolescent Health and Safety-1)
	SEDC 724

(Methods 2: Intensive Study of Teaching Diverse Learners in Science, Grades 7-12; 2)

SEDC 774.12

(Practicum in Chemistry, Grades 7-9; 2)
	SEDF 705

(Educational Psychology: Applications to Adolescence Education-2)

PGEOG 630

(Science and Society-3)

	Year 2
	PGEOG 701.64

(Introducing Earth Science at the Museum of Natural History-3)

SEDC 710

(Building the Foundations of Literacy in Adolescence Education-2)


	PGEOG 701.63

(Earth Science Today-3)
	GTECH 710

(Mapping Science-3)

PGEOG 660 (Misconceptions)

SEDF 706

(Assessment of Teaching and Learning in Adolescence Education-2)




C.
Appendix (PI) – Plan for Improvement – next 5 years

(Documentation of goals for improvement of science education over the next five years and the basis for selecting these goals.)

A. Goals and Objectives to Improve Science Education at Hunter College

The School of Arts and Sciences and School of Education recently was awarded a $800,000 grant to develop four novel five-year BA/MA degree programs for students who want to become secondary school teachers of chemistry, physics, biology, or earth science. The proposed curriculum is designed to address not just the need for more science teachers, but also the need for better educated science teachers. The proposed curriculum involves creating a set of five year programs that integrate pedagogy and content in order to more effectively prepare secondary school teachers of science. The following objectives represent how we intend to improve our B.A. as well as our M.A. programs in science education through this four-year grant.

1. Students will think and behave like scientists

The combined B.A./M.A. degree program will ensure that future science teachers think both like scientists and like educators. Students will learn to think like scientists by doing science in the laboratory using inquiry methods. All students who enter the BA/MA program will have at least one experience learning science using inquiry. Science-oriented students who entered Hunter as freshmen are likely to have had as many as six inquiry-rich science courses before entering the BA/MA program. The BA/MA program will build on this inquiry experience in the subsequent science education courses. The program will reinforce the theme that effective learning occurs through inquiry in both the laboratory and the classroom. Revised undergraduate education courses will be designed around the NSTA standards.

2. Students will think and behave like educators

Effective teaching requires a synthesis of discipline knowledge and pedagogy. Integration of pedagogy and science in the coursework will begin early in the five-year program and will be a theme throughout the curriculum. In the last two-years of the program, highly coordinated pedagogy and content courses will be offered. Revised undergraduate education courses will be designed around the NSTA standards.
3. Increase the enrollment of pre-service science teachers on the undergraduate level


A central part of the NSF proposal is a novel recruitment scheme of students into the new BA/MA programs. Each semester approximately 1200 students enroll in our introductory science courses. The vast majority of these students view themselves as pre-medical, pre-veterinary medicine, pre-dental, or pre-physical therapy. A small number view themselves as science students pursuing a career in research. Virtually none see themselves as secondary school teachers of science. However experience makes it clear that the majority of these students will not continue to pursue a career in the health sciences for a variety of reasons. It is our hypothesis that a significant number can be attracted into the teaching profession from this large pool of science students. 

We will design a multi-step recruitment protocol. First we will broaden the culture of the science departments to include consideration of teaching as a viable career alternative for our students. This will be followed by providing opportunities for the students to actually engage in teaching early in their career and reinforced through summer internships. Lastly, the curriculum will be modified to allow students to take some pedagogy courses without committing to a career in education. Students will be exposed to multiple experiences traditionally reserved to the committed education student.

We will broaden the focus of the science departments to include careers in education. With the collaboration between the sciences and the School of Education to implement the TOP program, the faculty of the science departments have become receptive to change. We will create a physical presence in the hallways and classrooms (graduate program recruitment posters in education as well as posters highlighting innovative education work conducted at Hunter) to demonstrate the commitment of the departments to teaching as a career option.  We will facilitate a science education club to create a student-centered education presence in the departments. As part of the departments’ weekly research seminar program, we will sponsor one invited speaker each semester to integrate education research into the research awareness of the students and faculty. Faculty from the School of Education and our partners in the secondary schools will be invited to attend the seminar and reception with the speaker.

Changing the culture of the department is not sufficient to draw students to the new program. Our primary recruitment strategy will be the creation of opportunities for students to teach early in their academic career. We will expand the pool of students who participate in the peer-teaching workshops in our introductory science courses. Currently approximately 20 students participate each year – we will expand this to approximately 60 students each semester. These peer-led workshops are modeled after Peer Led Team Learning and Supplemental Instruction projects.  One of the dramatic outcomes from these Peer Led projects is the excitement the peer instructors report from having taught.  The instructors also report that they learn the material at a deeper level from this experience.  Thus content preparation and an experience of the excitement of teaching both result from this activity. Leaders will be recruited to lead workshops in their sophomore or junior year.  One of the selection criteria for peer leaders will be a willingness to consider a career in teaching.  Effective peer instruction requires training, but currently our peer instructors are given only informal training. There will be a two-semester commitment to being a peer-leader.  In the Fall semester students will be required to take the Methods I course in addition to being a workshop leader.  In the second semester the students will be given a $300 stipend to complete the field component of their training. 

From the 1200 students in our introductory courses, we anticipate that the full range of recruitment efforts will have generated at least 100 students potentially interested in a teaching career. Students usually don’t really think concretely about what they will do once they graduate until their junior year.  Thus there is a recruitment advantage to creating a program that allows science (or pre-medical) students to commit to teaching late in their undergraduate career.   In the summer following the junior year students interested in education could take a ‘practicum’ in the secondary summer school program at Hunter, furthering their progress toward the degree.  Thus students could delay their commitment until as late as the first semester of their 4th year.  This flexibility will allow many more students to sample teaching as a career objective than was possible previously.

As a result of these phased recruitment strategies, we expect to recruit about 50 students per year into the BA/MA Program. 


4. Implement a performance-based assessment program

We have started the process to assess the effectiveness of our program by:

a.) creating a series of surveys that will be given annually to teacher candidates, recent graduates, cooperating teachers and student teaching supervisors.  Students enrolled in our revised B.A. and M.A. programs will respond to the questionnaire shortly before completion of the program.  

b.) Telephone interviews of selected graduates will be conducted one year after graduation by School of Education faculty and/or administrators.

c.) All data will be gathered once a year in May through questionnaires and telephone interviews.  During the summer, appropriate faculty and staff members will compile and analyze the data, and will prepare a report that includes recommendations for program improvement.  This report will be forwarded to the Dean, Assistant Dean, department chairs, the program coordinator, and the director of clinical experiences, as well as appropriate faculty members.  In the fall, these parties will meet to discuss the recommendations and decide what changes should be instituted.  

The assessment instruments can be seen in the following pages. Upon further review, we anticipate that we will begin collecting data with those students entering the program in 2002. 

Student End-Program Assessment Questionnaire

(To be used at the end of program)

To what extent do you agree with the following statements about the Program in Adolescence Education?

1= Strongly disagree to 5= Strongly agree

1. Most faculty members are genuinely interested in the professional development of teacher candidates in the Adolescence program.

2. Different scholarly points of view are encouraged.

3. My personal views were compatible with philosophies, objectives, and procedures of the Adolescence Program in education.

4. I am familiar with the mission and goals of the Adolescence Program.

5. Teacher candidates are encouraged to be reflective of their practices.

6. Faculty in the Adolescence Program model reflective teaching practices in their own classes.

7. Faculty members set and maintain consistently high standards for performance.

8. Student advisement was clear and easily accessible.

9. There is good communication between faculty members and teacher candidates in this program.

10. The coursework in this program is consistent with the goals of the program.

Please rate the following aspects of the program in Adolescence Education

E=Excellent G=Good F=Fair P=Poor NA=Not applicable

1. Intellectual environment

2. Advisement

3. Course workloads in relation to course outcomes

4. Agreement between goals and requirements of the program

5. Scholarly and professional competency of the faculty

6. Academic preparation and ability of other candidates in the program

7. Relevance of coursework to your future plans

8. Appropriateness of evaluation procedures

9. Teaching methods used in the coursework

10. Accessibility of faculty members

11. Variety of content in course offerings

12. Depth of subject matter in program offerings

13. Flexibility of program to meet students’ needs

14. Usefulness of faculty critique and feedback regarding student work

15. Faculty helpfulness in dealing with coursework

16. Faculty awareness of developments in the field

17. Relationship between course content and real work teaching dilemmas

18. Overall evaluation of the program

Overall Program Effectiveness

Upon completion of your training in Secondary Education, how well prepared to you feel to:

1=poorly prepared – 5= well prepared
	
	1
	2
	3
	4
	5

	1.  Teach grades 7-9 in _________________ (Insert subject area).
	
	
	
	
	

	2. Teach grades 10-12 in _________________ (Insert subject area).
	
	
	
	
	

	3. To understand the relevance of social, historical, political, and cultural trends on education.
	
	
	
	
	

	4. To apply different theoretical, philosophical and political perspectives regarding education to one’s own perspectives regarding teaching.
	
	
	
	
	

	5. To understand the unique developmental and social needs of adolescent populations.
	
	
	
	
	

	6. To connect developmentally appropriate learning activities with curriculum planning.
	
	
	
	
	

	7. To apply knowledge regarding motivation and learning theories to the development of appropriate activities for diverse student populations.
	
	
	
	
	

	8. To apply knowledge of individual differences to develop formal and informal assessment measures to gauge student learning.
	
	
	
	
	

	9. To develop innovative lesson and unit plans for use with a diverse group of students, including special education students and English language learners.
	
	
	
	
	

	10. Engage students in meaningful discussion of course content.  
	
	
	
	
	

	11. Try alternative instructional approaches to achieve your teaching objectives. 
	
	
	
	
	

	12. Find, choose, and effectively use curricular materials and resources to achieve your teaching objectives.   
	
	
	
	
	

	13. Recognize and nurture diversity in your students. 
	
	
	
	
	

	14. Effectively deal with behavioral issues in the classroom. 
	
	
	
	
	

	15. Work productively with members of the school staff. 
	
	
	
	
	

	16. Communicate and work effectively with members of the community and families.
	
	
	
	
	

	17. Apply educational history and theory to the daily decisions required of teachers.
	
	
	
	
	

	18. Use technology in the classroom.
	
	
	
	
	


Field Experience attached to SEDF 704 

School:  ___________________________________________________________

1=strongly disagree – 5= strongly agree
	
	1
	2
	3
	4
	  5

	1.  The field experience allowed me to observe the application of psychological principals relating to adolescent development.
	
	
	
	
	

	2.  The field experience enabled me to better understand the content of my social foundations course and its application to American education.
	
	
	
	
	


1. What activities did you engage in during your fieldwork?  What were your responsibilities?

2. Comments:

Field Experience attached to SEDF 705

School:  ___________________________________________________________

1=strongly disagree – 5= strongly agree
	
	1
	2
	3
	4
	5

	1.  The field experience allowed me to observe the application of psychological principals relating to adolescent learning.
	
	
	
	
	

	2.  The field experience enabled me to better understand the content of my educational psychology course and its application to American education.
	
	
	
	
	


3. What activities did you engage in during your fieldwork?  What were your responsibilities?

4. Comments:

Field Experience attached to Methods (2) 

School:  ___________________________________________________________

	
	1
	2
	3
	4
	5

	1.  The field experience allowed me to observe the application of teaching techniques, including lesson planning and classroom management relating to adolescent development.
	
	
	
	
	

	2.  The field experience enabled me to better understand the relationship between teaching and learning in my content area working with diverse adolescent populations.  
	
	
	
	
	


1=strongly disagree – 5= strongly agree
3. What activities did you engage in during your fieldwork?  What were your responsibilities?

4. Comments:

Student Teaching

Hunter College Supervisor _______________________________________________

School Site __________________________________________________

1=strongly disagree – 5= strongly agree
	
	1
	2
	3
	4
	5

	1.  How would you rate your cooperating teacher in terms of the following:

a.  Modeling effective instruction.
	
	
	
	
	

	b. Modeling effective interaction skills with students.
	
	
	
	
	

	c.   Providing you with opportunities to work with students:
	
	
	
	
	

	d.  Providing constructive feedback on your performance: 
	
	
	
	
	

	2. How would you rate your student teaching experience as a whole?
	
	
	
	
	


3.   Would you recommend that we place future student teachers with your cooperating teacher at this site? 


Yes _____
No _____
Cooperating Teacher___________________________
Why or why not?

The best aspect of student teaching:

The greatest challenge or problem with student teaching:

The Student Teaching Seminar 

1=strongly disagree – 5= strongly agree
	
	1
	2
	3
	4
	5

	1.  The seminar leader:

  a.  Presented information in an organized and meaningful way
	
	
	
	
	

	  b. Provided information that is applicable to current and future teaching experience.
	
	
	
	
	

	2.  The work required for this seminar was consistent with your responsibilities for the semester.
	
	
	
	
	


Comments:

Supervision of Student Teaching/Practicum by the Hunter College Supervisor

1=strongly disagree – 5= strongly agree
	
	1
	2
	3
	4
	5

	1.   The field supervisor:

a.  Provided you with useful feedback following each observation.
	
	
	
	
	

	b.  Responded to your requests for assistance in or out of class.
	
	
	
	
	

	c.  Provided adequate conference time.
	
	
	
	
	

	2.  Overall rating of your Hunter College supervisor
	
	
	
	
	


3.  How many times were you observed by your Hunter College supervisor?
______________

4.  Would you recommend the supervisor be hired in the future?  Why or why not?

Name of Supervisor _____________________________________________________

Comments:

Cooperating Teacher/Administrator Survey

1. Were the goals and objectives of the student internship/student teaching clear?

2. Was the seminar leader easily accessible to you?

3. Was the method of evaluating the teacher candidate clear at the outset of the semester?

4. Was the method of evaluation of the teacher candidate fair?

5. Did you attend an orientation with Hunter College faculty/staff?

a. If yes, was the orientation valuable?  What other information would you find useful?

6. Did teacher candidates exhibit the necessary academic preparation and content area knowledge?

a. If no, in what areas do they need to further their preparation and knowledge?

7. Did teacher candidates exhibit the appropriate dispositions for a teacher education candidate?  

a. If no, what dispositions are necessary?

8. In what ways could the School of Education strengthen the Teacher Education Program to better prepare teacher candidates?

Telephone Interview for Recent Graduates

1. What are you currently doing?

2. In what ways has completing the program in Adolescence Education been beneficial to you?

3. What aspects of the Adolescence Education program have proven useful?

4. What aspects of the program are you critical of?

5. In what ways do you think the program could be improved?  Please be specific.

6. Is there anything else regarding the Adolescence program that you would like to share at this time?

Culminating Experience in Education:  Portfolio

(In addition to a comprehensive examination or research project 

in the arts or sciences subject area)

Students will develop a Professional Teaching Portfolio, which is a cumulative effort, integrating course and fieldwork throughout the program.  To that end, students will be expected to collect and record activities and artifacts completed in the field and didactic courses for presentation in the portfolio that reflect students’ mastery of the core standards outlined by the Interstate New Teach Assessment and Support Consortium (INTASC).  In addition, students will be expected to complete a major research-based project, include artifacts that reflect the theme of that research, connect all components together through critical reflection, and present their findings at a reflective presentation.

Teacher candidates must show progress toward the completion of the portfolio through regular review by their advisors. Students will arrange for a presentation and final review of their work during the last semester in the program.  The performance checklist and rating scale found below will be used to assess students’ progress toward meeting the INTASC on the portfolio.  In particular, the culminating portfolio and research project meets the following objectives:

1. To document teacher candidates’ professional development over the course of the Adolescence Education Program;

2. To provide teacher candidates the opportunity to play an active role in their learning through the process of designing the portfolio itself;

3. To develop skills and awareness in the areas of

a. self-awareness, as they select items to include in the portfolio,

b. self-reflection and self-assessment, and they select, organize, and reflect upon feedback from their advisors and instructors, and

c. communication, as they present and share their portfolios with faculty, peers, and potential employers.

The Organizing Theme and Research Project


Students will be expected to identify an organizing theme, based upon personal interest and issues relevant to teaching in urban centers.  This organizing theme will provide a general focus to the portfolio, and may also serve as the topic for the research project that students will pursue as part of their culminating experience for the School of Education.  Finally, students will relate the chosen artifacts to the organizing theme and research project through critical reflection of the pieces chosen.

Students are expected to include a minimum of 15 graded artifacts from their field and didactic courses that address the INTASC standards.  The same artifact may be used for more than one standard, but each standard should include one unique artifact.

Graded artifacts may include the following:

· Anecdotal Records

· Article Summaries or Critiques

· Assessments

· Awards and Certificates

· Bulletin Board Ideas

· Case Studies

· Classroom Management Philosophy

· Community Resources Documents

· Computer Programs

· Cooperative Learning Strategies

· Curriculum Plans

· Essays

· Evaluations

· Field Trip Plans

· Floor Plans

· Goal Statements

· Individualized Plans

· Interviews with Students, Teachers, Parents

· Journals

· Lesson Plans

· Letters to Parents

· Management and Organization Strategies

· Media Competencies

· Meeting and Workshops Log

· Observation Reports

· Peer Critiques

· Philosophy Statement 

· Pictures & Photographs

· Portfolio (Student)

· Position Papers

· Problem-Solving Logs

· Professional Development Plans

· Professional Organization Committees List

· Professional Readings List

· Projects

· References

· Research Papers

· Rules & Procedures Descriptions

· Schedules

· Seating Arrangement Diagrams

· Self-Assessment Instruments

· Simulated Experiences

· Student Contracts

· Subscriptions

· Teacher-Made Materials

· Theme Studies

· Transcripts

· Unit Plans

· Video Scenario Critiques

· Volunteer Experience Description

· Work Experience Descriptions
Graduate Portfolio Check List

Student Name








Social Security Number

Program

Organizing Theme

	Standards [Adapted from the Interstate New Teacher Assessment and Support Consortium (INTASC)]
	Semester
	Artifact(s)
	How Relates to Organizing Theme
	Meets Standard

Yes/ No

	Content Pedagogy:

The teacher understands the central concepts, tools of inquiry, and structure of the discipline s/he teaches and can create learning experiences that make subject matter meaningful to students.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	

	Communication and Technology:

The teacher uses knowledge of effective verbal, nonverbal and media communication techniques to foster active inquiry, collaboration, and  supportive interaction in the classroom
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	


	Multiple Instructional Strategies:

The teacher understands and effectively implements multiple instruction practices to enable student learning, including  English language learners and students with disabilities in inclusive classroom settings.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	

	Management and Motivation:

The teacher understands different classroom management techniques and is able to utilize them in the classroom to maximize student learning.  The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	

	Assessment:

The teacher comprehends and effectively utilizes different forms of formal and informal assessment strategies to evaluate student needs and progress to ensure the continuous intellectual, social, and physical development of the learner.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	


	Diverse Learners:

The teacher understands the importance of cultural and developmental sensitivity to students, and designs classroom activities that address these needs.  The teacher understands how students differ in their abilities and approaches to learning and creates instructional opportunities that are adapted to diverse learners.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	

	Reflective Practice and

Professional Growth:

The teacher understands the roles of professionalism and treats professional development as a life-long process.  The teacher is a reflective practitioner who continually evaluates the effects of her/his choices and actions on others (students, parent, other professionals) and actively seeks out professional development opportunities.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................
........................................................................................
	

	Planning:

The teacher understands the relationship between pedagogy and classroom practice, and can plan and implement appropriate learning experiences for students based upon knowledge of subject matter, students, the community, and curriculum goals.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	


	Student Development:

The teacher understands how children learn and develop, and can provide learning opportunities that support a child’s intellectual, social, and personal development.  Including health promotion, drug abuse, child abuse, and fire prevention.
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	

	School and Community

Involvement:

The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students learning and well-being
	.......................................

.......................................
.......................................
.......................................

.......................................
	................................................

................................................

................................................

................................................

................................................
	........................................................................................

........................................................................................

........................................................................................

........................................................................................

........................................................................................
	


Student Teaching Assessment Rubric








