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Guaranteeing Quality Teaching:

Leaving No Child behind

very fall, when children enter

school, parents wants to know

(1) Does the teacher know the sub-
ject matter he or she is teaching? An
even more pressing question is on their
minds: (2) Can this teacher teach so
that my child will learn? Does the
teacher genuinely like children and
can the teacher relate to them to mo-
tivate and inspire their interest in

who can demonstrate that they have
the knowledge and skill to teach so that
children learn. That is the cornerstone
of the NCATE system, and it is standard
number one.

The second standard requires insti-
tutions to establish an assessment sys-
tem so that they can better manage
themselves and their candidates. As a
byproduct of this system, they can also
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censing that
falls far short of revealing whether
each and every teacher has what it
takes to teach effectively. We also have
low incentives to teach, meaning that
all schools are not achieving the goal
of every child having a competent and
well qualified teacher. There simply
aren’t enough of them to go around.
What we do have in place is a function-
ing system of accreditation that tells us
which institutions are preparing can-
didates who are well qualified.
NCATE’s accreditation system is per-
formance-based. That means colleges
are accredited and remain accredited
to the degree to which they in fact pro-
duce teachers and other school specialists

that their in-
stitution produces competent candidates.
The institution’s assessment system must
track candidates from admission to
graduation. Institutions will track the
performance of graduates in order to
generate a rich database to help deter-
mine that the college’s programs are
successful in preparing people to
teach.

In the NCATE standards, the clinical
program becomes virtually the joint
responsibility of the college of educa-
tion and the P-12 schools with which

they work. P-12 schools and colleges
continued on page 2
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We have a
system of
licensing that
falls far short
of realizing
whether each
and every
teacher has
what it takes
to teach
effectively.
What we do
have in
place is a
functioning
system of
accreditation
that tells us
which
institutions
are preparing
candidates
who are well
qualified.
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of education work together
collegially in planning and
implementing the clinical
program of study for candi-
dates. Although NCATE does
not require institutions to
have professional develop-
ment schools, its expectations
for the clinical experiences for
candidates have been heavily
influenced by research and in-
quiry into PDSs.

In terms of diversity ex-
pectations, as candidates
leave the institution, have they been prepared to
work with children of varied ethnic, social, and
economic backgrounds who now comprise the
school population? Have they had diverse clinical
experiences working with children of different
backgrounds and developmental levels? Can they
help all children learn?

The faculty performance standard has under-
gone transformation as well. NCATE used to look
primarily at whether university faculty members
had degrees in the disciplines they were teaching.
It now has a different priority. Do faculty members
teach candidates how to teach effectively, and do
they, in their own teaching, model a variety of ef-
fective teaching behaviors and practices? Do they
use technology in instruction just as we now ex-
pect candidates to be able to integrate technology
into instruction?

The Shortage

Although NCATE accredited institutions are pro-
ducing high quality teacher graduates, there are
not enough to go around. When the private sec-
tor cannot recruit enough individuals to fill posi-
tions, it raises salaries and otherwise makes jobs
more attractive. This common sense strategy is
not being pursued. Aside from the salary issue, we
are not keeping the teachers that we do have. The
teaching profession suffers from extraordinary
turnover. The more that we resort to emergency
licensing to bring warm bodies into the classroom,
the higher the attrition is going to be, and we’ll
be running faster and faster to stay in a perpetual
shortage condition.

With more unqualified people in the class-
rooms, the difference between high performing
and low performing students continues to grow.
While our suburban students usually do well on
standardized achievement tests, urban and rural
schools experience the opposite. Not surprisingly,
our urban and rural schools are the ones experi-
encing the inability to find high quality teachers.
When untrained and unprepared individuals work
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Right now the system
does its best to ohscure
the teaching crisis hy
calling everyone by the

same title.

with children most in
need, it is not surprising
that the cycle of increasing
failure continues.

At the same time we
want to hold teachers to
high standards, we are ap-
parently willing to put un-
prepared and unlicensed
people into the schools.
How can we hold them ac-
countable, if they are not
in fact expected to be
knowledgeable from the
beginning as to what it is
they’re doing? Many children will go through
schools being taught by a first-year teacher. Some
children will never take a math course from a
person qualified to teach mathematics. In larger
urban districts the probability is 50-50 that a math
teacher is qualified. We know from the research
of William Sanders that it’s ‘three strikes and
you're out’: three years of ineffective teachers
pretty much dooms a child to failure. Yet we have
a system that allows this practice to continue in
low performing schools.

New Titles, Roles, and
Responsibilities

We continue to have qualified teachers teaching
in suburban schools and many unqualified teach-
ers teaching in urban schools. We cover this up by
playing language games with the very important
title of “teacher”. We have licensed teachers, but
we also have “emergency licensed” teachers and
“temporary licensed” teachers. Right now the sys-
tem does its best to obscure the teaching crisis by
calling everyone by the same title.

The No Child Left Behind Act does address this
issue. The Act ensures that if parents request it,
the qualifications of their child’s teacher be made
available. We would go one step further, and ask
that each school make available routinely the li-
censing status, college major, and degree for all
teachers in that school. Let’s call those who are
qualified, “teachers,” and let’s find another way to
address those who are not—“associates,” “assis-
tants,” or “instructors” are possible titles. This will
send a signal to the public that the teaching force
is not uniformly qualified, contrary to what most
members of the public assume. Some interesting
political repercussions would then be felt; this
political fallout would generate support for real
change.

In addition to different titles, schools and dis-
tricts could figure out new roles and responsibilities

continued on page 10



Mate Legislator, NCATE Board Member, and Dean:

A Powerful Mix

Calvin Johnson, vice chair of the Arkansas House Edu-
cation Committee, dean of the school of education at
the University of Arkansas-Pine Bluff, and a current
member of NCATE’s Unit Accreditation Board, answers
questions about the many hats he wears as an advo-
cate of teacher preparation.

QT: Being Vice Chair of the Arkansas House Edu-
cation Committee, a local school board memober,
and a dean is an unusual mix. What advice would
you give to deans who want to become more in-
volved in state legislative activity as you have done?

Johnson: More educators need to become in-
volved in the political process. Deans generally have
a good perspective on the big picture in education.
Education is one of the most important issues fac-
ing most states. Most politicians appreciate reliable
sources of information and input since they are a
part of the educational decision making process.

The place to start, in my opinion, is in one’s own

community. My first community-wide leadership
activity was to serve as chairperson of the commu-
nity development committee. As a teacher, my in-
terest was naturally directed toward our schools.
This is where my first interest in school boards
started. That interest led to my first elected posi-
tion. This was followed by appointments to boards,
commissions, etc. These appointments and ser-
vices helped to prepare me for my role as a legis-
lator. Was becoming a legislator an original goal?
No!
QT: It must be gratifying to see changes in legis-
lation in which you have played a part. What
changes have you been able to see through in the
legislature that have positively impacted teacher
education?

Johnson: My greatest impact on educational is-
sues has evolved from collaborating with fellow
legislators about issues (potential legislation). As
a legislator, I have immediate access to informa-
tion and people. Examples of specific areas of in-
terest in education that resulted in legislation are
(1) scholarships for minority students in teacher
education, (2) recruitment and retention of mi-
nority faculty and students, (3) several bills to
address the critical teacher shortage, (4) a moni-
toring program for GED students, and (5) a reso-
lution to study the impact on instruction of extra
duties assigned to teachers.

QT: In many cases, there has been a lack of direct
communication between teacher educators and
state legislators. What can be done to increase
communication between these two groups? What
practical steps can deans take to get their mes-
sages to state political leaders?

Johnson: Deans need to become proactive re-
garding educational issues. Deans and other
higher education administrators are often criti-
cized by legislators because of misconceptions
about teacher preparation in colleges of educa-
tion. Deans can help to change these mindsets by
talking to their local legislators, attending meet-
ings, and getting involved when educational issues
are being discussed or need to be discussed. Deans
should help to keep their legislators informed on
a regular basis about best practices, educational
research, and possible solutions to educational
problems based on that research.

Calvin Johnson

Who is NCATE? Calvin Johnson is NCATE. NCATE is
the more than 2,000 education professionals and
policymakers across the nation who contribute their
time and talents to make the accrediting body for
teacher preparation work. Several of them are

featured in this issue of Quality Teaching.

QT: So often, it seems that some legislators re-
member a story from years ago, before the
current reforms in teacher preparation.
What can teacher educators do to dispel
these misconceptions?

Johnson: Deans might consider (1) inviting
their local legislators to serve on advisory groups,
(2) inviting local and statewide legislative commit-
tees to meet on the University Campus, especially
the Education Committees, and (3) showcasing
best practice:collaborations involving the school of
education, public schools, and business and com-
munity partners and demonstrate effective teach-
ing and learning. Most legislators are not currently
enrolled in teacher education programs; therefore
what they know is from past experience or what
they are told. Who could do a better job than the

continued on page 10
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NCATE's

The

Board of Examiners;

ield of Education at Work

policymakers, and school specialists, all working together to strengthen teacher preparation. NCATE’s Board

of Examiners plays a unique role in achieving this mission. Teams of examiners—usually five to six individu-
als—conduct the heart of the accreditation enterprise—on-site visits to institutions to determine if they measure
up to NCATE’s rigorous standards. For many of the faculty in higher education and P-12 schools, the examining
team is their entire experience of NCATE.
Although their travel and other expenses are paid, Board of Examiner members are not otherwise reimbursed fi-
nancially for their time, effort, and professional contributions. P-12 teachers who are BOE members must take time
off from their classrooms; professors, deans, administrators and other school specialists must also take time from
their busy schedules to conduct an on-site visit. Team members fly to an institution on Saturday and stay through
mid-day the following Wednesday. During that time, they are engaged in a continual round of interviews with fac-
ulty, students, and administrators in the college or university they are evaluating, as well as examining and gather-
ing data from institutional records and files. They have no free evenings; teams meet to review and evaluate the
data they have gathered, and to begin writing their report on how the institution meets, or does not meet, the stan-
dards. The team will cite any areas for improvement or unmet standards in its report, along with a rationale for their
recommendations.
Board of Examiner members have undergone extensive training for their volunteer positions. They all have taken a
week of leave from their ‘real’ jobs to receive training in the application of the NCATE standards and in procedures
for an on-site visit. They conduct a mock visit at an institution recently accredited that has agreed to host the train-
ing visit. NCATE rates trainees and those who make the grade are then scheduled for upcoming visits. Terms for
BOE members are three years; members must agree to be available during those years to make on-site visits. There
are approximately 400 trained members on the Board in any given year. About 100 individuals are trained each year.
NCATE reviews anywhere from 50 to 70 institutions each semester, and thus a significant portion of the Board is
called to participate in a visit twice a year.
How are members nominated to become Board of Examiner members? NCATE’s 33 member organizations nominate these
individuals to the Board. Those individuals who show exceptional leadership are identified as potential BOE team chairs;
the chair of the visit works closely with the institutional representative and the state representative to plan the visit so that
it will run smoothly and efficiently. Chairs also receive training for their positions.
Being a Board of Examiner member is a professional honor. BOE members give generously of their time and exper-
tise to help advance the entire profession of teaching. Let’s salute these true leaders in education. Following are
profiles of five BOE members who represent the four groups of NCATE member organizations—teachers, teacher
educators, school specialists, and state and local policymakers.

\]\']'ho is NCATE? NCATE is the field of education at large—teachers, teacher educators, local and state

Blake West, Mathematics Teacher

Blake West

Blake West has been a teacher for over 20 years. Most
of these years were spent teaching mathematics and
computer science at the high school level. In the fall of
2001, he began a leave of absence to serve full-time as
the Vice President of the Kansas NEA.

QT: Becoming a BOE member involves a lot of
time, travel, and effort. What inspires you to take
this step?

West: Classroom teachers cannot leave to chance
many things we have often taken for granted. In this
time of “alternative routes” and of accountability,
we have a vested interest in ensuring the quality of
the colleagues that will join us in our work. Simi-
larly, we have a vested interest in making sure ad-
equate funding is available for schools and higher
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education. We can’t sit on the sidelines, we have to
assume leadership for our profession and for the
students with whom we work.

QT: Has being a member of the BOE changed your
perspective on teacher preparation and teaching
in general? How?

West: Frankly, I'm greatly impressed with the
improvements many institutions have made in
teacher preparation. Early and ongoing field expe-
rience, pedagogy in context with practice, consider-
ing each learner’s needs, reflection and collaboration
are all developments I missed 25 years ago. The
teaching profession (and schools) will be in excel-
lent hands as the next generation of collaborative,
reflective practitioners enter the field with a com-
mitment to professional growth (lifelong learning)



and the use of data to help individual students and
to improve their teaching.

QT: What does your unique perspective as a
teacher lend to the accreditation visit (or accredi-
tation in general)?

West: Hopefully all members of the BOE have
an understanding of the life and work of educators
in the various roles in our schools. A P-12 teacher
brings a richness to that perspective, though, and
adds a credibility to the work of the team. During
interviews teacher candidates have expressed an
appreciation of having “real teachers” on the team,
realizing that the team’s questions were relevant
to their real-world practice—not just theoretical
or esoteric.

QT: Has your practice as a teacher changed since
you have become an NCATE BOE member? If so,
how?

West: Being a BOE member encourages me to
stay current with developments in teaching and
learning. I hope this would be true even if I were
not on the BOE, but it is a prerequisite for the BOE
task. More than anything, service on the BOE has
increased my commitment to encourage classroom
teacher colleagues to advance their professional
knowledge and to become leaders of teacher qual-
ity and school improvement efforts. The continuum
of our profession does not stop with being an ac-
complished teacher—ideally, it moves to
mentoring, advocacy for the profession and school
quality, and to leadership. Moving into these areas
should not necessarily mean that a teacher must
leave day-to-day work in a classroom...but it might.
QT: Why is accreditation important to you? What
do you think it means on a practical level?

West: Accreditation serves two important func-
tions. First, it provides some assurance to me that
the colleagues joining me in the teaching profes-
sion will have the knowledge, skills, and disposi-
tions that will contribute to the success of our
schools. While it is true that mentoring and induc-
tion programs are critical to support new teachers,
they need to come with a basic level of competence
on which to build. A second reason for accredita-
tion is to protect the “consumer” — the teacher edu-
cation candidates and P-12 students. I wouldn’t
encourage anyone to pursue teaching licensure
except at an NCATE-accredited institution.

QT: If you have gone on a visit under the new stan-
dards, what difference in the visit do you find in
evaluating an institution under the new perfor-
mance-based standards and under the previous
set of standards? What differences do you find in
the institutions as they meet the new standards?

West: In the past, institutions collected and re-
ported several key pieces of data about their candi-
dates (e.g., performance on some test, GPA) but they
are now being much more systematic in examining
the alignment between their entire conceptual

framework and data they collect about their can-
didates/graduates. They are 1) looking at the depth
of their vision for the kind of teachers they wish
to develop, 2) trying to find meaningful ways to
assess that development and 3) to use this data
both to assist individual candidate development
and to inform program improvement. I believe in-
stitutions can point with much greater assurance
to their data as evidence that they are truly suc-
cessful in teacher preparation.

QT: What if anything could NCATE be doing dif-
ferently? More of?

West: I believe NCATE could begin to serve as a
database for effective practices and programs. We
go on visits and do not share advice or make rec-
ommendations. While this is completely appropri-
ate, the exemplary programs we see could serve
to generate creative and contextually-appropriate
new models based on the examples NCATE has
collected and could make available.

QT: So many individuals are coming into teach-
ing from a variety of alternate routes. How do you
see NCATE’s role in the future?

West: NCATE has never been more critical to
the future of quality schools than during this time
of pushing for alternative routes. These routes
need to be judged by the same system that NCATE
provides for schools of education—we must look
at the results of these programs in successfully
preparing teachers who positively affect student
learning; we need to ensure that they really have
systems to collect this data; we need to ensure that
candidates have experiences in classrooms BE-
FORE hiring to develop their skills and under-
stand both learning and social issues; we need
systems that reach out to broaden the diversity of
the teaching corps; we need qualified people to
develop the new teachers; and we need to ensure
sufficient resources are in place to support all of
this. In an ideal world, alternative routes to certi-
fication would involve schools of education, at
least as partners, and NCATE would evaluate them
either directly or indirectly through the partner
institutions.

NCATE’s task is truly daunting in the face of
some “anyone can teach” and “any preparation
program is good enough” proponents. It is also the
task of the supporting professional organizations
of educators to advocate for quality (and sanity)
in the face of both a teaching shortage and increas-
ing calls for accountability.
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more critical
to the future
of quality
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time of
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Loren Blanchard, Vice President

Loren Blanchard

It is
imperative
that an
institution

is able to
effectively
demonstrate
its
commitment
to quality
teacher
preparation.
NCATE
accreditation
evinces this
commitment.

Dr. Loren J. Blanchard has recently been named Assis-
tant Vice President for Accreditation and Accountability for
the University of Louisiana System of Colleges and Uni-
versities. Blanchard formerly served as an Associate
Professor and Assistant Chair of the Division of Educa-
tion at Xavier University of Louisiana.

QT: Being on BOE teams involves a lot of time,
travel, and effort. What inspired you to become a
BOE member?

Blanchard: There are essentially three reasons
why I enjoy being a BOE member, in spite of the
time, travel and effort: (1) the professional collegi-
ality with other BOEs; (2) the opportunity to expe-
rience and learn from the strong work and best
practices in teacher education that institutions are
engaged nationally; and (3) the opportunity to hear
anecdotes of the transformational process that
units have undergone to arrive at being a national
teacher preparation program of excellence.

QT: Has being a member of the BOE changed your
perspective on teacher preparation and teaching
in general?

Blanchard: My perspectives on teacher prepara-
tion and teaching itself have definitely changed.
First, my focus now is discerning how teacher
preparation can improve to ensure the highest
quality professional educator. Secondly, I think
more about what state agencies can do to support
programs in their efforts to improve the quality of
teacher preparation. Finally, I find myself spend-
ing far more time in K-12 classrooms observing
teaching and students to learn first-hand what the
educational agenda should be for SCDEs in order
for them to empower candidates with the relevant
knowledge, skills and dispositions to significantly
impact student learning.

QT: What does your unique perspective as a
teacher educator lend to the accreditation visit?

Blanchard: As a trained educational administra-
tor and psychologist, the foundation of my profes-
sional work has centered on achievement motiva-
tion and learning/assessment issues of students. As
such, the contributions I offer to an accreditation
team are usually concentrated on the knowledge
base and skills of teacher candidates and the sys-
tematic means by which teacher education units
ensure that candidates are professionally prepared
to positively impact student achievement.

QT: Why is accreditation important to you? What
do you think it means on a practical level?

Blanchard: Accreditation is the means by which
a unit can publicly demonstrate that it offers high
quality programs. In the era in which we now live
where SCDEs are being held highly accountable
for K-12 student achievement and when public
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scrutiny of teacher preparation is at its peak, it is
imperative that an institution is able to effectively
demonstrate its commitment to quality teacher
preparation. NCATE accreditation evinces this
commitment.

QT: If you have gone on a visit under the new stan-
dards, what difference in the visit do you find in
evaluating an institution under the new perfor-
mance-based standards and under the previous
set of standards?

Blanchard: One glaring difference is that it cer-
tainly takes more time for the BOEs to review ex-
hibits. This is mainly because there is generally
more documentation and that the documentation
is far more performance-based hence taking addi-
tional time to study. Moreover, we spend quite a bit
of time discerning the knowledge, skills and dispo-
sitions of candidates and faculty through interviews
and classroom visits. Institutions have expended a
considerable amount of effort in developing aggre-
gate reports for all types of data collected and ana-
lyzed on candidates and faculty (trend data). There
are also more poster presentations, technology
projects, and portfolios that are on display for BOE
review. Finally, there are assessments available for
virtually every academic requirement designed to
assist the teacher candidate in developing knowl-
edge, skills and dispositions for effective practice.
QT: What if anything could NCATE be doing dif-
ferently?

Blanchard: The one area in which many institu-
tions appear to be struggling is the development of
their assessment systems. NCATE should attempt
to maintain an educative posture with institutions
so that as BOE teams are going out to conduct vis-
its and are finding well-developed assessment sys-
tems, NCATE should find a way to showcase the
systems through its website or newsletter.

QT: So many individuals are coming into teach-
ing from a variety of alternate routes. How do you
see NCATE’s role in the future?

Blanchard: It is likely that with the surge of pri-
vate providers offering alternative certification
programs and community colleges offering asso-
ciate degrees in teacher education, that NCATE
and its state partners are going to have to give con-
sideration to how it can hold these institutions as
accountable for high quality programming as
four-year institutions are. Many four-year institu-
tions are finding themselves competing for the
same population of teacher candidates as private
providers and community colleges are and yet are
being held to different accreditation and account-
ability criteria.



Eric Witherspoon, Superintendent

Dr. Eric Witherspoon is the Superintendent of Schools
in Des Moines lowa. He also served for three years as
aprimary consultant and trainer with the Chicago Public
Schools. In September 2001, the School Administra-
tors of lowa named Dr. Witherspoon lowa Superinten-
dent of the Year.

QT: Being a member of the BOE involves a lot of
time, travel, and effort. What inspired you to
make this commitment?

Witherspoon: The key to high student achieve-
ment and quality education is the quality of teach-
ing. Top-flight teacher preparation programs pre-
pare top-flight teachers.

As a BOE member, I can contribute to the ac-
creditation of teacher education programs and
help assure that classrooms in the future will have
teachers with the best preparation to teach well.

The time, travel and effort to serve as a BOE
member is a commitment I am honored to make.
Serving as a BOE member is important work.
QT: Has being a member of the BOE team
changed your perspective on teacher preparation
and teaching in general? How?

Witherspoon: Being a BOE member has taught
me how to recognize the high standards required
in excellent teacher preparation programs. I have
seen firsthand the strong relationship between
good teacher preparation programs and good
teaching. I have seen how much better first and
second-year teachers do in the classroom, and
how much more their students learn when they
enter the profession with the best teaching tools,
training, knowledge and pre-service experiences.
Each year our school district hires approximately
350 new teachers, and my experience as a BOE
member has proved to me how important it is
that we hire the best teachers with the best
teacher preparation.

QT: The training to become a BOE member that
you received was intensive. Has it been useful in
your regular professional life? In what way?

Witherspoon: The rigorous BOE training has
been very useful in my professional life. The BOE
training has helped me in other job responsibili-
ties as we provide training for staff in our school
district, as we set clear and high standards for our
programs, and as we evaluate the effectiveness of
our programs based on the high standards we have
established. I am certain I am a better superinten-
dent because I have had the BOE training and have
been able to transfer that learning to my other ar-
eas of responsibility.

QT: What does your unique perspective as a su-
perintendent lend to the accreditation visit?

Witherspoon: As a superintendent, I am a con-
sumer of teacher preparation programs. We hire
the graduates and entrust our students to their
teaching. Graduates of teacher education pro-
grams apply by the thousands to our school dis-
trict each year. And as a consumer, I can bring that
perspective to the accreditation visit. I can ask
questions and review documentation that helps
me better understand how standards are being
met to produce the best teachers.

QT: Has your practice as a superintendent
changed since you have become an NCATE Board
of Examiners member? If so, how?

Witherspoon: My experience as a BOE member
has taught me the importance of employing
teachers who have succeeded in a quality teacher
preparation program. We place a great deal of
emphasis on identifying prospective teachers
who have the best training, and we invest heavily
in recruiting, identifying, selecting and induct-
ing teachers with the best preparation. We do not
hire teachers who have not received excellent
teacher training. NCATE has strengthened that
belief for me.

QT: Why is accreditation important to you? What
do you think it means on a practical level?

Witherspoon: Accreditation is vital. Programs
need to be developed around high standards, con-
tinuously improved, and assessed using those stan-
dards. Accreditation provides quality assurance.
QT: What if anything could NCATE be doing dif-
ferently? More of?

Witherspoon: NCATE is doing a great job. The
staff is supportive. The training is excellent. The
materials are comprehensive. NCATE uses tech-
nology as an effective training tool, too.

QT: So many individuals are coming into teach-
ing from a variety of alternate routes. How do you
see NCATE’s role in the future?

Witherspoon: NCATE should play a larger role
in the future as more individuals come into
teaching from a variety of routes. It will be more
important than ever to assure excellent teacher
preparation. No matter how an individual enters
teaching, quality control is vitally important.
NCATE has developed an accreditation system
that is outstanding for existing higher education
programs. NCATE will need to develop a system
for accrediting the preparation of individuals en-
tering teaching by alternate routes. Consumers
for accrediting alternate preparation may be state
departments of education or local school dis-
tricts. I do not have a clue how that will look, but
I am certain NCATE will figure it out.

National Council for Accreditation of Teacher Education

Eric Witherspoon

The training
is excellent.
The
materials are
comprehensive.
NCATE uses
technology
as an
effective
training tool.
NCATE is
doing a
great job...

-1



Susan Adler, Social Studies Specialist

Susan Adler

Dr. Susan Adler is currently an Associate Professor of
Education at the University of Missouri, Kansas City and
former chair of the Division of Teacher Education. She
is the immediate past-president of the National Council
for the Social Studies and is a member of a number of
professional associations, including the Association for
Teacher Education (ATE) and the American Educational
Research Association (AERA).

QT: Becoming a BOE member involves a lot of
time, travel, and effort. What inspired you to take
this step?

Adler: My interest in and commitment to
teacher education (preservice and inservice) are
the motivating factors underlying my work as a
BOE member. My work as a BOE member is both
a service opportunity and a learning opportunity.
That is, it is a way of “giving” to the profession, but
also a way of learning and growing.

QT: Has being a member of the BOE changed your
perspective on teacher preparation and teaching
in general? How?

Adler: My work on the BOE has made me more
aware of, and committed to, some level of professional

consensus on what constitutes professional educa-
tion, and to the professional oversight of those
standards. Education is a political process, and
those outside the profession demand accountabil-
ity and results. Such demands can often lead to a
political, rather than an informed response. As
professional educators, we have the responsibility
to continually seek to understand what constitutes
effective teacher education and to be a voice of
reason in the political debates. I don’t believe the
answers are ever easy or clear-cut, but, in my
mind, NCATE is committed to the ongoing pro-
cess of making reasoned judgments leading to
better education.

QT: What does your unique perspective as a
teacher educator lend to the accreditation visit?
(or accreditation in general?)

Adler: My professional life, teaching, research,
and program development is focused on the edu-
cation of teachers (especially social studies teach-
ers). My understanding (albeit imperfect) of the
issues and concerns of teacher educators help to
make me more sensitive to the concerns of the
institutions I visit. (I hope.)

Gail Morrison, South Carolina Commission on Higher Education

Gail Morrison

After serving as Department Chairmen for the English
and Fine Arts Department at Midlands Technical College
in South Carolina, Dr. Morrison moved to the S.C. Com-
mission on Higher Education, where she is now Direc-
tor of the Division of Academic Affaris and Licensing.

QT: Has being a Board of Examiner member
changed your perspective on teacher preparation?
Morrison: Being a BOE member is unquestion-
ably a broadening and enriching experience. It re-
sults in exposure to a wide variety of preparation
programs across the spectrum of nearly all the
states, all bound together by a common set of rig-
orous standards, but all working toward them in
an incredibly rich, diverse, and creative array of
approaches.It is this exposure to different solu-
tions to common problems, at both the program
and state level, that has been so stimulating and
enriching.
QT: In what ways has NCATE influenced teacher
preparation in South Carolina?

Morrison: Our entry into a three-way (SC De-
partment of Education, SC Commission on
Higher Education and NCATE) State partnership
with NCATE has been transformative. Because so
few of our programs were NCATE-accredited in
1994, many if not most of our programs have had
to redesign themselves in order to meet NCATE
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1995 standards and comply with the Commission
on Higher Education’s mandate that all public in-
stitutions would become NCATE-accredited by
1999. This transformation has continued as all
public institutions (all of which achieved accredi-
tation) now move to meet NCATE’s standards and
redesign themselves again around performance-
based assessments and standards. Given the posi-
tive changes occurring in the public sector
because of the NCATE affiliation, several private
institutions have become accredited, and others
are in candidacy status. Finally, and most recently,
the State spent over a year examining the NCATE
standards and modeled its own program approval
standards on the NCATE standards so that they are
virtually identical. NCATE has reached into both
the public and private sectors and constituted the
basis for the first substantive State level redefini-
tion of SC program approval standards in almost
20 years.
QT: Do you think NCATE has had a nationwide
impact on teacher preparation? Describe.
Morrison: Through the expansion of state part-
nerships and the inclusion of almost all fifty of the
states, NCATE has certainly had a nationwide
impact in raising the bar around carefully devel-
oped and thoroughly tested standards that pro-
mote rigorous preparation. The NCATE standards’



emphasis on performance-based assessment and
outcomes measures has also had an influence on
states’ licensing systems, undergirding those
states already moving toward performance-based
licensure and facilitating the movement of other
states toward that kind of licensure. Further, such
initiatives as the Professional Development School
standards and the grappling with performance-
based standards have extended NCATE’s reach into
districts and other accrediting entities and spe-
cialty organizations.
QT: So many individuals are coming info teaching
from alternate route programs of all types. How
do you see NCATE’s role in the future vis-d-vis
these types of programs? And how do you see
NCATE and the States collaborating in this area?
Morrison: Alternative route programs clearly
constitute all kinds of challenges since there are
so many players. It is unlikely that NCATE will be
able to interface with all of these extraordinarily
diverse program providers, nor will there likely be
much political support for requiring NCATE ac-
creditation of alternate routes given the forceful-
ness and ambitiousness of federal and state mandates
to fill classrooms with “qualified” teachers. Perhaps
the most constructive collaboration between NCATE
and States regarding alternate route programs is
for NCATE to continue to develop appropriate data
bases around such variables as retention, length
of service, test scores, and so on to compare the
effects of the two different kinds of preparation.
Another strategy might be for NCATE to develop
a model evaluation and assessment system that
States might require to be incorporated into an alter-
native route program. Certainly NCATE should con-
sider developing an accreditation protocol foral-
ternate route programs (e.g., school districts offering
alternate route programs).

QT: Does NCATE make a difference? How can
educators get that message across, if the answer
is yes?

Morrison: As I said, NCATE has certainly made
a difference in South Carolina in that it has pro-
moted an intense and intensive examination of
both the teacher education unit and individual
programs. But the missing link is still, clearly,
student achievement. Once NCATE assessment
systems are fully implemented, some potentially
useful data compilation around outcomes mea-
sures will be possible and should be explored
around some standardized grouping of elements.
What we need to know more about are how
NCATE-prepared teachers compare to non-NCATE
prepared teachers (through traditional and non-
traditional avenues including distance-delivered pro-
grams and alternate route programs) in terms of
performance in the classroom. Studies that exam-
ine this question in a variety of school districts
with a variety of teacher preparation providers
would undoubtedly be helpful, however difficult
they might be to produce. Development of an
evaluation/assessment instrument around com-
mon elements consistent with NCATE standards
for districts to use for each teacher might be a way
to begin to collect such data, particularly if one or
more districts could be enlisted in a pilot program
to do so. Another possibly useful strategy from the per-
spective of “spreading the word,” might be the human
interest stories that are possible through a case study
methodology—perhaps a monograph that follows
actual candidates through several different pro-
gram types along the lines of Tobias’ “Theyre Not
Dumb, They're Different” or Hirsch’s “A Tribe Apart,”
for example.

In the News:

According to this year's U S News’ Best Graduate Schools publication, three-fourths of the Nation’s 188 doctoral-degree

granting institutions may soon be NCATE-accredited. Currently, two-thirds of the institutions in this influential segment of

higher education are accredited. However ten more of these institutions are pre-candidates or candidates for accreditation. If they

are successful, then a major milestone will have been reached. Of those 54 institutions rated “best” by U S News, sixty per cent

are NCATE-accredited. In its publication, U S News identifies which institutions are NCATE accredited:; It should be noted,

however, that neither NCATE accreditation status nor any measure of the quality of teacher preparation was used to identify

the “best” graduate schools of education. NCATE welcomes U S News’ incorporation of NCATE accreditation status as an

indicator of the quality of preparation programs. Both prospective students and employers want to know whether graduates

have the knowledge and skill necessary to help all students learn. (U S News & World Report, “Best Graduate Schools”, 2003

Edition, www.usnews.com/usnews/edu/grad/rankings/edu/brief/teaprep.htm)
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Leaving No Child Behind

At the same
time we
want to hold
teachers to
high
standards,
we are
apparently
willing to
put unpre-
pared and
unlicensed
people into
the schools.
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Presidential Perspectives continued from page 2

that correspond to the qualifications of the teach-
ing staff. Rochester, NY has a system of interns,
residents, professional teachers, and lead teach-
ers. Other schools use phrases like masters, men-
tors, and associates, to reveal that not all teach-
ers have the same qualifications.

Breaking Up the Ego (rate Model

New titles and corresponding roles and responsi-
bilities would provide a new way to organize a
school’s human resources. Mentor or lead teach-
ers would not simply teach one set of children,
while other children get the unqualified and suf-
fer throughout the year. The school could use lead
teachers to supervise the untrained so that interns
and residents are not left on their own with chil-
dren falling through the cracks. It’s time to break
up the ‘egg crate’ model of schooling where one
person alone—for good or for ill—works with a
class of children. With so many untrained, un-
qualified people now staffing classrooms, we
need to develop a different instructional model
to protect those children who would end up with
the untrained person as their instructor. It is time

to develop schools in which instructional team-
work is a given. Some on the team are experts and
some are in various stages of preparation and
training. However we do it, we must ensure that
every child is attended to and that, truly, no child
is left behind. Just as in the medical profession
we have people working in teams to deliver health
care to patients—doctors, physician’s assistants,
nurse practitioners, registered nurses, licensed
practical nurses and nurse’s aides—we can reor-
ganize the teaching force to ensure delivery of
high quality instruction to all children—not just
those who are lucky enough to have a well pre-
pared teacher in their classroom.

It’s time to break down the egg crate model and
build a new one which requires interdependence
and teamwork on the part of the school faculty
and management. This model could be used any-
where, but could be especially useful in urban and
rural schools where many untrained and unpre-
pared teachers land.

We can figure out a way to educate our children
well and staff our schools with integrity, if we just
focus on reorganizing, teamwork, accountability,
and roles and responsibilities in keeping with
teachers’ knowledge and skill levels.

Johnson Q & A continued from page 3 NCATE experiences. Because of my roles on the
Dean of Education in helping to in- standards BOE_and UAB, and as dean of an NCATE ac-
form legislators and legislation? Not credited program, I have a wonderful op-
many! he|p to move portgnity to continue my education and
QT: How has being involved in f | taff provide the best opportunity for our teacher
NCATE, first as a Board of Examin- acu ty’ Statt, candidates to learn and prepare for their roles
ers member, and now as a Unit Ac-  Students, and  as effective educators.
creditation Board member, changed .. QT: Does NCATE accreditation change
your practice as a dean? administrators anything or anybody? How? .
Johnson: As a BOE member, Iwas 10 a new Johnson: NCATE chgnges everything and
afforded training that helped me to level of everybody. Arkansas is one of a few states

develop a new way of viewing and
evaluating my own teacher education
program. Also, as a BOE member I
gained a better understanding of each
standard and was able to see first hand the many
different approaches taken by a variety of pro-
grams to accomplish the same objectives. Overall,
my role as a BOE member has helped me to trans-
late NCATE language and standards to program
practice. My role as a UAB member is enhanced
by the experience that I gained as a BOE member.
Serving on the UAB is an enriching educational ex-
perience, as we discuss policy with colleagues
from diverse backgrounds and educational
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accountability.

that required all public institutions of
higher education to be NCATE accredited
years ago. NCATE accredited programs
have the advantage of responding to a set
of nationally recognized high standards. In-
stitutions that accept the challenge to become
NCATE accredited are rewarded by joining other
programs that are knowledge-based, and are sup-
ported by research, best practice and scholarly ac-
tivities. These activities enable NCATE accredited
institutions to prepare and graduate teachers that
are among the best in our nation. NCATE standards
help to move faculty, staff, students, and adminis-
trators to a new level of accountability.



